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Foreword

Respectful Alliancdsings togetheitwo trainingprogramsbased orthe Circle of Courage
resilience modelThe goal i$o build strengthdn youth,families,schoolsand communities.

w spéhse AbilityPathwaysprovides adult and peer mentors wWh practicalrelationaltools
to respond to needs instead of reacting to problemRAR employs three natural helping
strategies:Connectingor support,Clarifyingchallenges, an®estoringespect. Tk first edition
of RAPwaspublished in South Africa disat nation transformed services to young people at
risk.? Theseskills arenow usedin education, treatment, and youth development worldwide.

wPositive Peer Culturengages youth in piosocialrolesusingstrategiesto build bonds of
trust, resole problems, developesponsibility, and show care and concerrotbers.(PPE
originally grewfrom practice rather than researadnd wasdesigned to turn around negative
youth cultures and cultivatsetrengths in challenging youth. PP@asv an evidencéased
practice® supported by research on resilieneceuroscience, and positive youth developmént.

The Circle of Courage integrates titemhal Native American chilcearing practices with the
positive vision of youth work pioneers and findings from modern sciefws. model highlights
four valuebased needs for Belonging, Mastery, Independence, and Generdpmjications of
the Circle of Courage have been documented in three editiofeofaiming Youth at Ri8Khe
research base of this model is reviewedieep Brain Learning: Eviderzased Essentigsiin
Education, Teatment, and YouttDevelopmenf Information on training opportunitiess found
at www.reclaimingyouth.or@andwww.starr.org or e-mail info@reclaimingyouthatrisk.org


http://www.reclaimingyouth.org/
http://www.starr.org/
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Introduction

Cultures of Respect
®S UGUNBIFdG SIOK 20KSNJ gAGK NBaLSOG

T Youth in a Peer Helping Group

Wherever young people come together, a peer culture is born. Hopefully, this culture is
positiver but too often, negative peer influences prevail. Some adults wage war against this this
counterculture while others see it as inevitable. Positive Peer CulRIPE) provides another
option: enlisting groups as a positive force for growth and development. PPC has changed the
cultures of regular and alternative schools, youth work programs, justice settings, and residential
or communitybased treatment.

This bod is based on the belief thall individuals have strengths and potentials. The goal is
to tap these resources by enlisting young people in helping their peers and others in need. This is
not a process opeer pressurelnstead, young people become partaen their own
empowerment, healing, and growth.

At a professional conference in Germany, we met a group of young people who were alive
with purpose and hope. These teens led a workshop session describing the core values they had
chosen to guide theirelationships with peers and adults:

We treat each other with respect!

We look out for one another!

We help others if they have problems!

We reject all physical or psychological violence!

Their values clearly challenge the ss#htered mindset of conteporary culture. These
young people were boldly espousing democratic principles for treating all persons with dignity.
Most of the youth were immigrants to Germany. Their personal experience had shown that
violence can be countered by values of respectn3lating their words:

Violence in any form includes humiliation and depreciation of the other person.
2 KSy ¢S Sy3ar3asS Ay @GA2fSyO0Ss 4SS glyd G2 YIS
superior. That stands in bold contrast to showing respect tcano¢her?®



So how did these teens create their culture of respect? They are part of a Positive Peer
Culture program operating in a unit of a large youth prison near Adelsheim in southern
Germany. Accompanying them to the conference was a veteran pgisard. He recounted that
YEye O2NNBOGAZ2YIlIt adlTF dzaSR (2 Abdrjetztkomimgn a A O]
wirgerme zu Arbeif KS SEOQOfFAYSRO® . dzi y2¢6 6S Syeze 0O2Y
secure prison, these youth have formbdnds of respect with peers and adults in authority.
Recounting their transformatior2 y S & 2 dzii K W2 dséd $oNiiy& fig)iats edery day,
but now we never fight because we have learned to treat one another as human®éings K Sy
the PPC groups mix with residents of other prison units, they encotimsewho feel they
must put on a front of toughness. While PPC youth are sometimes ridiculed by other inmates as
beingsoft, they are secure in their core valués2 S & NI 2 GKISNI 6 A 1 K NB & LSO
We first visited Adelsheim two years earlier as PPC Germany launched thisghgag
program in a secure unit of a sprawling youth prison. We explained to the two dozen teens that
they would be asked to help one another. The geas to encourage each young person to
develop strengths in the four areas of the Circle of Courage:

Belonging Building positive relationships with significant others
Mastery: Thinking clearlysolving problems, and achieving
IndependenceGrowing inpersonal power and responsibility
Generosity Developing empathy and concern for others

We displayed drawings of these concepts created by Native American artist George Bluebird for
the bookReclaiming Youth at Riskheyoung peoplevere intrigued to larn that the artist is
incarcerated for a crime committed in his youth.

While wary offlaw-fixing treatment, the youth quickly embraced the four goals of
Belonging, Mastery, Independence, and Generosity. It is little surprise that young people seek to
belong as seen in the lure of gangs. Further, they want to succeed, even though they struggle in
school. The drive for independence and power is a centerpiece of adolescence. But generosity
getting teens hooked on helpinghas been overlooked by major theorieslearning that
presume humans are setentered?

A unique feature of training in many German PPC programs was that both staff and young
people participated together in workshops. To spark discussion about how to best respond to
youth in conflict, we often use two contrasting photos of children in distr@$e first visual
shows a tearfuyoungster the second a furiousne. Most who view these images agree that
their natural inclination would be to console the upset chilout the second image of the angry
boy evokes little empathy from adults.



Youth fromthe PP@roups became very animated with the image of the angry boy. They
proposed many plausible theories about what might be bothering this youngster. Troubled teens
often have greater awareness of what another young person might need thay adhrits hired
to handle such problems. This is consistent Wiimed y 3 f A Yy Q &hidiBhavéed thaD K
youth at risk are more likely to understand pdiased behavior while adults cling to control
based consequencés.

Decades of research have now dowented the essential elements of effective pdezlping
programst! Yet those who focus on deficit and disorder have been skeptical of youth
empowerment philosophies. A prominent psychiatrist criticized PPC for giving responsibility to
irresponsible youthSuch pessimistic notions are countered by emerging research on strength
and resiliencé? Ironically, this is a return to the vision of Indigenous peoples and early youth
work pioneers.



Chapter One
Roots of Reclaiming

Universal Values and Needs

The Circle of Courage provides a succinct approach to Positive Youth Development
grounded in research on Belonging, Mastery, Independence, and Gengtosity
T William Jackson

The Circle of Courage resilience model is document&ekaiaiming Youth at Ridkutures of
Promiset* Lakota psychologist Martin Brokenleg described how traditional Native American
cultures have reared respectful and responsible youth without resorting to harsh punishment.
This Indigenous knowledge has been validated by modern relseand the practice wisdom of
youth work pioneers. The Circle of Courage focuses on four universal needs:

Belonging.Attachmentand trust form the foundation for personal growth. All young people
need supportive bonds with caring adults and positive peers.

Mastery. Achievemenand social competence enabjeung people to develop their full
potentials. All youth need practical golem-solving skills.

IndependenceAutonomyinvolves sekcontrol, selfconfidence, and respect for the rights of
others. These are essential in developing responsibility.

Generosity Altruismhas insured human survival and gives purpose to life. Yangth
engaged in helping one another and contributing to their community.

Indigenous cultures were organized to meet these néédhildrenwere reared by caring
elders, and more mature youth modelled responsibility younger peerssiBicross
generatonal bonds have weakened in modern society. Stripped of support from family and
community, youthare beholden to peers.

While history cannot be reversed, we can create environments matched to the needs of
youth. Positive bonds to adults and peers are naturutriments when elders and young live in
mutual respect. Positive Peer Culture is not a contrived program but a community of concern
where no one has the right to hurt, and all are responsible for helping. Circle of Courage values
are a birthright ofindigenous childrerand should be the standard for all our young people.



Canadian anthropologist Inge Bolin describes how Indigenous people rear children in
cultures of respedty meeting Circle of Courage neéfsReviewing this literature, William
Jackson found that scores of researchers on Positive Youth Development used synonymous
terms to describeCircle of Courageeeds!’ Afew examples are shown in Table 1.

Table 1: A Consilience of Research on Positive Youth Development

Circle of Courage Belonging Mastery Independence| Generosity
The Hierarchy of Need , L

Maslow, 1943 Belongingness Esteem SelfActualization | SelfTranscendence
Bases of SelEsteem L .
Coopersmith, 1967 Significance Competence Power Virtue
Positive Peer Culture . -

Vorrath & Brendtro, 1974 Trust ProblemSolving Responsibility Care and Concern
Youth Aliyah Unconditional . Contributing to
Feuerstein, 1974 Belonging School Success Managing Stress Community
Resilience Research . )

Benard, 2004 Social Competencg ~ Problem Solving Autonomy Purpose
Resilient Brains — ' A

Masten, 2014 Attachment Mastery Motivation Selfefficacy Spirituality/Purpose

The Hierarchy of Needsy Abraham Maslo¥ was shaped by his research on First Nations €hild
rearing?® In his final revision, Maslow add&elfTranscendencabove SelActualizationwhich

is consistent with the values of most ndMestern cultures?

Bases of Selésteemwas the focus o€lassiaesearch by Stanley CoopersmitiSelfworth is
based orSignificance acceptance and affection of other€pmpetence success and
achievementPower the ability to exert influence; an¥irtuet moral and ethical standards.
Positive Peer Culturas first describetby Harry Vorrath and Larry Brendffcalled for building

a climate of trust, cooperatively solving problems, developing responsibility in youth, and
showing care and concern by helping peers, family, and community.

Youth Alyahin Israel formed treatment groups for traumatized immigrant youth. Reuven
Feuerstein and David Krasilow&kgtescribe how unconditional acceptance by caring adults and
positive peer relationships enabled these troubled youth to develop successful life outcomes
Resilience Researchviewed by Bonnie Benattisummarizes findings from fifteen studies on
resilience which all incorporated four themes correspimgdo the developmental needs of the
Circle of Courage.

Resilient Braingnable humans to cope with allenge, says Ann MastéhNeuroscience shows
that humans are endowed with brain programs that motivate Attachment, Mastery, Self
Efficacy, and the search for Spiritual Purpose



The Circle of Courage was a precursor of a paradigm shift toward P@&sitighology®
There are now calls for Social and Emotional Learning (SEL) in schools and Positive Youth
Development (PYD) in juvenile justiéd.reatment programs are shifting from a deficit focus to
strengths and solutiondVe are getting back to basic$ositive Peer Culturevasstrength
baseddecadedefore that term entered the professional literatuss noted in this preface to
0KS T ANREUG Thistbook i¥ degiadekdftovthe drue founders of Positive Peer Culture, those
strong and noble young people who comprehend the power of cafhg.

Early Reforrars

Pioneers in work with troublechildren sought, with mixed results,
to replace coercive discipline with democratic-gelfernance®
Beate Kreisle

John Boscavho worked with street children of Romabserved in 1877 thaivo systems
have been used through all ageseducat youth: preventiveand repressived® Sudies
spanning centuries document the failure to create lasting reform in programs serving
challenging children and youf In predictable cycles, new approaches are adopted witrat
enthusiasmonly to belater abandonedn recuring cycleof leniencyor harshness

In 192, Clara Liepmancompleted aGermanlaw school dissertatiostudyingprogressive
reforms in workwith delinquentoffenders 32 From 1919 to 1933, Weimar Republic Germany
experiened a brief interlude with democracy. During this period, schools and youth programs
experimenedwith new systems of disciplinat enlistedyouth in selfgovernance. Liepmann
documentedthe history of this democratic movement in correctional settings. Her father, Moritz
Liepmann, was a law school professor who advedaieplacing punishment with education.
Theytoured progressiverogramsin the United StatesClara Liepmanocombined their
observations with historic and emerging developments in Germany and Switzerland

With a history of democracy dating to the fourteenth centuBwitzerlandvasunique
among Europeastates In 1804, dhann dkob Wehili founded a school fochildrenfrom the
streets of Swiss citieslebelieved that onlyacommunity could prpare someone to live in a
community.Wherli lived with his studentso thatlearning and work were intertwinednitially,
the groups were plagued with bullying adruptivebehavior. His solution wasauncil of seif
adminidration, where the older youth were @ected to be positive role models. Thegsung
mentors were deely invested in guiding and educating their younger peers. The council was
also involved in decisi@about when a youngster was ready to leave the program.



In 1833, a 25earold theologianJohann Hirich Wichernfoundedthe Rauhe Hausm
Hamburg, Gernmay. Boys and girls up to the age of 14 lived together like families, guided by
elected peer leaders calleBriedenskindefpeace children) who were given the task of instilling
positive behavior within the group. Every four weeks, a new election was held so that many
youngsters had the opportunity to show leadership as peace childRanhe ldus also became
a training centeffor teachers and youth workertlnlike many other early programs, Rauhe Haus
has continued imperation with funding from a churehased foundation.

Liepmanndescribel selfgovernance during thagameeraat the Boston House of
Reformation, directed byéverend E. M. P. Wellslebelieved no child was inhently bad, no
matter how badthe behaviorHe tracked their growth in responsibility with a-#&xel system,
and in only four weeks, a youth could reach the highest level. Students could lose laylbael
behaviorbut if they admitted wrongdoing, the level did not change. Every evening, students
rated themselvesandpeers givingfeedback on how to develop more positive behavior

After describing progressivastoricyouth work pioneers, Liepmann documented self
governance systems which she observed in theddn8tates. Among these was George Junior
Republic in Freeville, New York, which created a democratic community of delinquent youth. She
also visited various wons for young offenders and adults. All these settings developed-close
knit communities where residents had responsibility for a wideetgrof tasks, including
ensuring positive conduct within the community.

Liepmann descrillenumerous other projectsvhich employed selddministration systems.
A commontheme wasno privilege comes without responsibilitut most failed after a short
time because the culture deteriorated into empty routines. Levelesys became punitive.
Rapidturnoverdisrupted goups asnewcomersdid not knowhow to operate in a community.
CGontinuity of organizationaleadership posed the biggest challengéeseprogressive
communities thrivedor a time but when charismatic leaders were no longer in charge, the
reforms were lost.

The challenge of maintaining positive programs was the subject of careful analysis by
LiepmannEffedive selfgovernancavas not a set of techniques, but a way of thinkingusting
the good in every persof.o be successful, sajbvernance programsaye tasks of real
responsibility. Superficial rituals of youth empowerméaited toenlist youth in a partnership
with adults.

Successful programs had strong adult leadership, but alsorem circle ofpositive youth
leadership. Thigvas a continuing challenge as new members eatlaxisting groups.

Ultimately, psitive adultto-youth relationships form the foundation of a tute of self
governanceLiepmann concluded that sedovernance will only work if the adultgve strong
beliefs about theositivepotentials of youth.

The early 2 century sawa flurry ofselfgovernance programgiven democratissounding
nameslike 2 dzi K wSLJzot AOaX / 2YY2y oSt (iKAX /AKAT RNBY(
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prominentexamplewasHomer Lae who in 1907 becaméirector of FordRepublicserving
teens in trouble with the lavi* Thed OK 2 2 f Q& wa® yoddliekl Gftdztiak ¢ tyfe United
{GFrGSay a2S (KS LIS2LIX SXAYy 2 NRMrMiingtae féB@ally” | Y 2 N
government, Lane established executive, legislative, and judicial systems with power exercised
by the boys. But youth ruleeflectedthe authoritarian mindset of the times. Lane gave boys the
authority to administer corporal punishment and urged them to shout insults at lawbreakers.
Controversial but charismatic, Lane charmed many with his exaggeedésbf success.

In 1913, Lane was invited to std.ittle Commonwealtin EnglandThere he wagxposed to
psychoanalysianddid an aboutface, replacing pnishment with permissiveness. Thiseod
facility would be his undoing as he was fired after repeageaindals of hisexual liaisons with
teen gits. Still, many ignored moral concerns, and Laas the inspiration foA. S. Neillvho in
1920 createdsummerhillarenownedpermissive schodajiving freedom to youth through self
governance, with staff and youth having equal votes.

Also in 1913, Floyd Starr found&tirr Commonwealtin Michigan serving troubled and
castoff kids. This commonwealth was ren imitation democracy buhore likean extended
family bound together bgharedvalues The Starr Commonwealth Creed begins wité widely
jdz2 SR 0StASTFI a¢ KSNEB ard&eleprateshe goteitialsiokyoyd | a | 6

wBadness is not normal but the result of Adisected energy.

wYouth will be good in an environment of love and activity.

wChildren shouldind dignity in labor and the joy of accomplishment.

wtf e Ad (0KS @2dzy3 LISeNdedsipa Y 2NXIf YSIya 27
wSpiritual growth should accompampyysical, mentaland moral development.

wChildren should not be treated as a class but understooddisiduals.

wChildren merit trust by appealing to their inherent goodness.

The striking quality shared byouth workpioneers was a spirit of Pygmalion optimism. A
prominent example is Karl Wilker whiallowing World War I setoui 2 G NI ya F2mNy . SNI
delinquency institution. His enthusiastic endorsement of the potential of problem youth in
G2RIF&8Q&a G4SNX& A &babedphfosophyzy RAYy 3 AGNBy3IiK

What we want to achieve in our work with young people is to find and strengthen the
positive anchealthy elements, no matter how deeply they are hidden. We
enthusiastically believe in the existence of those elements, even in the seemingly
worst of our adolescent®>

CKS o6Fara FT2N 2Af{1SNDa adzOomewas replacdngudishidny 3 NI €
with permissivenessThis total freedonstirred a backlaslhmongautocraticauthorities and
Wilkerwas fired His reforms were abandoide andpredicably leniencyreverted toharshness



Afatal flaw inselfgovernment schemes was abdoring the role of adultsas wiseelders
guiding the young. David Wiled been inspired bilomer Landut sought to balance youth
autonomy with adult authority.Beginning in 1935, he worked with the Religious Society of
Friends(Quakers) whdnad beenleaders increating therapeutic environmentsnce the
nineteenth century?® Willsformed groups of youth into a therapeutic communijtfirst inThe
HawkspurExperimenh an English hosteschool?” and then in theBarns Experimeng camp in
Scotlandfor throw-out kids38 Wills replaced selfjovernancewith shared responsibilityrhe
influence ofadults was nobased ortreatment technique but affectionfor their charges:

They were all difficult boys, hating school, prejudiced against adults in general,
punished often but not wisely, fearful, suspicious, aggressive, untruthful, uncared
for and, in the main, unloved. During the early days ohBthey were their own
worst enemies because they strove hard to compel us to furnish them with the
only kind of security they knewthe security of outward compulsion; and we were
determined to give them security on a different levehe security that coras

from the knowledge of being loved.

August Aichhorn of Austria also described love as the primmanyet need ofWayward
Youth?°the title of his 1925 book-e described his philosophy agractical psychology of
reconciliation Behavior evakgrejection in traditional settingsvas not punished, but neither
was itpermitted. Instead, problems wereet with concern and communicatioldults would
calmlytalk with studentsabout their problemsThus, ayoung persormeturning from truancy
waswelcaned back the only consequences were serious conversations. This was an early use
of problems as opportunities for learning and growth.

August Aichhormvorked closely wittAnna Freudand they mentored Fritz Redl who came
to the United States after the ris#f Hitler. Redl established therapeutic group programs for
troubled children at the University of Michigan Fresh Air Camp winéched youth
professionals fothirty years#! Where others saw problems, Redl saw strengths. He quipped
that he should writea book titledThe Virtues of Delinquentsut it might be hard to find a
publisher?? While these kiddoughtadults they were loyal tgpeers. Redilescribed how
AYRAGARdzE f GKSNI LR 41 & alo20F3SR 60& adKS 3Fy3

Fritz Redl and David Wineman publisi@aildren Who Hatea qualitative research study on
young victims of traumé&2 Every nuance of behaviar a group ofaggressive boys at Pioneer
House in Detroit was documented in detail. Redl challenged the unbridled permissiveness of
those who believed that venting vitriol was therapeutic. These children had so much rage and so
little self-restraint that acting out th darker feelings would only be retraumatizing. Instead,
they needed trusting relationships to devel@wntrols from Withinthe title of a companion
volume#5 | A f & LINE o f Slife&padenécameknSturad IKaknindRdpgortunities.



Anna Freud &d also escaped the Holocaust, emigrating to England where she worked with
6N 2NLIKIFyad Ly a!'y 9ELISNAYSY(d Ay DNERdzL ! LI6 NA
from adults forg strong bonds with peer& Sixyoung Jewish children were rescued from the
Nazi concentration camp at Terezin. When placed in a group setting, they quickly bonded
together to fight all efforts of adults to control them. Yet despite their total opposition to
authority, they were remarkaly kind and supportive to one another, showing great concern and
seltsacrifice. Eventually, they learned to trust adults

SamuelSlavsoriike others in the psychoanalytic tradition discoeerthepitfalls of
permissive group& In his bookReclaiming Blinquents he describes group therapy meetings
with teens in residential treatmen€or the first 15sessionsboys resisted talking about anything
personal and interrupted amne who attempted to do so. They complained about staff and
bragged about theidelinquencyand sexual prowes$. f | a2y O2y Of dZRSR G KI
RSY2ONJ 08 R2Sa y2a YSty otty]1SG tA0SyasS G2 I O
Ffgleéda 0S O2yRAGAZ2YSR o0& G(KS TNESR2Y: O2y@SyaA

Social worker Jane Adatsfounded the modern juvenile court in Chicago anspiredthe
settlement housemovementservingthe flood ofimmigrantscoming to the countryln 1909 she
authored the classic booRhe Spirit of the Youth and the City StseAtildams tapped the power
of groupsto bring out positive qualities in youtshe recourgd a small gang oeventeens
hopelessly addicted to cocaine, none in school or workdifigr gainngtrust ina counselling
group, theyagreed totreatment for theiraddiction at Presbyteriakriospital if they could go
together. Theeenscompleteda four-week programand spentsix weeksamping in the
country. All but oneadoptedproductive lifestyls. Addamswvrote:d L 0 A& R2dzo G FdzZ 4K
boys could evehave been pulled through unless we had been able to utilize the gang spirit and
G2 GdzNy AdGa O2ftt SOGADS F2NOS #2661 NRa 2I0SNDO2YA

Jacob Moreno was a charismatic young doatoAustriawho formed peer support groups
with refugeesand girls exploited by prostitutiodoreno believed thaC NB dzZR Q& | LILINE | OK
apply to realworld problemsandin 1912 he confronted Freud at a public lecture:

You meet people in the artificial setting of your office. | meet them on the street
andin their homes, in their natural surroundings. You analyze their dreams; | try
to give them courage to dream agéfh.

Moreno emigrated to the U.S. and worked at the New York State Training School for girls where
he pioneered psychodrama. He saw grouprépy as an advancement over individtzrapy,
enablingmembers to take the perspective of others and develop social and emotional capacity.
Moreno inspired Viola Spolin wh@mdworked withJane Addamat Hull House in Chicago
During the depressigrasdirector of recreation in Chicagshepopularized psychodramand
improvisation.Spolin kelieved all can participate since plagtingis natural in childhoodFee
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expression thrives in an atmosphere of equalityt authoritarian dimatesmake peopé
preoccupied with approvandd G dzy 0 ONBIF GA A e { LIt AYyQad doAof.
hundreds of games to draw out creative, problewlving abilitie$® Humans are inherently
socialsobelonging to a safe groupfisnt andS @Sy T dzy y & Broufhtiiprofisétiddo a 2 y
/| KAOF32Qa {SO2yR /Ale [/ 2YSRe ¢K®ddiNBZ AYLI OdA
Democracy in Educatioauthored by John Dewey in 1916, inspired educatorsréate
groups where students coukhow concern foone another®* An early &periment occurred in
the 1920s in a small California schoolpoimary agechildren. The teacher, Marion Turner,
scheduled peer group meetings to solve probléfBy the second year, students had learned to
run their own meetings so she could take notes of the interactions. Children took turns giving
their opinions on the problem and solution. They often proposed restorative responses such as
apologies. At other thes, the group would recommend mild consequences such as sitting in a
chair for 15 minutes. When children started scolding one another, the teacher redirected them
GAUGK | ljdzSaGAz2y tA1SsE a2K2 Oly &adzaasSaid + o6Sidd
GKSANI GSFOKSNJ YR LRfAGStEe O2NNBOGSR-2yS Fy2i
consuming and never widely adopted, this experiment demonstrated that even children as
young as six or eight can be taught to solve problems in a respectful manner.
AlanPatonis bestknownfor hisanti-apartheidnovel Crythe BelovedCountry He spent
thirteen yearstransformingSouth! ¥ NJwarst y@uih prisonasrecountedin his Reflectionson
the DiepkloofReformatoy. Hedescribeddelinquentbehaviorasresulting from failure to meet
& T dzy R I neédgaf $eurity,affection,and outlets for hiscreativeand emotionalimpulses.
Thechangein him isremarkablewhenthesedeepneedsare Y S #*®adtonfound disobedience
disappearsvhenayouth finds purposefor life. Herejectedthe notion he waspampering
prisonerssinceit is essentiald Uré@storeselfreliance seltrespect,andselfi NHz4 G @ ¢
Gsela Konopka was born in Germany and spent a lifetime fighting injustice. As a young
member of theWandervogelyouth Movement, she was inspired by Karl Wilker to seek a new
democratic vision for working with youtiKonopka shared this philosophy on building a positive
youth culture, written by a colleague who directed a German youth prison in IE28s was an
attempt to create, together with especially difficult youth, a community of education that was
founded not on fear and punishment but on friendship and tréSt.
The democratic youth movement was dashelden Hitlercameto power. Konopkawho
was Jewishescaped from Germargnd spent a career at the University of Minnesota where she
wrote severalbooks on group work andn early study ofdolescent girl8® Shepublishedthe
classic booKTherapeutic Group Work with Childrérmsed on hework in the Red Wing,
Minnesotg StateReformatory?’ This was the same facility where Harry Vorrath would pilot
Positive Peer Cultura generation lateP® Having seen the perversion of youthworktlire Hitler
Jugendf GermanyKonopkawas afierceadvoate fordemocracy as the core of group work.
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Anothernoteworthy poneer in group work waReuvenFeuersteinvho workedfor overa
half centuryto unleashthe talents of immigrantyouthin Israel®>® Believingevenunteachable
youth couldlearn, he developeda restorativeexperiencefor traumatizedyouth who hadfailed
in other settings® Feuerstein placed #se volatile youtlin supportive treatment groupsStaff
had to walk a tightropeprevent destructive behavior without reacting with rejection. Nearly all
studentssucceededndwere integrated into normal group$lost went on to serve in the
Israeli military Like the Circle of Courageguersteirfocused on growth needs:

Unconditiond Belonging Angry youth give staff and peers plenty of opportunity to
reject or remove them. But exclusion repeats relational trauma and disrupts belonging.
When staff give up on a youth, this triggers a threat of rejeciomongother group
members as W Thus, Feurstein had a zergect policy of unconditional belonging.

School Succesblost youth in conflict had toxic experiences in school. These immigrants to
Israel experienced cultural conflict aadademidailure. When they could be rengagedn
learning, they made impressive progress. His premise that intelligence is not fixed but a
product oflearning lasbeen validated by other researchefs.

Managing StressEven routine stressors can trigger the loss of emotional control with
traumatized yuth. Their brains are already hypervigilant, alert for any sign of rejection or
failure. Success with these youth requires creating a sense of security and safety so they
can learn to manage emotions and cope with challenges.

Contributing toCommunity Youth were expected give back through assigned
responsibilitiesBut to reduce stress, treatment groups were exempted from the work
requirement and given high interest pseudlmrk activities. Whenhe students discoverd
they were not doing real work, they demanded to contribute like other youth.

In 1901 Janusz Kazak of Polanduthored the first of twenty book<Children of the Streets,
and dedicated his life to their cau€Trained as a physician, feundedresidential schools for
Jewish street kids based on democratic governance. In hisbdols / K A fo R&3gectw A I K {
Korczak describes children as the ultimate underdog in a society preoccupied with power and
wealth. He called for a deep respect of children, enlisting them in running their school. Moral
development researcher Lawrence Kohlberg considere@fof { Q&8 a8 OK22f | a G(KS
just and caring communit§?

2 KSy GKS blrTAQa AYy@dFRSR t 2f yRierevehtiN®dthd | 6 A G|
Warsaw Ghetto in preparation for thfenal solution On the day for their departur® Treblinka
the children and their caregivers marched to the train station, proudly carrying a green flag to
signify life. To avoid making Korczak a martyr, a Nazi officer handed him a Swiss passport so he
O2dzf R SaO0F LIS GKS O2dANBIE O @2IK20 B A RAT S| BEA DK:
as he joined his charges on the boxcars. His last #8bé&ito Diary was recovered after the war.
InafinalentryY 2 NOT | { 20&SNWSR>Y aL SEA&G y204 G2 o06S 2
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Paositive Peer Cultw

PPGs a peethelping model designed to improve social competence and cultivate
strengths in youth. Care and concern for others is the defining elemPR@Gf
T California EvideneBased Clearing House

Positive Peer Culture draswon the group work legadyom both the United States and
Europe and thenduringwisdom of Indigenous peoples who reared children in cultures of
respect Psychologist Massud Hoghughi fremglanddescribed two unique features of Positive
Peer Culturé? Frst, as the only method specifically designed for work with the most challenging
youth, it embraces those often excluded from other approaches. Secondapi€s to pressing
problemsas it grewfrom directpractice rather than theoryA formidable bodyof researcmow
provides the evidence base for successful peer helping programs.

Theimmediateprecursor to PPC was Guided Group Interaction (GGI) which had its roots in
aWorld War Il Army prisoat Fort Knox, Kentucksgociologist.loydMcCorkleformed groups
with soldierswho refusedto beararms.lronically,at the end of thesedemocraticdiscussions,
soldiershadthe choiceto fight or remainlockedin prison¢

Following the wa, in 1950LIoydMcCorkleestablished aroup residence for delinquent
teensat Highfieldsn New Jerseylwenty youth weréhousedin the secludedcountry estate
formerly owned bytransatlantic aviator Charles Lindb&érg/NVhen theér child was kidnapped and
murdered, theLindbergh fanilyR2 y I 1 SR G KSANJ NBaARSYy Ote ¥F2NJ dza S
Highfields progranbecamethe legacy of thdife of that child

The Highfields treatment program was called Guided Group Intera@B@i)o distinguish
these peer helping groups from group psychotherapy. McCorkle and colledgsesbedheir
methodin awidely heralded1958book, TheHighfieldsStory ¢’ Thatsameyear,a group of
noted scholargpublisheda researchevaluationtitled Youhful Offendersat Highfields®®
CriminologisWalter Reckles®bservedthat dailygroupsessionspeedup the processof
change accomplising in monthswhat would take two yearsin traditional treatment groupsas
describedby AugustAichhorn.PsychiatristRichardJenkinsoted, & | A 3 K\¥asablé tdbaild
closeconnectionshetweenstaff and studentswhichled to positivechangesn the most
challengingyouth £%° Theseincluded youth presentingtwo distincttypesof problems:Adaptive
delinquentselongto groupswith antisocialvalues.Peerhelpingbuilt positivevaluesand
behaviorwith theseyouth. Maladaptivedelinquentshavedeeperemotionalproblems.Close
bondsmet relationalneedsand reducedfrustration.

Harry Vorrath, who would later establish Positive Peer Culture, was a social work intern at
the Highfields GGI program. Prior experience as a seminary student and a Marine gave him a
dual perspectre uncommonin his profession: he was equally committed to helping youth and
demanding accountabilitf/orrathhad been impressed that the military could takenaddled
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mix of young men and, in a dozen weeks, create a cohesive group who would givevdeefoti
one another. He saw this spirit of helping in the early GGI programs. With great fervor, he began
working with the most difficult youth in group programs and juvenile facilities.

As Guided Group Interaction proliferat@dcorrectional settings hesebecame pale
imitations of thefamily-like Highfieldsprogram.Transplanted tdraining schoolsauthoritarian
cultures spawned oppressivgroupcultures. Highfieldshad beena secluded residential
sanctuarywhere problems could bprivatelyresolved but GGl icommunity-based settings
faced political pushback when students acted wupublic’® Thus,youth were enlisted as
enforcersto compel compliancen awarpedform of behavior modification.

Vorrathwas concernedhat the original spirit of peer helping had mutated into peer
pressure Hewas strongly opposed to any group approach using peercionas discipline.
Believing groups were only empowered to help, he split from GGI to form Positive Peer Culture.
Peer cacern replaced peer coercioWorrath was clear:

Do group members punish? Absolutely not! In fact, the group may not even recommend
punishment; their only function is to help. If a serious situation arises which the group
cannot handle, the staff will dée what to do’*

PPC is not permissive, butarsion of zero tolerancthat deems any armful behavior
unacceptableAny actthat hurts self or othersis seenasa problem, and the group is responsible
for helpingsolve these problem#dults model this ethic and challenge youth to show care and
concern for one another.

Like the Marine he hadncebeen, Vorrath charged into th@angerous settings to enlist
youth aspeer helpers. PPC rose to prominence in the bGbKdren in Trouble: A National
Scandaf? Pulitzer Prize winning journalist Howard James described how Vorrath was called to
Red Wing, Minnesota whethe statetraining school was rocked by a riot. After®PRas
implemented, the onceviolent institution was transformed into @@mmunityof respect. James
portrayed PPC at Red Wing as an oasis in the wasteland of failed programs

Harry Vorrathwas invited toStarr Commonwealth in Michigan whee and Larry Brendtro
co-authored the bookPositive Peer Cultuie 197472 This publication sparked widespread
interest in peer empowerment methods. The National Association of Peer Group Agencies and
its successor Stngth Based Services International became faston professionals to share
research and experience in developing PPC progfdms.

Someorganizations ran effective programs for a time but then faltered with changes in
leadership. The lack efsolidresearch basandformal training systemfueledthis instability.
Yet certain progrants primarily in the nonprofit sector thrived for decadesand produceda
largeprofessional literaturePPds now recognizeds an evidenc®ased interventio® and is
firmly established in theesearchbase of Positive Youth Developméeht
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Chapter Two
The Power of Peers

Group Dynamics

Fromthe momentthat they becomepart of a crowd,
the learnedman andthe ignoramusare equallyincapableof observation’’
T Gustav Le Bon, 1896

In the classicl9" centurybook, TheCrowd FrenchpolymathGustav_eBondescribedhow
readilygroupscanoverrideindividualjudgment.He correctlyhypothesizedhat the reasoning
brainshutsdown andthe brain stemtakesover, ariskin joininggroupsisthat individualsare
easilymisled.LeBonidentified key effectsof groupinfluence:

Power. A personin agroupfeelsinvincible,abandoningpersonaljudgement
andselfrestraint.

Suggestibility Thegroupadoptsa singularmind with viewsshapedby

the strongestvoices.

Contagion Actionsandbeliefsare mirrored and spreadaspersons

blindly supportthe group.

LeBonwasa pessimistaboutgroupswhich canbe stirred to destructiveactionagainst
weakermembersor outsiders.Buthe grantedthat groupscanalsobe heroic. Whendeepvalues
suchasequalityanddemocracyareimbeddedin beliefsof the group,thesecantransform
behavior.Changecomesfrom evokingemotionsandimagesthe mind of the groupandby
simple,powerfulideassuchasgrouployalty.

Translating-e. 2 ypfn@iplesinto peer-helpinggroups,the primaryrole of the adultleader
isto inspirenatural helpingand expandthe scopeof whois2 y $h@ghbor.Topreventbeing
manipulatedby group pressure youngpeopleneedto learnto think for themselvesandgainthe
courageto challengeviewsof the group.

Germanpsychologist Kurt Lewiand his family were visitindpe United Statesn 1933when
Hitler cameto power. Theychose not to return, antheir extended family who remained in
Germanywaslost to the death camps. Lewin was deeply committed to principlesofatracy
which became a focus of his research. In 1939, he and Ron Lippitt studied three styles of adult
leadership in groups of early adolescent bayemocratic laissezfaire, andautocratic’®
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Democratic leadersreated youth with respect and encouraged group discussion and
decision making. The leader sought to downplay status differences by treating youngsters in a
mature fashion and permitting group members to share in decision making. The leader was
friendly kut careful to walk the thin line between extremes of becoming a peer or an autocrat.
Democratic groups were productive and when the adult leader left the room, they continued
working cooperatively. Most significant were changed attitudes and relationsimgiwidual
differences were accepted as group members neither mocked nor humiliated peers who showed
dzy Aljdz8 2NJ S@Sy O6AT I NNB O0SKIFPBAZ2NY ¢KSe | ftaz ¢S
GO2Yy FTARAYIE NBf I A2y aKA Ltodukobrétic graa®® | Rdzt G € SI RS

LaisseZaire leaderswere highly permissive and allowed the members to do virtually
whatever they wished. These leaders were uninvolved, and without guidance, groups reacted to
random peer forces. Although a few of such groups evalhtwere able to selbrganize and
become productive, most fell apart. The boys either sat in sullen silence or exploited one
another as scapegoats for their own anxiety or anger. The complete lack of structure or adult
input left the group in a state afonfusion. Groups were more engaged in play than productivity.
But fun was not satisfying as they expressed four times as much discontent as those in
democratic group$?®

Autocratic leaderskept an emotional distance from group members, issuing orders,
assgning jobs, and making decisions. Although these groups completed tasks better than those
with permissive leaders, two troubling reactions were observed: resistance and subjugation.
Some boys opposed the leader by banding together to rebel against aaddrassignments.

These youth also treated those outside of their power clique with scorn and abuse. Other boys
were apathetic, performing what was demanded of them but without any enthusiasm. Thus,
autocratic groups produce members who either form an -@auiihority subculture or sullenly

bide their time. Conflict and bullying were 30 times greater in authoritarian groups than
democratic groups.

Encounter Groups

The rapid expansion of group research in the4#mentieth century led to the creation of
the science of group dynamics by Kurt Lewin and colleagud®46, Lewin was approached by
the Connecticut State Interracial Commission for help find ways to corabatl andreligious
prejudice. The goal was to use a group process to foster change in beliefs and behavior. This led
to the establishment of the National Training Laboratorie§ hg Office of Naval Research and
the National Education Association. Theewf Training groups {droups) wasvidespread
within corporations, government, and education. The goal was to create less hierarchical and
more democratic organization®.
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In the humanrelationsmovementof the 1960s,encounteror sensitivitygroupsswept
society®? CarlRogerscalledthesegroupsthe mostsignificantcontribution of psychologyn the
20" Century®3 The goal of encounter groups was to encourage openness, honesty,
confrontation, seHdisclosure, and strong emotional expressidhesegroupsbuilt bonds of
trust and seermedto be a panacea for deep needs for connection at a time when people were
GLINPOI 0f& Y2NB gl NBE 2F GKSANI AYYySNt f2yStAySa
The sensitivity group movement wasntroversialfrom the onset, developing rapidly
without leadership from behavior experts or researchénstheseunstructured groups without
a clear agend, participants explored their interpersonal relationshiffie movement met
criticism from many fronts and advocates could not secure federal support or fieajodation
grants. Mental health professionabelievedgroups without trained therapistaere dangerous.
Conservative political forces saw these groups as a Communistaainng conspiraay Carl
Rogers quipped one would never find a sensitivity griougme John Birch Society.

Group Casualties

Thesurgein popularity of all kindsof groupssparkedconcernabout possiblepsychological
harmto vulnerablepersons.Toexplorethis issue,Stanfordresearchersonductedanintensive
studyof ten modelsof groupwork, eachled by advocatesof thosemethods®® Undergraduate
studentsregisteredfor coursecredit and participatedin a thirty-hour groupexperienceThey
wererandomlyassignedo the different typesof groups.Participantscompletedsef-report
information, gavefeedbackafter eachgroup sessionand completedevaluationsat the end of
groupsandsixmonthslater.

Researcherdefinedcasualtiesasincludingmental healthcrisis,decreasedselfesteem,
dropouts,andnegativeratingsby participantsand groupleaders.Sixteenof the 209initial
participantsor 7.5 percentwereidentified ascasualtiesButbasedon peerevaluation,twice as
manywere judgedto havebeenhurt by the group.

A surprisingfindingwasthat the modelof groupwork had almostnothingto do with
negativeoutcomeswhichresultedfrom leadershipstyle Researcherbadalsogathereddataon
the behaviorof those conductinggroup meetingsand found a stronglink betweensixmodesof
injury andtherapiststyle

1. Attack by the leader. Thesegroupswere led by Aggressiveétimulatorswho were
authoritarianand confrontiver albeit charismaticandcaring.

2. Attack by the group. Membersjoined aggressivéeadersin attacks or they had groups
with impersonalor uncaringleaderswho failedto modelsupportivebehavior.

3. Experiencingejection. Thiswasa problemwith sixindividualssometimesoverlapgng
with attack Othersemphasizedeelingrejectedby the leaderor groupor both.
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4. Inability to meetneeds Fourcasualtieenteredgroupswith unrealisticexpectationgo
solvetheir severeproblems.Theymight havebeenbetter servedby psychotherapy.

5. Pressurdor disclosure Twomemberscouldnot sharetheir feelings.Unableto trust like
otherswho sharedintimate experiencesthey felt empty andinadequate.

6. Emotionaloverload Fivepersonswere overwhelmedby the intensity of the experience
Threeof thesehad psychoticepisodesduringor shortly after the end of the group.

Themostdestructive leadershipstyle combinedconfrontive,authoritarianmethodswith
charmandcharismaThesdeadersignoredindividualneedsand pressuredmembersto respond
the same.Theleaderwasthe centerof attraction but failed to developthe potential of the
group,providinga modelfor peer pressureinsteadof peercaring.Thisresearched to
recommendationsgbouthow to preventdestructivegroupdynamics:

Protectagainstharm. If a groupcausesa memberto feel attackedor rejected,the leader
hasfailedto preventatoxic experience.

Avoid extremepressure Atone of reflectionrather than emotionalreactivity createsa
climatefor buildingtrust.

Focuson needs If a personhasa level of needsthe groupcannotmeet, additionalsocial
supportor therapyshouldbe arranged.

Severabubjectsenteredthe groupin a highlyvulnerablestate yet benefitedfrom the group
experience Althoughpersonallyreserved they profited from a senseof belongingnesandby
vicariouslyobservingotherswork throughtheir problems.& { 2 &xflicitlyexpressedyratitude
towardstheir leaderswho invited, encouragedbput did not demandpatrticipationandwho
alwayspermitted them to selecttheir own LIl &S o ¢

The sensitivity group movement fadelyt alienation in modern society went unabated
with erosion of common values, rampant materialism, and transient lifestyles. But Rogers
believed the most basic cause of loneliness people fear that if they drop their protective
shell or facade, no one will understand, accept, or 8aNow in anothercentury,creating a
climate of unconditional belonging is a prime goal of any effective-pe&ing group.
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Negative Peer Influence

How many things which for our own sake sheuld never do,
do we perform for the sake of our friemé
T Marcus Cicerpborn106 BC

Why do groups exert negative influencealinquent Boys: The Subculture of the Gang
Albert Cohen observed that youth who believe they are not able to achieve statuaifstream
society may join delinquent gan§sThey reject norms of theniddle-class measuring roand
thus are not failures in their own eyes. This is most prominent with boys who lack positive male
influence. Mothers provide girls a ready model for thenale ethic of caring. But fatherless
males may see goodness as a mommy virtue and badness as a badge of masculinity. They adopt
a tough front believing caring is sissifiedth defiance and delinquengyroving2 Y SQ& LINR 6 S & 2
An example of destructiveeer influenceis the 1972 Stanford Prison Experiméh€ollege
students were divided intguardsand prisonerdor a two-week simulation of incarceration. The
guards initially ranged from permissive to aggressive. But as conflicts escalated, milder guards
modelled their hostile peers. The experiment had to be stopped after a week because of fear of
harm. B,ut wAhataused t,his abl{sg? Investigative Jourrlalists rv\aveAuncoveredldmpggcorgiings 5
2F¥ UKS AYAauUNHzOUA2Yya NBaSIFNOKSNAR 3IJI S 02 3IJdzr NR
oninmates?®! & [ SgAyQa 3IANRdzLI NBaShk NOK KI RngikR gy > f Sl
dynamics, either creating a caring community or cultures of coercion.

Bullyin

thg pioneer in bullyingesearchwas Dan Olweus who developed prevention programs in
Scandinavian school3Bullies are aggressive to peganid some also intimidatadults in
authority. Bullies have strong needs to dominate coupled with little empathy for victims. Olweus
discounts the common view that youth with tough, aggressive behavior are insecure under the
surface. In fact, most bullies have friends and arepiagued by anxiety or poor sedsteem.
Still, a minority of bullies are emotionally troubled. These youth were victimized themselves and
now attack others. They are callédll-vicsin contrast tobull-recswho enjoy their status as
bullies.Olweus idenified four factors that contribute to the development of bulligs:

Attachment to the primary care givein early childhood A lack ofparental

warmth and involvemenincrease the risk that the child will become aggressive
Permissiveness faggressive behavior by the child lack ofclear limits to
aggressintoward peers, siblings, and adultscreases bullying behavior

Use of powerasserted disciplineFrequent use of physical punishment and violent
outbursts ardinked to aggression iypouth. Violence begets violence.
Temperament An active hot-headedtemperament iscorrelated with aggression
compared to aalmtemperament.
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Parenting is the most potent cause of bullyifidhese findings indicate a lack of love and limits
fuel the development of aggressive behaviBullying behavior is not related to the soeio
economic conditions of the familyut the way the child is reared.

Olweus called for schools that reflect fundamental democratic rights in a climate of warmth
and muual respect. Bully prevention has been remarkably effective in Scandinavian schools
which have a strong democratic ethd$owever,a metaanalysis Bows that mostsuch
programs have little effect iNorth American schools which fail to instill valuesedgpect or
create caring school climatés.

A positive peer culture is the most potent antidote to bullyberause it primes altruistic
behavior. StillPPC does not focus specifically on stopping bullying which tends to imply physical
intimidation. Instead, the goal is to institute a more pervasive norm: No one has the right to hurt
another in any wayand we all have the responsibility to help. This mobilizes the silent majority
in creating a culture of respect.

Polly NicholshasexpaRS R (G KS F20dza 2y LISSNJ YAAUNBLF GYSy
means ranking persons based on supposed physical attractivéh8hs. sees lookism as part of
a trifecta along with racism and sexism. Lookism is more pervasive thanisth&and is
marketedby a culture that values superficial appearance over inner character. Lookism like
other insults is an attack on seiforth as seen in this example from a New England high school:

The auditorium was packed with more than a thousand students who were
restiess as they listened to announcements. A heavy, awkward tenth grader made
her way across the stage to reach the microphone located in the center. As she
walked, several male students made loud barking noises to signify she was a dog.
Others oinked like gis. Later, a slender lodtnired senior walked to the mike; she
was greeted by catcalls and whistles. Nobody attempted to stop the demeaning
and hurtful public evaluation of the appearance of these teenage irls.

Each girl was evaluated based on loolathBvere demeaned and hurtthe girl who was
applauded as though performing in a topless bar, and the one jeered as less than human. Had
the boys yelled the N word, adults would have held them accountable. But under the-locker
room culture, males ridiculera harass girls.

Youth Countecultures

It is ironic that schools and youth programs charged with socializing the young sometimes
become staging areas for antisocial youth subcultures that defy adultsd@madnizeweaker
peers. This is particularly true in educational, treatment, or justice famg serving youth at
risk. Some othese settings appear orderly and controlled on the surflagethismay mask an
underground of peer violence and victimization.
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The 1962 book ottage Sixs a striking account o negative youth subculture in a
residential treatment centerSociologist Howard Polsky lived eight months ggaaticipant
observet with a group of aggressivaolescentsOnce youth were accustomed to his presence,
he gained a window into a world otherse hidden from adult surveillance.
This weHlrespected therapeutic program spawned a hostile underground hierarchy akin to
Lord of the FliedNegative leaders and their enforcers wielded power over submissive group
members and scapegoats at the bottomtbé& pecking order. Professional staff were largely
oblivious to this destructive climate which countered their educational and therapeutic goals.
LyaidSIrRY @2dziK Ay GKAa aSididAay3a aFrNB Ay STFFSOI
valuesandi 2 OA I f LI GGSNya KIS 06SSy NIAaSR &2 +  GAN
Polsky described this negative youth subculture as highly inequalitarian. All were
LINE2O00dzLIASR 6AGK (GKSANI LRaAaAGAZ2Y Ay GKS LISOLAY
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leaders
enforcers
members
status seekers

scapegoats

Atop thediamondare leaders and lieutenants who physically or psychologically intimidate
peers. At the bottom are weak or passive scapegoats, targets for aggression. In the middle are
the majority who would do almost anything to keep in good graces with hostile leaders.

Adults thought they were running a progressive, vailffed, program. But operating out of
view was a totalitarian peer subculturéd/hen a new student entered the group, established
members wouldankthe person by attributing real or imagined weaknessin a culture of
pseudemasculine toughness, those seen as weak became the underdogs. For example, the
group harassed a timid boy, Chuck, by claiming he was having sex with a dog. Unable to defend
himself from these spectacular accusations, he becaredotitt of hateful humor. fiis was not
an isolated incident since scapegoating was the warp and woof of the social structure.
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Most staff either were ignorant of peer abuse or chose to ignore it. Some even joined the
bullying process, permitting harassment of low status members and giving bullies free rein. In
this pervasive culture of intimidation, some staff also became intitoida flaunting their own
toughness with intimidating language and demeanor.

Polskycalled for newways to move from authoritarian to democratic climatés9 | O K
individualhasaright to participatein the decisionmakingprocessMight is not right. Activities
shouldfulfill rather than negatehumandignityandA y i S #NRA (1 & ® ¢

A Countercultureof Traumatized Tees

5SOI RS& I TS NJtoxi@couatéraulfudesardl BilkptelaleddHis is illustrated
by arecentstudy of the perspectives efaumatizedteengirlsin an urbancharterschool and
treatment setting®® These students werglaced in residential carey the foster care or juvenile
justice systera In focus groups, four major themes emerged: relationshils peers,
relationships with staffthe learningenvironment, and sensitivity to being touched. Students
were asked to describe events that affectibeir mood Responses were sharply negatitfé.

Peer Relationshipdnteractions were hostiland fights werecommon Anticipating both verbal

and physicaattackhad achilling effecton emotional welbeing.
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Staff RelationshipsThe girls perceived most teachers and staff members as negative and
unpleasant. They were upset by actions and comments which conveyed a lack of concern.
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Learning EnvironmentThe girls also believe they are not receiving quadycation.Theschool
was riddled with figks and constant disciplinary action. They expressed fears dieiog able
to be successful and better their lives.
| feel like being atthisBK22f > Ad0Qa ftA1S (GKAa Aa | 22158
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52y Q0 ¢ Baerhiiity @ Befhg touched was a strong trigger due to their traumatic history.
They want others to approach and interact with them in a lieégisiveway.
[ A1SE R2y QG G2dzOK YSI LQff oNBF] @&2dz2NJ & N
Qupervisors can trigger some of the kids. Ifteayd R2 y Qi (2 dzOK YS¢ (GKS)
{2YS KBABRSYA3dS KSeQ@S 0SSy (G2dzOKSR Ay
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The girls attended a charter school which impleneshan alternative to traditional
discipline After behavior infractions, thewere sentli 2 (1 KS daz2yl NOK w22Yé 4K
trained paraprofessionals hedpd them deescalate, refocus, and return to class. The average
time for this interventiorwasten minutes. The girls repat their mood improvel when they
had a place to calm downral where adults listeed to them. Ironically, this brief respite from
the tempest mas&d the reality that these girlsvere being retraumatized daily by a toxic
interpersonal climateSome researchers believe thi®-calledpeer deviancy training
inevitable, a position strongly contested by Positive Peer Culture research.

Gt SSNI 5SOAl yOe ¢NIAYAYy3IE

It is unreasonable to expect that a group of youth with behavioral
problems will somehow generate prosocial values and group
normsby interacting with one anothet°?
T Scott Henggeler

For centuries, scholars have been intrigued with the questitow can groups wield such power
that individuals sometimes act in ways contrary to their personal beliefsia autobiographical
ConfessionsSaint Augustine described how he and his boyhood peers would plunge headlong
into delinquency and then brag about who was more bea$flifhis 1606yearold tale of

unruly teens is being retolth our time Howaid Polsky described theseviant subcultures

Delinquents learn delinquent techniques from each other and overcome
inhibitions about breaking the law by mutual stimulation and reinforceniétt.

Time Outvas a national study of juvenile corrections which skdwhat many settings
increasehardnessn youth%* Newcomers were more workable thateranswho learned to
adopt a tough, delinquent imageAnd, while staff ratd develop emotional maturitgmong the
highest treatment goals, ironicallg close relatioship with youthwas a low priority.
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Behavioral researchers, apparently oblivious that Padk&goveredhis problem, minted

the memepeer deviancy trainind® This phrase was a byproduct of a simple research study

showing that delinquents brag to one atiher about their rulebreaking exploits and reinforce

2yS FTy20KSNRa GFftSa%®2F RSTFAFYOS 6AGK € dzZ3KG SN
Peer deviancy training Saint Augustineléja vu But rebranded as science, this became a

battle cry for sweeping attacks on any intervention that brought together youth at risk:

Given the mutually reinforcing negative effects of deviant peers on one another,
school, juvenile justice, ambmmunity programs that place troublesome youth
together in special classrooms, treatment groups, and community activities may
exacerbate rather than ameliorate delinquent behavidf.

The author of that biased assertion was Scott Henggeler, a leadingatdvaf replacing
residential approaches with his own invention, Multisystemic Treatment (MST), a
communitybased ecological approach with behavioral interventions. Despite being widely
marketed as an evidendeased intervention, independent research shawat MSTis not
superior to other treatment approache$§®

One cannottotally insulate peers from negative influenseceyoung people seek out
kindred spirits in any school or community setting. Whenever youth gather in groups, peer
influence is in playBefore long, it became a cliché in research reviewgpeatthe unfounded
assertion that peer group approaches maleviantkids more deviant®®

Throughout human history, children and youth spent most of their time in contact with
elders or incrossage peer group$l°¢ 2 R @ Q4 @2dziK I NB 0SAy3a az20Alf
guidance, groups of youth in any settings can embrace reckless and destructive behavior. Early
studies in a correctional institution showed that residegtg nine times moe reinforcement
from peers than from adult staff. This influence was mostly negative as youth rewarded
delinquent responses and punished socially conforming respoi$¥euth rallied around
rebellion and rule breaking.

Group treatmentper seis not harnful. Researchers from Vanderbilt and Harvard
Universities found that seventeen of eighteen studséswed naatrogenic or peer deviance
effects!'?In contrast, programsvith a group component werkess likelyo be iatrogenic than
those that did not. Thigvas supported by atudy at Boys Town showed that over 90 percent of
the youth living in teaching family groups did m$playan increase in problem behavior
positive peer influences may be protective and inhibit problem behavigrs.

In a similar vein, University of Kentucky researchers put middle school students with
conduct problems in problersolvinggroups' They were randomly assigned to either a
homogereous group of students with conduct problems or to a mixed group mibistly
prosocial peers. Groups led by graduate students met 70 to 90 minutes a weelt 2ov8eks.
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Training used an established prevention program for developing social competenceargont
expectations, youth at risk fared better in the conduct problem group than when mixed with
prosocial youth. They showed better behavior in group sessions, participated more in discussion
and activities, and complimented peers more frequently. Thiep reported liking other group
members more than those placed wiglosocialstudents.

Results of a sironth follow up study were the same. Students at risk showed greater gains
when placed in pure conduct problem groups. Ratings from both parentseaotiers showed
lower rates of externalizing behavior. In sutmesefindings contradicted th@eer deviance
hypothesis The sciencehows that placing conduct problem youth in homogenous groups for
treatment or skill training might even be preferable thattempts to mix them with positive
peers. One can surmise that students with conduct problems felt more comfortable, competent,
and accepted when interacting wittindred spirits Further, many supposedprosocialyouth
are not all that accepting of thepeers who show problems.

Based on earlier researc®sgood concluded that Positive Peer Culture is designed to
reversedeviancy trainingso that youth support prosocial behavior and accept responsibifity.
The notion ofpeer deviancy training also tainted by a defieliased bias. Each of these three
terms is at odds with research on developmental ecology, resilience, and neuroscience:

Peerpoints the finger of blame at young peopléut it is a breakdown of adult bonds that
makes kidslesperate for peer approval? In measurable termgjistance from adults is
correlated with dsruptive behavior. Teaching Family research showed stnegative
correlations between delinquency and the time youth spent talking to group home parents
(-.95)and even standing physically close to adtifs.

Deviancyis a deficithyping term This label stigmatizes delinquent acts that are normal
developmental glitches common to teen boys in Western soci€tgelfreports show that up to
90 percent of males esting college have committed such aét8Even amonglelinquents, the
vast majority prefer to be positive but need adult support to break from past patt&fiEhere
is little doubt that youth would spurn adults who treat them as deviants.

Trainingimplies a planned program @istruction. But the desire for having fun with peers
is an emotional brain process not under full logical conttbEurther, mirror neurons prime us
to copy emotions and behavior of significant othéJoining a group ofiiends creates a rush
of oxytocin, the trust and bonding hormone. Adults who build trust with young people become
models for prosocial values and behavior.

Whatresearchers capjeer deviancy trainingnight better be diagnosed as aault deficit
disorder.Children and youth seek positive bonds with caring aduhie antisocial peer group is
a substitutepath to belonging Certainly, settings that bring together youth with common
problems carcreatedelinquent dynamics, but such is not inevitable. As Atr@bldstein notes,
even gangs have prosocial qualitles” O f dzrriargd@rie opride, identify development,
enhancement of selésteem, acquisition of resources, support, excitement, and related typical
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adolescent goals. Such goals reflect normal and hgaltlolescent aspirations3 Gangs also can
meet many needs such as safety and belonging, power and independence, and loyalty to a group
of friends!?*Our goal as Goldstein suggests is to create a prosocial gang.

The peer deviancy training label obscurks fact that the needs for connection to positive
adults have been disrupted. Thus, the most destructive programs are those which disrupt bonds
of respect between youth and adults. A zaéoberance school is iatrogenic if adults view difficult
youth as diposable deviant$?®> Punitive treatment or justice programs that spawn negative
staff and youth cultures are also iatrogenic. In contrgsglity alternative settings that bring
together youth at risk create cultures of belonging with once marginalized youth.
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Chapter Three
Action Research

There is nthing as practical as a good theo¥sp.

T Kurt Lewif2 a

alEAY

Kurt Lewin (1894.947) emigrated from Nazi Germany to the United States with a passion
to create social change. His brief life was like the arcaafmaet lighting the way for
generations of researchers who would follow, using science to transform society. In his
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Deeply committed talemocraticvalues, Lewin pioneereakction resarch to seek
practical solutions to societglroblems. This included groudateaking studies of grqu
dynamics, democratic schookndracial relations. Lewitived for only56 yearsbut his
coworkerschanged the worlaf children They influenced t 1954 U.S. Supren@urt
decisionon school segggation and helpedestablishthe Head Start program. Martin Gold

director ofthe Michigan Peer Influenderoject SRA (i SR
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[ S ¢ siphmeinodel of action researcts illustrated belowInvestigatosreflecton a
problem, plan an intervention, act to implement the change, abderveoutcomes. One
can learnasmuch from programsvhichfail as those that succeedhs chapter highligrs
actionresearchabout peer groupinterventions

Action Research
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Peer GrougResearch
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T Bill Milliken

Without respectful relationshipsschools and youth programevert to coercion and
abuse HowardPolsky documented the pecking order where powerful delinquent leaders
dominate those weakefThee is a long tradition a$taff usinghesebulliesasenforcersto
keeptheir comradesn line. In his1950book, OurRejected Childrerlbert Deutsch
describes the peetulture at alarge State Training SchanlBoonville, Missouri

A socalled "seHgovernment” system among the inmates was actually a hierarchy
of the bullies and the bullied. The stronger, older andre unscrupulous inmates
formed themselves into "leader"” cliques and called themselves the "Dukes." At the
other end of the scale in the inmate "companies" were the weaker boys, known as
the "Sanks" short for sanctified. The Sanks were under the virtied#ljitarian

control of the Duked3°

This same toxic cultungervadedthe BoonvilleState TainingSchool decades later when
Missouriauthorities decided to adog®ositive Peer Culturdhe senior author accompanied
Vorrath to Boonvilléo launchthis transformation.The most disturbed and disturbing youth
were caged in a long row of cells, and grémarily White rural staffnad a £nse relationship
with the 200 mostly Black youth from the distant cities of St. Louis and Kansas City.

Vorrathformedthe first PPQroup with youthwho had he reputation of being the
toughest in the institution. Once they became engaged in helping, odwsfollowed, and
change was dramati®utwhen thePPQonsultants departedchanges could not beustained
and the climate aga became abusivestateofficialsthen took the progressive step of closing
Boonville and other large delinquency institutions. Small commtlraised programs were
createdusingpeer-helping groups and small staff teams toldypositive peer cultures. This
Missouri Modebecamean exemplar of juvenile justice reforiat

| 261 NR 1982babRCot@ge Sisparked decades of research on group programs
usingpeers asagens of changeThe first generation afesearch on early GGI prograstsowed
thesewere more effective in immediateehavior managemerthan inlong-term change.
Subsequentelationshipbased researckstablished PPC as an evideiesed practicé??

Since the labels Gded Group InteractiofGGland Positive Peer Cultu(PCare used
interchangeably itomeresearch studies, interpretation of findings is confusing. Thus, the
reader mustook beyondthe nominal label and determine whether this is a peer pressure or
peer helping programrhefounders ofHighfieldsdescribed GGl asclimate of respect
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settings, goups wereusedfor behavior modification byeer pressureln contrastpeer helping
is foremost in PPC groups which do not have the power to punish or excfude.

In 1987, Gary Gottfredson of Johns Hopkins University reviewed early studies of Guided
Grouplnteraction andother peer treatment program&® The timing of this publication
precluded citing the research on PPC published in the seedition of Positive Peer Cuite.*3¢
Still, Gottfredsorgaveimportant cluesasto whatcan go wrong in grouprograms

TheProvoExperiment Thiswas a GGI program the community with daily group
meetings education, androcational experiences’ Thegroup equireddisclosure okach
YSYOSNRa RSt AYIljdzZSy( KA & thérBatbitrance was indizRith yidicdle f I O
or attack. Students werthreatened thatif they did not make progresthey would be sent to
the state reformatoryPeersmposeal sanctions ranging frorderision, weekend detention, and
even exclusion from the groapnone of which would be permitted in PPC. Staff wielded power
by keeping youth in the dark about their decisions, a classic authoritarian ploy.

TheCollegefield€Experiment ThiscommunitybasedGGlprogramservedboys 14 and.5
years of agé3® Students spent 10 hours dajiincludingGGl meetings anschoolworkat a
nearby college In a cultlike manner, group demandedubmissionrepentance, confession,
and forgivenessThose withhddinginformation about transgressions might be badgered,
humiliated,andmade to kneel and confess the infractions. The programsdstenced a youth
0 2 & &ldnaiS @enitence, thinking about his transgression.

Schoolbased Peer Group Model&ary Gottfredsoralsoreviewed research oGuided
Group Interactiorin school settingand foundfew benefitsand some risks. Faxampleif
discussion focused on honpeoblems, thignight stir parentalconflict However, there was
some indication that these programs in Chicago schools enhanced school safety, lowered
negative peer influence, and fostersdhoolwide support of prosocial norms.

DelinquencyPrevention in Swools. Denise Gottfredsomeviewed research showing that
mostprevention programsackstrongevidence of their effectiveness? Thismay be a limitation
of programs or of the resedn¢ e.g., lack of randomized comparison groups extremely
expensive to do qualitputcomestudies Thusshe suggesterganizations selec program
shown towork in prior evaluationgndthen study theprocesf implementation to see these
are being operated properlfChapter Temiscussesamplementationof Positive Peer Culture.

Even progams witha solid evidence s canfail in a realworld application. Denise
Gottfredson provides thesguidelines to inazase the likelihood of program succed%

Meet a Need Staffmustbelieve reforms will solve a problem they are facing.

Avoid Complexity Successful innovations are practical, explicit, and not confusing.
AdequateTraining Staff development hasostimpact after 22 hours ahvolvement.
Participation. Involvement in planning for change affects the qualityngflementation.
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Peer Groupsin SchoolsCertainly the confrontive peer counsellinggroupsusedin some
treatment and correctionalsettingsare aliento the culture of schools Butwhenthe focusis on
peerhelping,group programscanprovidepositivebehavioralsupportto individualstudentsand
perhapsimpactthe schoolculture }*! Toadaptpeer-helpingto the schoolschedule groupshave
beenorganizedascredit-bearingyouth leadershipcoursest*? Alternative schoolsre particularly
flexible in usingeer-helpinggroups as the core @ therapeutic community*3

The Erosion of Guided Group Interaction

The original Highfields programs created a climate of trust, caring, and peer helping
according to outside experts who evaluated this early version of-‘@&tsearch methods were
not sophisticatedbut the positive climatevas apparentAs GGbecamewidespreadtwo
contrasting types opeer grous emerged Vorrath describedhese & the Hot Seatversus the
Helping CircleOne is based on peer confrontation, the other peer conéétithecore
distinction is as basic as the contrast between authoritarian and democratic groups.

Howard Polsky, whbirst called for programs to reverse negative group cultures, was
initially impressed with the GGI program at Glen Mills School in Pennsylvanth.\Were under
control Without Locks andBars, to use the title of a bookromoting Glen Mills*¢ Physical
confinementwas replaced with intense confrontation bia#f and peersf studentsdid not
conform tonorms aeuphemism for unwritten rulesThousandsof confrontations each day
challengel any behavior violating the exhaustive list or northsAndthe ultimate norm was
GOKSOYZYNRYISNI Aa 02y T NByoiySears BfeMNils grigidal réseayciF, N2 v G .
Polky castigatedhese authdNA G F NA 'y YSUOGK2RAY ! -policeissgsterdS > & dzF
comprised of both staff and studentlogkf A 1 S& K|l a “8SSy ONBI GSR®¢

Late in his careeRolsky discovexd Positive Peer Culturehen collaborating withLarry
Brendtroin a joint conference presentatioi.olskydescribed PPC principles as inspiratiolike,

a stirring sermon from a rabbAuthoringa personal reflection on his Jewish heritaBelsky
recounted his belated discovery of PP@Hehad finallyrealized tha the key wasot
confrontation buta community of respect. For forty years, had beerblind tothe alienation of
adults from youth becausef hispersonalalienationt abandoning hisewish community in
pursuit of successPolsky had relaimed aruth from his bookCottage Sixadultsmust have
genuine love for their charges to show them how they should relate to one anéther.
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The Michigan Peer Influence Projéett
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on one another, so it attempts to turn that force against itself, to convert it to prosocial'ehds.
T Martin Gold and D. Wayne Osgood

The Michigan Peer Influence Projésthe most extensive research on group treatmevith
troubled youth ever undertakerin 1992 chief investigatorartin Gold and D. Wayne Osgood
published a research monograph synthesizing a decade of research generdkas $tydy.
Since these data afgighly technical and related research is scatteaedoss dozens of articles,
we will translate this research into principles for effective practice.

This multiyear study was undertaken thye Institute for Social Research at the University of
Michigan and involved youth and staff teams from state tragnéchools in Adrian and
Whitmore LakeMichigan, and from two nonprofitichigangroup treatment programs,
Boysvilleand Starr CommonwealthiMichigan has long been a laboratory faloting progressive
approaches to youth at risk. Harry Vorrath and L&mgndtro developed Positive Peer Culture
programsat Starr Commonwealth angtoduced the first PPC manuaf

This quasexperimental study tracd changes ir860focal studententering45 separate
Positive Peer Culturegups Each group waselfcontained with its own staff team so findings
may be applicable to group programs in a range of treatment and alternative settings. S
researchstudied changes occurring imatural setting resultsare more readily generalized.

Participants raged from early adolescence to young adulthood with mosfLé%ears old.
All had contact with the police, having been arrested froi20ltimes. Slightly over half of
students were white. A third were not attending school before admission and 44 percdrat ha
least oneprior placement. On average, the youth sedported about one act of delinquency
every three days immediately prior to placement.

In this natural field experiment, researchers tracked scores of variablest staff teams,
youth charactestics, group climatesamily status, ad treatment outcomes. Although all
programs were nominally PPC, natural differenaese identified and related to student
adjustmentduringtreatment and after return to the communityA keyfinding was that youth
overwhelmingly saw their groups as safe, providing the foundation for a positive peer culture

Youth Mirror Staff

While it might be assumed that a group must have primarily positive members to effect
positive change, this was not supported by research. Since groups were constantly changing
membership, one could usually find support for both positive and negative syalong peers.
One of the most significariindings of this research is that the quality of staff teams strongly
predicts outcomes with students.
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A variety of measures about staff teamluster together into generally positive or negative
feelings about the program and job. Thus, a single index of staff morale was formed based on
four subscales: team cohesion, team involvement, belief in program success, and pes@mism
optimism aboutreform. This measure oftaff morale was highly correlated with student ties to
staff (.72), group cohesiveness (.62), program acceptance &6dpw levels of delinquent
values (.44)Sudents with highmorale staff teamalsograduated from the progna sooner.

Both staff and students reported that teamnadhichencouraged youtlautonomyhad groups
with better behavior Autonomy wasso highly correlated tthe measureof staff moraé (r =.89)
that the two concepts cannot be separated. As summareddw, Positive Staff Morale is
mirrored bysimilarqualities in Positive Group Climates.

Positive Staff Morale

Positive Group Climate

Team cohesion

Team involvement

Belief in program success
Belief on potential for reform

Group cohesion
Participation inprogram
Satisfaction with program
Lower delinquent values

Correlation is not causatioso it is possiblstaff teams gvemore autonomy to better
behaved youthHoweverthe causeeffect relationship rann reverse positive staff team
produced positive youth groupStaff were stable with most having worked in these roles for
several years. In contraghere was onstantturnover among youthln sum staff affected the

students and the group more than the youth affected their stafs I Y Q &
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Researcherfollowed youth from admission until six months after leaving the program.
Theywere able to identify keyactors predicting positive adjustmeit the community This

short list suggests very tangible goals for fostering positive outcomes:

1 Positive attachment to staff and peers
1 Longterm relationship with a caring adult
1 Increased interest and achievement in school

1 Decreased delinquent values

1 Decreased besetment (anxiety, depression)

Success the community depends less @he nature ofthe neighborhood than the
immediate micreecology of family, friends, school, job, church, and so fékthile many
assume peers have more influence than Bsluhis study showed powerful effects when youth
had close bonds with a caregiv@ihis usually was femalesince wer half of the youth could
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not name a male adult whbad been involved in their life in the last two yeaPRssitive
relationships to caggivers led to enhanced wedlkeing,emotional adjustmentinterest in school,
and prosocial behavior. The more studestsightadult approval, the less susceptible they were
to negative peer influence.
There has long beettebates aboutdisciplina whether staff should focus on meeting
emotional needs or demariinig behavior accountabilityThe Michigan study showed that
successful staff blenthese presumably contradictory philosophiesnaintaining order and
discipline while meetingthe st®ly 6 4 Q SY2iA 2yl f ySSRaA® ¢KS& 2LISN
staff participate in decisions. Staff believe that the program will be successful and are upbeat
about the challenge of reforming difficult kids.

The Power of Schools

Gold and Osgood were gacularly impressed with the strong, independent effect of
improved scholastic skills regardless of other probleBven if youth are from highsk
backgroundsteconnectinghemto school is a strong predictor of less delinquency. When
success is strugted, even those with disastrous school histories develop interest in school.
Surprisingly, greater scholastic gain was a better predictor of outcome than staff ratings.

Students with emotional and behavioral problems are notorious for their poor atterelanc
and behavior. When they have some success at school, misbehavior subsides. Two specific
qualities characterize school programs that can rekindle learning with troubled stutfénts.

Students are prevented from failindgnitially this may require individualizing the
curriculum, with each student presented tasks appropriate to his or her skill [Evel.
curriculum is not dctated by age and grade, as typical of most schools. Assessing
performance against a normal cuneereplaced with continuancouragement and
feedback about progress students are making weekveek and monthto-month.

Teachers give students uncommonly warm emotional supp&cthool failure threatens
selfworth, and many youth turn to delinquency ttiare up their seimage performingfor
other alienated peersDefiance to adults in authority, especially teachers whose evaluations
aredenigrating, characterizes the delinquent performance. Effective teachers are those
who can break this cycle of coiefland hostility.

At successivéevek of education, schools are less likely to employ these two strategies.
Nevertheless, there are encouraging models both in regular and alternative education that
follow theseresearchbasedprinciples.

Gold andOsgood concludithat their study confirmed the viability of the peer helping
premise.Contrary to the peer deviancy training hypothesis;&essful group treatment
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programs enlist youth as partners in the helping process. Powerful group norms develop wher
hurting is unacceptable and prosocial values are encourdage@protects youth from being
retraumatizedby systematically deyingthe opportunity for negative group processes to

operate underground without visibility.

Beset and Buoyant Youth

Michigan researchers identified personality traits that call for differential treatm&he
power of adult relationships was most critical withsetyouth whose problems were related to
trauma and emotional dysregulation. Thignsontrast withbuoyantdelinquents who are more
troublesome than they are troubled. Their underlying problem is not so much emotional
disturbance as commitment tantisocial values

Children who were beset were likely to experience anxiety and depresEiey related less
well with peers and needed positive relationships with aduitst justgroup treatment. They
experienced more time inut-of-home @re andhad patterns of thinking errors. They viewed
the world through a dark lens and were likely tafme others for their problems. All youth
benefit from positive adult relationshipbut suchbondsare critical for beset youth. It is even
more difficult to change besetment than delinquent values.

Research indicates that beset students are at greasirfor failure in group setting§® This
is particularly true if peer and staff relationships are compromised. Children who have
experienced relational trauma need to be able to establish trusting corrective relationships. This
requires both traumanformed staff andpeers vho provide safety and support, evémthe face
of challengingoehavior Unfortunately, programs for young persons who have experienced
serious abussometimesretraumatize these individuals

Meeting Developmental Needs

Positive Peer Culture is linketbselyto Positive Youth Developmentve summarize
findings of the Michigan study relative to these basic needs:

Attachment. All studentsbenefitted from positive bonds withbeers and staffThemore
troubled orbesetyouth needed close personal relationships to reconstruct their lives. These
attachments came from staff, supportive peers, and ideally the family. Staff who did not form
close bonds diminished their ability to influengeuth. Young people who liked their staiihd
peers engaged in more prosocial behavior in the program and the community.

Achievement Youth with emotional and behavioral problems often have had terrible school
experiences. Research shows that much delinquent behavior is provolsahblastic failure
and conflicts in school. Teachers in successful sslgod students at risk uncommonly warm
emotional support and prevent them from failing. Youth who become interested in school make
significantachievement gains and have better suqgent adjustment to the community.
Despite other problemsschool success is a pathway to positive life outcomes.
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Autonomy. The Michigan study gave strong support to the importance of a sense of shared
responsibility for decisions affecting young livéhen teams gave students a sense of
autonomy, adultswere more closely bonded to youthreatingpositive group cultures. In
contrast, adultdomination and coercive control feeds negative peer subcultures that sabotage
educational and treatment progress.

Altruism. The principle of caring became therevalue in peer helping groups. Each
Aa0dzRSYy i Qa oO0SKIF@A2NI Aa |aaSaasSR F3rAyad (GKS
well-being and improvement of other group members. This ethos is in directadiatron to the
climate of harassmerfbund intraditional correctional settings as well as many schools.

Martin Gold was the first to caution skepticism about peer group progr&fihus the
conclusions from his research are particularly significant:

The essential question was whether or not programs of this sort were indeed able
to establish positive youth cultures. The research evidence is very encouraging.
Youth were uniformly found to view their living environments as safe. Moreover,
stronger youthgroups, with greater perceived autonomy in their settings, were
generally regarded by youth and staff as more positive and prosocial, and focal
students had greater attraction to the more prosocial groups. To practitioners, this
set of findings was an imp@nt validation because it meant that the conditions, at
least, for effective group treatment were preseftt.

RelatedPPC Research

In the final analysis, only people with great belief in the dignity and potential
of young people will beomfortable or successful with peer culture modeéis.
T William Wasmund

William Wasmund was psychologist andPPGesearchemwho worked with Harry Vorrathat
Woodland Hills, a Minnesota treatment centétewas the first to tudy the efficacy of PPC and
found it had positive effects on prosocial values, internal locus of control, andstem?6°
Early PP@rogramsmadebuilding seesteemthe primarygoal of intervention2 | & Y dzy RQ a
subsequent research showeelfesteemwas not the proper target fochange!®! Positive gains
from peer helping do not come from salbnceptper se Those who developed social
competence and positive values experienced improved feelings efveeth as a byproduct

Adopting a delinquent identity can raise seteem inyouth who fail in school®? Bullies
and youth who join gangs feel empowered awadke their seHesteem.Other examples of how
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seltesteem can benaladaptivecomes from the studyActing Outpublished by the American
Psychological Associatid?®.Mad and badbehaviorsbecomestrategies to enhance sedfsteem:

Advertising toughness$o build a reputation admired by peers.
Gladiatingto developing combat skills for dealing with conflicts.
Provokingothers with hostility to preempt anticipated rejection
Countering affrontsby reacting violently when feeling offended
Standing fastsinceadmitting mistakes is seen as weakness.

While highseltesteem is notalwayshealthy, low selfesteemis a sign of unmet needs.
/| 22 LISNAYAGKQaA Of I & aA O-estedne comesJsoin $neeldg Korefdwitty” R
needs for significance, competence, power, and virtue
Wasmund evaluated social climates of two peer group and two nonpeer group residential
treatment agencied® Students from peer group programs reported greater satisfagtion
support,and freedom to express their feelingbhey also werenotivated to solvepersonal
problems.In nonpeer group programs,dultsfocus on managing behavior abélieve they are
creating an orderly environmenbut youth in thesesettings perceivehaos and disorganization.
A common practice is to segregate aggresaiveseriouslytroubled youth in settings that
do not address their developmental need. For examplany presumehat juvenile sexual
offendersdo not havethe capacity to benefit from strengthased approacheand need highly
restrictiveinterventions.Yetmostsexually reactivgouth were themselvesabused and
desperately need restorative interventions. Research shows PPC prograntkegghyouthcan
be highly effectivdoy buildingpositive connections to adults and peeasd breaking patterns of
offending1®® Recidivisms low andentailsproperty crimesrather than sexual reoffendintf®
School violencalso sparkseactionary policies which only deepen distrust between
students and school stafifunitive zero tolerance practices are courqanoductiveanda
positive school climates a shield against school violence. Here kegyrecommendations about
school climate from a comprehensive study of violent incidents in American schools:

RespectIn safe schools, adults and students honor each other.
Connecion. Every student has an adult who be there for him or her.
Problem SolvingRestorative discipline replaces fear and reprisal.
Code of OpennesStudents share serious concerns with adults.
Peer SupportStudents help friends and peers who are in digres

This research wasonductedby the U.S. Department of Education in collaboration with the
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description of principles for building positive staff and youth cultures.
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Developing Peer Helping Skills

Contrary to the baghpple paradigm, wth skilledadult guidance youth are in fact
youthare in fact able to generatgrosocial values and group normibhis strategy
requires viewing youth as resouraaversaries to be outmaneuveréd.

T Larry Brendtro and Mary Shahbazian

Theantidote to peerdevianceraining is at hand:peerhelpingtraining. Themotivationto
help othersis embeddedin the humangenome caringexperiencestrengthenthis natural
capacity PP(orogramshaveusedtwo different methodsto train youth aspeerhelpers:
Experientialearningusesnaturallyoccurringeventsand problemsto teachpeerhelping.Direct
instructionprovidesformal trainingin skillsassumedo be relatedto peerhelping.

Experientiallearningisthe primaryapproachfor developingpeerhelpingskillsin PPC.
Throughait humanhistory, culturesof respectused naturalhelpingprocessesThesenclude
three universalbrain-basedproblemsolvingprocessesconnectingfor support,clarifying
challengesandrestoringharmonyandrespect!®® Adultsmodeltheseskillswhichyouth then
employin helpingpeers.Further,the major purposeof the summaryat the end of eachPPC
groupmeetingis criticalreflection on the peerhelpingexperience

Directinstructionin peerhelpingskillswasproposedby JohnGibbsfrom TheOhio State
University’® Gibbsbelievednegativepeergroupswere dueto deficitsin helpingskillsand
developeda curriculumcalledThe EQUIRProgramto equipyouth with aspeerhelpers. Whileit
wasplausiblethat this formal training of youth would haveaddedbenefit, we co-authoreda
series of articles described how EQUtRIdbe used irPPC!"! Thisdirect instructionincluded
socialskills,clearthinking,angermanagementand moral developmentChapterTendiscusses
implementationchallengegposedby the addedcomplexityof EQUIP.

Whetherby experientiallearningor direct instruction, peer helpingskillsalignwith Circleof
Courageneedsfor Belongingsocialskills),Mastery(clearthinking),Independencedself
regulation),and Generosity(moraldevelopment) Relatedresearchis summarizedbelow:

Socialskills are essentiato meetingneedsfor belonging.Earlyenthusiasmaboutthe
impactof socialskillinstructionhasbeentemperedby the failure of formallessondo generalize
to the natural setting’? Emergingevidenceindicatesthat socialskillsprimarily developin
naturalinterpersonalrelationshipsrather than throughinstruction”3 A possibleexception
would be studentson the autismspectrumwho do not naturallyacquiresocialcompetence
Evenwith this population,a meta-analysisshowssocialskillinstructionto be minimally
effectivel’* While individualyouth maybenefit from targetedtraining, prosocialskillsare best
acquiredthroughrelationshipsin the naturallife space!’®

Clearthinking isthe foundationof problemsolving,mastery andachievementFromthe
inceptionof PPCgroupslearnedto identify distorted thinkingwhichfuels problembehavior.
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Gibbsorganizedhe mostcommonthinkingerrorsinto the BAMMSlist, an acronymfor Blamng,
Assuminghe Worst, Minimizing,Mislabeling.and SelfcenteredThinking!’® BAMMShasproven
to be a usefulcognitivetool for studentsin PPQyroups soboth staff andyouth learnthis simple
vocabulanyfor identifyingthinkingerrors’”

Angermanagemententails emotionalregulation a basisof responsibléndependence.
Angermanagementraining hasbeenwidely usedto addressemotionaland behavioral
problems.While evidencesuggestsuchtrainingcanhavemodesteffects,onceagainchildren
primarilylearnselfregulationthrough caringrelationships!’8 Thisis particularlytrue of
dysregulatedbehaviorby traumatizedyoungsterst’® In PPCstaff and peerslearnto provide
relationalsupportwith a calmingmannerrather than fuelingconflictcycles.

Moral developmentis basedon empathyandgenerosity the centerpieceof PositivePeer
Culture®® TheEQUIRrogramuseddiscussionsf hypotheticalmoral dilemmasof youthin
conflictto foster higherlevelsof cognitivemoral development While suchactivitiesmaybe
interestingto students,workingon real problemswith personsyou careabout createsdeeper
learningthan hypotheticalmoral discussionsAsNelNoddingsobserveda ¢ d&velopascaring
personsyoungpeoplemusthavesupervisedpracticein O | NA8Y 3 d ¢

Outcome Studies

Positive Peer Culture sets a goal of transforming the culture and climate
of the school sthat youth and adults work together in a respectful alliafd®e
T Erik Laursen

A half-century of research on peer group prograhes yieldedextensive knowledge about
what approaches lead to positive outcom@&endtro and Caslor reviewed this research to
identify elements that separated quality programs from those that are ineffective or even
harmful. This is a challeng&ncegroup programsnayshowshort-term benefitsin behavior
management but not haviongterm effects Supportiverelationships hae a strong effect on
outcomesduring lifetransitions There is a need folongitudinal studies showinigsting impact;
in juvenile justice this entails recidivism research such asfibllowingtwo studies.

The Ohio Researcli\n experimental study akcidivism in a PPC program using EQUIP peer
helper training was conducted in an Olyiouth corrections facility®® Studentswere randomly
assigned to experimental PPC groups or to control groups in the regular corrections program.
Based on staff and youtteports, experimental groups were easier to manage dvadl greater
school participationln measuring recidivispthere was a sleeper effect as letegm positive
impact was not evidentintil 12 months after release from the prograivhile recidivism rate
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for the experimental group participants remained low and stable (15 percent at 12 months),
rates for controls increased to over 40 percent at 12 months.

The Manitoba Researctnother gudy of recidivism was conducted in a wetitablished
PPC youth coections program in Canad&* Students in PPC were compared with youth in
other corrections facilities ithat province Sincepopulations werenot randomizedparticipants
were matched on a dozen variables. As with the EQUIP stutfgrehces inrecidivism were not
immediately apparent in thérst year However, PPC youth had significantly lowecharge
and reincarceration rate at virtually every@onth interval than the comparison group over-24
month follow-up period.Theyhad significantlfewer charges, convictions, incarcerations, and
time incarcerated than the comparison group.

The sleeper effect found in botecidivismstudies suggest thawith maturity,youth in PPC
learn to draw on strengths and supports to overcome problems andéwetpositive outcomes.
PPC is a multicomponent programut this researctdid not show which elements led to change.
German PPC researcher Christoph Steinebach contends that peer helping is the primary variable
in developing resilience and sefficacy*® Further,the quality of experiences following
treatment are highly significant in determining loterm outcomes'®

Researchon the first decade of PPC programs was revieingde second edition of
Positive Peer Cultufé’ Many PP@utcome studiesvere in residential settings serving troubled
children and youth. Far from being a limitation, this attests to its relevancenmmunity
settings whicloften failwith this population'®® Changeswere documented in three domains:

Behaviord. A wide range of studidsund youth in peer helping programs have lower
rates of conduct problems and crisis behavior. Paradoxjsdllgies compang PPC

with behavior modification programs show better behavior with peer groups, both
within the program and at followup.

Affective. Beyond wert behavior,PPC aims to transforattitudes and values.
Numerous studies show significant changes in-estéem, now seen as a byproduct

of meeting developmental needs. Research on several thousand youth show increases
in selfworth, internal locus of control, and prosocial valuAsobust measure of
success was productivity, meaning youth wergagedn schoolor the workplace.
Academic Youth at risk typically have achievemdst/els well below nons. Such
students have madenly one-half to threequarters of a year gain per year in prior
schooling. Students IRPC aGtarr Commonwealth PR@d 1.5 to 2years average

gain per year in the progran¥? Using a similar statistic, researchers at Elk Hill in
Virginia reported 2.5 months of academic gain for each month in the PPC préfram.

Strengthbased programs challengeaditional approaches based on deficit and disorder.
Robert Folthas extensively researched the overuse of medication to manage troubled and
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traumatized youth He calls for human connections instead of chentoatrols. We close this
chapter with excerpg from an interview with Foltgublishedin Psychology Today*

Beyond the Medical Model

We must reestablish the importance of relationships in care and incorporate
ecological interventions and skill development into our treatment stratégfes
T Robert Foltz

The Adolescent Subjective Experience Treatment (ASET) study was an effort to understand
what worksg and what does not, for adolescents placed iesidential caré?? Eightyseven
youth were interviewed in seven different treatment centers ahsicussed medications,
therapy, milieu approaches, trauma, and resiliency. One strong finding was that youth who are
extraordinarily traumaexposed commonly received diagnoses that did not acknowledge
the traumaticexperiences or their impact.
Receiving medications to subdue dysregulated behaviors will have temporary gatits.
the trauma is addressed, these youth will be slow to reco¥nding also included positive
impressions opsychotherapyApproximately twethirds of youth reported positive beliefs
about the power otherapy to help thembut only about a quarter of youth felt the same way
about medications. Approximately half of youth had negative impressions of being medicated.
wSteAy3a 2y 2dz2NJ GeLIAOFE WYSRAOIE Y2R&SI Q 27
The most powerful healing element is a safe, trustieational environment. Overemphasis on
medications is an unfortunate distraction in the wgltentioned effort to control behaviorit
reduces the intervention teontainmentrather thantreatmentof a condition Many youth are
on combinations of medications that do not have an evidebase. Our current model of
diagnosing and overemphasis psychiatriomedicationhas failed our most challenging youth.
No doubt, some young people benefit from medication treatments, lsua@a organized, reliable,
scientific strategy, we have a long way to go.
As a psychologist find my field has been infused witfievidencebased treatmentg Yet in
the use of medications, these standards are not utilized with fidelity. Moreaiagnoss will
change over time, yet our current model assumes that these conditions are persistent, if not life
long. The National Institute of Mental Health has determined D®Mmodel is insufficientlt is
also important to listen to the person in pain.
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Chapter Four
Trust: Restoring Belonging

Consider these children to have fallen among thieves, the thieves of ignorance
and sin and ill fate and loss. Their birthrights were stolen. They have no belotdings.
T Karl Menninger

Belonging is the centerpiece of traditional cultures which have endured for thousands of
years.Mitakuye Oyasins a Lakota term whicbonveyshe belief shared by Native peoples of
North America that humans and all of nature are relat&dn Maori cultue, Whanaungatanga
is the deeply ingrained concept that expresses the desire to unite individuals with one another.
In South AfricanUbuntudescribes the universal bond of sharing that connects all humanity
Safety and belonging are closely intertwirggdce humans cannot survive without social
support.Ourbrains are designed to scan social encounters for signs of threat. If we feel safe, we
trust andsocially engage. #person seems to pose a threat, we are primed to fight or flee.
A secure sense of belonging provides the confidence to transform a frightened, unsure person
into a connected, caring individual.
Bruce Perry noteshat the most destructive aspect of relational trauma is shattering human
connections. Children harmed blydse who are supposed to love them are robbed of a
sanctuary for safety. Thukealingfrom trauma nvolvesrestoringhumanrelationships!%
Martin Brokenleg observes that families, schools, and youth organizations are being challenged
G2 F2NY ay$5aNINROSE2dzy 3 nhIpsgchifio§icalomhais® S NE 6 A f f

Broken Belonging

Social rejectiogbeing ignored or excludegs a painful event andur brainshave evolved to
detect the slightest cues of ostracism. There are three stages in coping with rej€€tion:

Reflexivereactionsinvolvepainanddistressfrom disruption ofthe need for belonging.
Reflectiveresponses seek to find ways to repair the rupture in relationships.
Resignationresponses result from long termepeated ostracismAttempts to gain
acceptanceseemfutile andpersonsare at risk for setharm or striking out in violence.

Social exclusion not only impacts belonging but other needs as well, interfering with learning,
selfregulation, and sense of wortlExclusion activates the brd&pain circuits, heightens stress,
and creates health problems.
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The dark side of our inborn need to belong is our tendency to reject tiwbmehave
problems building relationships or fitting in to a group. PPC directly counters this tendency
toward ostracizatiorof the socially unskilletly building empathy and befriending peers who
show painbased behaviar

Jaana Juvonen has shown that young people cope with peer rejection imavovays,
aggression and social withdrawd?.About half of rejected children are aggressive and up to 30
percentshow withdrawal. Ironicallyaggressiverejectedpersons do not report emotional
distress since they blame others to block out evidence of estusion Thusdistortedthinking
cancounternegative social feedbackndthe rejected persormay have a inflated selfimage.
However, theyshow little concern for others anake at risk for @ntinuing problemsCorrecting
thinking errors anduildingempathy becomeayoalsof peer helping.

In contrastwithdrawn-rejectedyouth experience severe emotional disss. They protect
themselves from the pain of rejection layoiding elationshipswhichis not an effective coping
mechanism. Their thinking involves sklame a sense of powerlessnessd low seHworth.
These youth benefit from corrective trusting relationships with both adults and peers.

When I firstcamgk RARY QO ¢l yid G2 drt]1 G2 lFyedzySo . dzi
GFrt1 6A0GK YS Y2NB® . ST2NEBJorssthe geted likeRtA Ry Qi 6 |
was my fault. Here, people could tell | was having feelings but just bottled them up.

They showed a lot of respect and love toward me. When | realized | could trust and

share, it felt like my shoulders were uplifted.

Children have natural inclination to comply with the wishes of their attachment figure
They also show generosity to adults who meet their needs as described by Scottish psychiatrist
lan Suttie inTheOrigins of Love and Haté® But this natural spirit of kindnesslisst if adults
abusechildren English psychologi§ienis Stott conducted intensiveterviews with delinquent
boys and found that over half had experienced the threat of abandonrfféfthe bssof love is
a devastating experience for children whleowa continuum of coping strategies??

TheAttachment Continuum

Securely Attached Recruits Affection Rages at Rejection Avoids Attachment

Early studies ot OK A f R NS yiesgrikezragkas & etlictable reaction to loss of
lover not a mental disordef3Fritz Redl noted that if you pouosonR2 6y | LISNE2Y Q&
vomiting is not a symptom of illness but a healthy defense against A¥rRejection is a

profound trauma, andowlbydescribes two types of anger triggered by this loss of EVe:
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The anger of despaNB Ff SOGa (KS 0StASFT aL RSaSNBS
deep shame and worthlessness and feel powerlesgain love Their anger shifts between
fantasies of revenge against the rejecting adult and obsession abotgisgEhment.

The angeofhopeA @ aSSy Ay GKS o0StAST aLiQa y2i
memories of positive attachment, these youngsters believe they deserve better. Indignant
at their treatment, they directheir anger at others rather than blaming sdilanyseek
substitute belongings with peers.

Early attachment experiences can have enduring effects that persist into adulthood and
influence the next generatiothrough parenting. But this is not inevitable since humans are
highly resilient; problematic ey relationships can be offset by later positive experieff€e.

Mary Wood described the evolving role of caregivers from infancy through adolescence. As

children gain maturity, new styles of parenting and teaching relationships are required to meet
their developmental needs as summarized beléf:

Changing Adult Roles as Children Mature

Developmental Stage What is important? 2 KFG Aa GKS |

Infant and Toddler meeting needs Ensuring safety
bonding with caregiver Nurturingattachment

Preschool pleasing adults Providing approval
learning cooperation Teaching standards

Elementary regulating self Guiding behavior
showing kindness Teaching values

Middle School taking responsibility Being a rolenodel
connecting with peers Monitoring relationships

High School respecting others Mentoring, advocating
making good decisions Supporting autonomy

PNByia K2 R2 y2i FR2dzald (G2 GKSANI OKAf RQa
developmental risk. While young people mekmits, intrusive parenting which seeks total
psychological control of the child stymies developmental grofftiBoth overly protective and
overly domineering parenting impair confidence and coping skills. Summarizing decades of

NE 2 ¢
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research, Werner and Srisit O2 y Of dZRSR G KIF i NBAAfASYy(d e2dzy3ad

their lives who accepted them unconditionally, regardless of temperamental idiosyncrasies,
LIK@AAOFT FGONI OGRYSYySaas 2N AyuSttAaSyOoSode
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TrustBuilding Strategies

Trust is the glugéhat holds teaching and learning togeth&f
T Nicholas Hobbs

Toprofit from a groupexperiencegachmembermustfeel genuineacceptancet!! Carl
Rogers called this guaranteed belongingiasonditional positive regaré?In such groups,
youth watch outfor a member who doerot feel accepted. Likewise, they recognize that a
someone rejecting group does not feel he or she belongs. Yoarté encouraged toeach out
to those who are not naturally popular or who act in ways tleaid mostothers to rejecthem.

Yauth with broken belongings engagepainbased behaviothat keeps people at bay
Students in Positive Peer Culture groups learn to build trust with relatiorgarg peers instead
of getting locked into confrontation and conflict cyclesydung person explains:

GKAY 1 GKIG

2NJ O2ft RKSIFNIISR® L{Qa
AADS dzZld 2y LIS2LX S y 2

2dz YAIKI
2dza G ONXzSf
R2y Qi ¢l yid G2

LIS2LX S R2yQl ¢l yid @&2dzN
2dza 0
YFEGGSN ¢

Thetablebelow contrastsPositivePeerCulturewith ConfrontationGroups?*3

Positive Peer Culture
Trust and Openness

1.1 am afraid of showing myself to the group,

2. The group tells me in time | will feel free with
them. They tell me about themselves.

3. | feel safe as the group shows they will not
hurt me or take advantage of me,

4, The others are bringing out their problems so
maybe | should face my problems too,

5, My defenses do not seem necessary, so | let
down my guard.

6. | open up to the group.

7.1 feel better after opening up. | don't believe
they would use anything against ma,

8. When new members join the group, | will help
them feel safe and accepted,

Confrontation Groups
Invasion and Exposure

1. 1am afraid of showing myself to the group.

2. The group tells me that | must be totally
honest with them, Theay try te find out about me.

3. | feel uneasy because they are trying to get
me to tell them things | don't want to divulge.

4. The others say | am being phony, but | can’t
see any reason | should tell them anything,

5. My defenses are not strong enough so they
break down my guard.

&. | am exposed to the group,

7.1 don't how | feel after being exposed. | am
cancerned they might use something against me,

& When new members join, | will know they are
being phony and confront them,
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Parents versus Peers

In 1909, CharlesCooleyof the Universityof Michigandescribedprimarygroupsasinvolving
intimate face-to-faceinteractionwith a spirit of we. Themostinfluential primarygroupisthe
family, but the power of peersbecomesstrongerasyouth mature:

Children especiallyboysafter abouttheir twelfth yearin life, live in fellowshipsin
whichtheir sympathy,ambitionandhonor are engagedevenmore, often thanthey
arein the family 24

Today,manyyoungpeoplehavecloserconnectiongo peersthanto their families.Early
advocates of PP@ho presumed adults lackeidfluence with teens largely ignored parents. We
now recognize that attraction to negative peessoften the resulof broken bonds with adults.

Even iffamilies ae disrupted, a strong emotional attachment with at least one parent or other
caring adult an have potent life effectsAmongchildren removed from families tfoster care,
the best predictor of success is continuing contact with parétits.

Canadian researchers Gordon Newfield and Gabor Maté authored the widely acclaimed book
Hold on to Your K&d Why Parents Need to Matter More than Pedfg hey contend that
children and teens naturally seek direction from adults in forming their values, identity, and
codes of behavior. But theeer orientationn modern society undermines family cohesion,
impairs healthy development, and fosters a hostile and sexualized youth culture. Children
become beholden to peer&eingcoolmatters more to them than anything else. Secondary
schools also contribute to peer orientation by assigning large numbers of students to teachers
which lessens the likelihood that educators will become mentors to their students.

Neufeld and Maté seek to empower parents to be what nature intended: a plsecaority,
warmth, and guidance for the young. Excesgiger loyalty is a sign of the lack of parental
LR2GSNI® a¢KS LRGSNI ¢S KI@gS t2ad Aa GKS LIR2gSNI
their good intentions, to evoke their deference, and sediir S A NJ O 2 27 [[hs Melth&ik 2 Y d €
four-point plan for parents and adult mentors to reconnect with children and youth:

CANBRGYE ¢S Ydzad 3SG Ay Thokf 2 OKAY ROKSa DK®E RB)
we have little influenceWe look for oppetunities for friendly and fun engagement.

{ SO2yR> ¢S 3IALBS SOARSYOS 2F 2dzNJ g NXYGKZI A\
appropriate. Wetouchl &2 dzy3 OKAfR | a 6S aGaSELIMBas 2dz2NJ R

¢CKANRIZ LI NR2EAOIffeés Ot24S8 NBfIlGA2yaKALM
Premature autonomyeaves youth adrift without adult support and influence.

C 2, deNdorfinue to act as their compass and guide. While not controlling, we are
the ancha, even as they become young adults.
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Hold on to Your Kids a corrective to the bias that peers matter more than parents, or that
teens have little use for adult mentorSaff in effective peer group programs do not disengage
from relationships with yong people. Particularly for children who have experienced
relationship trauma, positive adult bondsrengthenpositive peer cultures.

Performing for Peers

Youth who have not experienced secure relational bonds often learn to project toughness
for protection or to gain acceptance. They expect attack or rejection and showDduge
calleda hostile attribution biag'® Since leing positive might suggest weals® they put on a
front of delinquent prowess. They act tough and telegraph a readiness to join in delinquent
activities which they assume their peers endorse. A goal of gedping groups is to help such
youth let down their guard and show their hiddengstive qualities.

Until they trust the group, youth may feel compelled to maintain this toughness front. For
SEFYLX S5 2yS é&2dziK SEOfFAYSR a2K akK22ié Ay TN
G2K AKAGPE t 2aA0A DS ispréelshlbymdking cdzdmatidzand § K N2 dz3 K
fashionable while delinquency is cast as immature and uncool. When group norms endorse
prosocial behavior and values, members are freatiandona negative identity.

Early research on peer group influence by Shenid Sherishowed thatthe great majority
of adolescent crime occawith companiong2° This ability to bond witllelinquentpeers
usually rules out personal pathology. Being a responsible, reliable member of a group, who can
be counted on evemisecretor dangerous activities, is simply not possiiblene is severely
disturbed.In contrast, solo offenders are more likely to beset emotionally troubled??!

Peer group bonds are inherently prosotiaven if group behavior is nofo-called
antisocialgroups meet needs for belongingliques and gangs are often better able to fulfill
needs than schools or treatment programs. Thus, youth at risk seek out others with the same
plightandd ANJ GAGFGS G261 NRa 2y S |y 24 Kirhanhdisgppdrt2 dzNJ 2 d.
Ay 2y S |y 2 i RENEaso dés2rivdsithg gowet of strong pdeelping groups
where youth learn to trust.

From Rancor to Respect

Both adults and peers find diifficult to treat youth who disrespect or disparage others with
respect. Thus, peer helping can mutate into peer hostility. Warning signs of this slippery slope
are conveyed in both verbal or nonverbal messagesnchpsychologisPaulDiehlsaidthe first
stepfor restoringharmonyin relationshipsis to removeanyof rancorfrom interactions?23
Rancoiis an emotionallychargedtone of maliceandbitterness prime symptomsof discordin
anydisruptedrelationship.
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Most groups hav@roblem membersvho act in ways that try the patience of peers. They
may refuse to talk or dominate discussion. They may be scrappers who seem to enjoy conflict or
simply lack social skilldThere is always a reason for people to behave as they do, and, almost
without exception, people want to be liked or respected by the grétid Thus, instead of
rancor or rejection, the group learns to view such persons as having a problem and the solution
is to help meet unfulfilled needs. Often, the group members did nothing toyredhis peer
hostility as the person istuck oncoping styles learned in other relationships.

We live in a culture of rancor which intrudes into our life through televisioa social
media Every hour of the day, personal animus is marketed as ententnin reality TV,
political debates, and even the nightly news. Sirespectdoes not come naturally, all staff and
young people are taught skills to restore ruptured relationships

RANCOR RESPECT
Hostile Friendly
Blaming Empathizing
Arrogant Humble
Indifferent Interested
Argumentative Cooperative
Demeaning Encouraging
Interrupting Listening

Monitor Rancor in all Relationshipg&ancor is the opposite of respect. Since all persons
wish to be treated with respect, this &undant motivation to learn the literacy of respect. An
interesting and humorous way to teach these distinctions is to role play these, using either
words, tone of voice, or nonverbal behaviors.

Disengage from Conflict Cycléd/e spotpain-based behavioasa sign of a person in need
When groups retaliate to paithased behavior, this is framed as hurting instead of helping. Both
YySdZINRP&AaOASYOS IFyR &l ONBR LINPOSNbaA F3INBSY a! az
a0 A NB d#Buthegtraidfingbeé impulse to react in 4ibr-tat fashion is a difficult task for
persons conditioned to take hostility as a personal affront to their honor.

Anew member will not automatically trust the group. Thus, it is the task of peers and adults
to build trust with the new individual. Trust starts with a sense of safety which is not conveyed
by words. Instead, we read subtle messages of acceptance, rejection, or indifference. Amazingly,
the human brain has a polyvagal systemdocial engagemerto judge if others are safe or
threatening using cues from facial expression, eye contact, tone of voice, and bodily gestures.
Instantly we make a judgement of friend or foe.
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Helping Alliances
The quality of relationships is more powerful than any technigueeatment model??6 The
term helping alliance®ias emerged from fifty years of research showing that relationships are
heart and soul of chang®’ This applies to teaching, counseling, aredith work. Cohesiveness
in group work is the equivalent to thberapeutic relationship in individual theragy?
Specifically, the individuadusts the group andeels included andccepted
Bonds of belonging challenge feelings of being unlovable. This requires infusing the group
culture with the norm of acceptancdhis is a balancing act: the group will challenge any
behaviorthat hurts self or others but ensure that theersonis accepted. Trauma therapists have
FNI YSR GKA& & || aKATG Ay ljdzSaidArazya FNRY | 2dz
G2 KKiia KIFLILISYSR gA0K &2 dzK éithih K goupy, the\dore heSoDsteNS | |
will respect the judgment of the group and engage in prosocial behavior.
NicholasHobbsbelievedgroupshavepotentialsnot found in individualtherapyby providing
direct experiencen learningnew waysto relate with others??° Forthosewho havehadfew
trusting relationships allowingothersto get closeis profoundlyhealing.Andit is often easierto
talk in agroupasmembersdiscovera hadthat happento me,too® thefew who are mostly
quiet arelearningfrom the experienceof peers.Theleadershouldnot becomethe hub of
communication In an effectivegroup,all membersare givingand receivingsupport AsHobbs
suggestsin an effectivegroup,& Y S Y ds€elid learnto bebetter it K S NI 294 & G & ® ¢
John Seitavasreferred to Starr Commonwealtiidm the juvenile court in Cleveland, Ohio.
Hewasremoved from fifteen court placements by age 12 and developed sophisticated skills to
keep adults at bayAt Starr,Johnformed close bonds with adult mentors apéers Today, he is
a resilience researcher at Michigan State University. He provides these practical strategies which
adult mentors and peer helpers can use to connect with resistant and relatpmsiny youth.

1. Turnproblemsinto learningopportunities.l needcoaching nhot preaching.
2. Providefail-saferelationshipsl am usedto peoplegivingup on me.

3. Showwarmth andconcern.l needto knowthat youreally care.

4.5 2 ypfessureyouth to exposetheir pain.| needto knowyouare safe.

5. Model respectto the disrespectfull learnfrom youhowto showrespect.
6. Treatyoungpeopleasequals.| amthe bestexperton me.

7.5 2 ydéndandobediencel needto learnseltcontrol.

8. Touchin smallways.l am studyingyouto seewhoyouare.

9. Giveseeddtime to grow. | am still learningsobe patient.

10. Connectto culturalandspiritualroots. | needto find a purposefor my life.
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Voices of Youth

Teens fronPositive Peer Culture grouppsMinnesota were asked about the&lationships with
adults.Having experiencetlational trauma.they are perceptive about who they can trét.

What characteristics are important for you to trust adults?

Arthur, 18 They are clear on their own beliefs.

Cassandral8 They are reliable. They are not scared to stand up for their own opinions.
Luther, 17: Mutual respect.

Ella 15 The way they carry themselves, their state of mind.

Ja 18 They are understanding towards youth.

Tessal7. Honesty, empathy, opeminded,humble, and straight forward.

Marshun 18: Understanding youth.

What can adults do to help build relationships with you?

Tessa¢ K Sé¢ R2Y QG b Ol f A\ SBeylisteSvehen| tdlls Theyaell inStNidgst Ky Y
GKIG Attt o0SySTAG YS IyR R2yQi YIF1S SEOdzaSa ¥
Marshuwn: They listen to what | have to say, understand where | came from, and show respect.
CassandraHaving the same interest in thingse., spots, books, etc.).

Arthur.. S GKSYaSt gSa | yRoehetfemi LINBEAaadzZNBE YS G2

Joe Make the kid feel wanted and listen and shosgpect.

Ella Be honest, show unconditional love, aBR2 y Qi 2dzR3IS @

What do adults do to place barriers in theslationship?

CassandraThey use drugs or alcohol, orthey &réd dzA A S ® ¢ KSeé | g2AR GKS L
GFrf1 lro2dzi 6KI G KIFLWSYSR® hNI GKSe@ R2y Qi NBI A

Luther They say something one minuéad then something totally different the next miraut
Arthur. They a&kpersonal questions before they actually build somewhat of a relationship.

Tessat K S & cBrifrghnié when | do things that are wrong. Or they talk down on the way
Ye tAFS 4l a tAOSRP® ¢KSe& R2y Qi 3IALGS YS FSSRol O
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If you are struggling or experiencing a crisis, what could an adult do to help you?

Joe Remove me from the situation and talk to nmea calmvoice.

Cassandra S U KSNXB T2 NJ YSwabtdhenyto iekh2rdza K L R2y Qi
Marshun Allow me to calm down and then | widlk.

Ella Tell honest stories that will help the situation. Be forgiving for the things that | may have
said or done.

Arthur: Be heir own selves, if that self wants kelpt great, ifnot R2 y Qi @
Tessa5 2y Qi £ S YS 3IA O S9nedaldtong, sitvwittangf F & { dzLJLJ2 NIi

How do you know if an adult respects you?
Marshun If they listen to what | have to say without cutting rof.

Ella The honesty they give you. The qualitytiofe they spend with you. If they look you in the
eyes as they talk.

Joe¢ KS@ IINB {AYR YR R2y Qi LJX I OS 2dzRIYSyid o

TessaWhen they listen to me activelyanduse @@ y i O & 2 KSy GK&® R2y Qi
R2y QG 3IAGS YS |ttt GKS FyasgSNROD

Arthur: They expect me to be my own person.

Luther They show it in their actions.

CassandraBy the way they act towards me.

What advice do you have for adults who want to help kids?

Luther Just relate and tethem about yourself.

Arthur52y Qi S@SNJ 0S FI bSyn®BSYy AT Al YSIkya yz2i
ElaYSSL) R2Ay3 4KIFIG @z2upz NBE R2Ay3Id 52y Qi 3AAGS
Marshun It will help if adults can put themselvédsy (G KS &2 dziKQa aK2Sao
CassandraBe yourself. You have to give a litttehelp, share of yourself.

JoeYSSLI Ly 2LISY YAYR | uyhbleRdlg Qi G(KAYy{| GKAy3Ia I NI

TessaThe kids who seem like they anever going to change or are the most
Ga#/St LI 6f Sé¢ LINRPolofe KIFE@S (GKS Yzald LROESYGALT |
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ChapterFive
Talent: Resolving Problems

We onlythink when we have a problem, the solution of which is worthwhile t&4s.
John Dewey

Learning from Problems

John Dewey believed that learning to solve problems was more important than acquiring
knowledge We now know that human brains are designed for probleoiving we keep
wrestling with unresolved situations even during sleep and dreams. When not facingmsbl
we invent them, working on puzzles, hobbies, and surfing the internet. By engaging students in
problem-solving, we create what Dewey callbdbitudeg lasting longterm learning.

Ly Ylye OdzZ GdzZNBaxX aAydSttAdSymdiSnderpdrsonay 23 RS T
prowess. Social intelligence is separate from general intelligence (IQ) as it uses different parts of
the brain, such as the amygdala and regions that read emotitiizaniel Goleman suggests
that social intelligence is not just a sideshm the thinking brain. Instead, general intelligence is
an offshoot of social intelligenc&*¢ K S o mkin Joly iSaiinegotiate our social world

InHow to ExplainaBrath w2 06 SNIi {&f 6SaiSNJI RSaONRo6Sa AyidS
respondsuc6 & a Fdzf t & (2 OKIFftfSy3asS I yRByih® definBionNyS T NB Y
intelligence is resiliencdhroughmastering difficult tasks, the brain builds new neural
pathwayg literally, new intelligence. The brain is designed to become smart, and young people
in any setting will learn and thrive if their essential developmental needs aréihet.

Fritz Redl was onef the first to turn problems into learning opportunitieldids in conflict
R2 y20 0KAYy]l] OfSINieé |062dz2i GKSANI I OGA2ya | yR
kicked outofclasé | @ 2dzy 34 BSNI ¥ZASKUKEF 8§S OKSNdgrodp | 2851
helpsyouth understand their behavior, they learn new ways to cope with challef#fes.

Anational studyfound thatjuvenile justicesi F FF N} 6 SR (G KS KA3IKSad GNJ
@2dz0K K2¢g G2 RSFt 0SiSeei halping groups@S nadk Rkendbers INR 6 £ S
to relive the trauma of early relationships, but to focus on the challenges fadesfr&and-now
daily relationships. Far from being superficial, resolvingweald problems is the road to
lasting changé3° While probing the pasts not the goal of PP@outh often sharedeeply
personal experiencesith atrusting group.

Staff and peers must enseithat discussions of problems do not become-gatvns. Frank
Wood of the University of Minnesota describbow welltmeaning attempts to change behavior
can make a youth feel more inadequate and resistdrgrapists feel good about the help they
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havegiven while clients feel their defects have been certified by an eX8&tbd Durkin

j dzA LILJSRS aLFT 6KIG ¢S INBE R2Ay3 G2 OKAfRNBY Aa
Y dzO R*Mhat adults see as maladaptive behavior makes perfect sense to thk.yodohn

SeitDda Gg@NR& ¢2dAZ R L (INMzAG az2yYS2yS L R2y QG 1y2#6

Positive Peer Culture puts the spotlight sirengths rather than fixing flawslelping others
can be just as therapeutic as receiving helmey percentof the time,a young person is
generosity modesupportingother group members. Instead of expecting youth seek help, they
are asked to give help. Just watching peers struggle with problems is a vicarious learning
experience. As one youthbservedd | préblems were a straightizLd O2 L@ 2F Y S dé

Some youth find a peer group safer than individual counseling, eméisdlosing serious
problems or past abuse. In other cases, young people may need additional individual support
beyond participating in group meetings. When individual therapy is indicated, this can support
the youth in a group rather than supplant peeripiag.

Every youth has a story to share if a trusted listener can be found. Adults and peers who
work most closely with young persons are in the best position to engage them in these
discussions, both individually and in a group. Redl's proposal watesiask a young person to
recount what happened in some significant event. For example, a teacher sends a student to the
school office for some misbehavior. By exploring what happened in this problem event, we get a
snapshot of how this young person thgKkeels, and acts.

Sharing stories is what the brain does lretite natural process of making sense out of life
events. In fact, the brain has a special system for autobiographical events epiedlic
memory Even children with cognitive disabilitiesnmmunicate by relating stories of events.

Sticking to events anchors conversation in #eatld challenges. As we understahdw an
event unfolds, wesee howa person copes with challenges in reactive or resilient ways.

CLEAR Problem Solving
Numerousproblemsolving programare marketed toindividuals,schools, andbusiness.
CLEAR Problem Solving is unigue because it is based on how the brain naturally solves problems
in real time. The acronym CLEAR stands for five stages in the prebleimg process. In a single
sentence, Challenge triggers Logic and Emotions causingné\ttiat lead to some Response.
Hereisa tour of this timeline:
Challenges some external or internal event which triggers stregsJohn Dewef @rms,
all thinking starts witHelt difficulty.?*?> This ranges from a minor distraction to a-iige
disaste. Whatwasioli {y 26y Ay 5 &nygdal@azs GKSS KdivKS oO0NIF Ay QA
for any threat or opportunity. The amygdala sets off a stress reaction which alerts brain and
body for the potential challenge. The amygdala sends signals to braimsegiolved in Logic,
and Emotion. What is the practical implicatiowhen talking with a youth about some problem,
it is good to know what was the trigger that set the event in motion.
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Logicinvolves perception, reasoning, and language. Individualsidp\aeunique style of
private logic.a term coined by Adléin psychologistsThis thinking style is shaped by life
experiences, e.gan abused youth thinks nobody can be trusted. It can also be activated by
inborn brain programs. Thus, the emotion of si@cantrigger selfdestructive thoughts. Private
logic is used to make sense of the world and plan actions to meet goals. While reasoning is
managed by the logical brain, under severe threat, emotion highjacks thinking. Does thinking
shape emotions, odo emotions shape thinking? Both are corretba understand problems, one
needs to know the private logic and world view of the insidé®iflhose who only see superficial
OSKI@A2NI 2F (GKS a2dziaiARS 1ARE IINB 2LISNIIGAy3I o

Emotionsmotivate byprepping for some preprogrammed reactiofhe wordsemotionand
motivationO2 YS FNRY GKS &FYS NR23G ¢2NRI aY20SdE 2 Al
emotions lead to impulsive reactions. The emotional brain also connects to the primitive
reptilian bran which governs reflexive fight/flight/freeze behavior. The human social brain has
modules designed to meet needs for attachment, achievement, autonomy, and altruism. When
these needs are not met, palmased emotions and behavior result. When met, positive
emotions are unleashed. Humaalksohave tied to self like shame and prid&y understanding
the emotions which propel behavior, we can strengthen positive emotions and address the
unmet needs behind paimased emotions and behavior.

Actionis behaviodirected toward some goal. All behavior serves some purpose whether it
makes sense to the outside observer. There are two types of coping behavior: mamgjing|
statesand meetingexternal challenge$* Behavior can planful, like the bully who stefitsm a
weaker peer. Or it can be reactive, as when a furious person strikes out in aggression. An
important distinction is whether behavior is adaptive and $effilling or reactive and self
defeating.By understanding the purpose of behavior, we hghe@son evaluate whether these
actions are meeting personal needs and treating others with respect.

Responseefers to consequences of actioResponsesan beobservablesuch as rewards,
punishments, and the reactions of others. Often these@eatep @ 2 F¥a &adzOK & alL
0SFOGAY 3 GKS ONMI Lg 2adzi3 NEBF K AlY2 RRSNJ L FSSR LIS2 L)X S
individuals arecaught in conflict cycketheir reactionscanescalate intcaggressionAs
individuals have opportunity teeflect on their behavior, whether alone or with a mentor or
group of peers, they can respond in more respectful and responsible ways

The structure of CLEAR does not suggest one should follow this rigid sequence which might
make communications stilted afher, weexplorel @ 2 dzy3 LISNER2y Q& tbo OO2 dzy (i
find out what happenedlUnderstanding a problem wifjiveanswers to these questions:

53



Timeline of an Event

Challenge Logic Emotions Action Response
What What was the| What was the | What What was the
triggered this | person person behavior outcome?
event? thinking? feeling? resulted?

Onedoesnot rigidly follow thiSormulasince gnuinecommunicationinvolveslistening with
empathyand interest By exploring the timeline of an event, mentors can get a window into how
the person copes with challenges in resilient or reactive ways. Ang/dineg person being

helped is able to reflect on how his or her actions effect self and others.

Anotherway oflooking at a timeline of an event are ti@onflict and Resilience Cysle
which draw from the research dficholas Long*®> Asshown in the diagram belowthesecycles
begin with someChallengevhich activates stress. This leadd tagicand Emotionswhich propel
Action. That behavior produces a Response that either res@Oadsior escalates into &risis
Both adults and peers learn to spot these cycles in their everyday interactions
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BAMMS Thinking Errors
Humans by nature are motivated to help others and refrain from hurting behavior.
However, our prosocial nature can be sabotaged by thinking errors which permit persons to
ignore or even attack those in neédirtually all young peopteincluding delinquents know
the difference between right and wrong says moral development researcher John®®ibbs.
When harmful behavior persists despite negative consequentis®rted logic and
turbulent emotionsmay be overiding the voice ofeason andconscience. Thus, peéelping
groups learn to recognize thinking errors that justify hurting behavior. This list known by the
acronym BAMMS is summarizbdlow.

Blaming! aaA3ayAy3a o6flYS FT2N 2y fl@sburc@ssy KI NY Fdzf | (
CIKSS- OK $aMJ A ay Qi

Assuming the WorstBelieving others have hostile intentions and failure is likely.
,2dz OFyQi GNHzAaG FyeozRezZ GKSe gAff 2dzad ai

Minimizing Describing problems as causing no real harm or even being cool.
9PSNRO2Re dzaSa a2YS RNHAI AdGQa y2 o6A3 RS

Mislabeling Referring to others with belittling or dehumanizing labels.
{ KS A &-lifed kA dy can stand ider.

Self-centered: Ignoring theneeds and views of others.
L R2y Qi OFNB I o2dzi Fyeoz2Rez L gl 00K 2dzi ¥F;

Gibbs considers setientered thinking as the primary distortion while the other thinking errors
are variations on this egocentric world view. Ogoeing people think more clearly, they can
take responsibility for their actions and become better helpers.
Thinking errors are linked to problem behavior. For example, as Kenneth Dodge has shown,
at an early ageaggressivéoys see hostility where norexists and act accordingty. While
Gibbs identified BAMMS thinking errorspaergroups of antisocial youth, these distortions are
also common among beset youth who are more likely to blame themselves than oflesus
use thesalefenses atimesto rationalizeour own failures.
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Carefronting: Correcting with Concern

High expectations fosters learning and growth. Idedhys isdone through positive support.
But sometimes imay benecessary to directly confront behavior that hurts selbtirers. The
word @nfrontis confusingsince it has two possible definitions. It can mediack, as to
confront in battle. It also mearface directly The latter definition applies to pedrelping.

Youth who are comfortable with problem behawioave litle reason to act differentlyOnly
when they understand how their behavior hurts themselves and others will they be motivated
to change. A warning: confrontation based in animosity or indifference isttarejects the
person instead of the behavior. Gme other hand, there is no more powerfufluencethan
honest feedback from persons who deeply care ahgit

Correction is more effective lifalanced with positivenessagesBoys Town researchers
developed thesandwichmethod ofrespectful critcism: acritique is wrapped irsupport:

Support Cindy, the other girls look up to you as a leader
Correction Todayyoumade fun of Maria who is new in the group.
Support If you make Maria feel welcome, other students will follow your example

Asmentors model respectfutorrections, yong people begin to use th&ylein their own
natural communicatioa Role playing can also be a way to teach the skill of receiving criticism
without becoming defensive.

Learning from Peers
Throughout human history, learning from peers was a pradei@y of transmitting cultural
knowledge and value¥? More competentyouth provided models and instruction to novice
peers. Russian psychologist Lev Vygotsky describedgprenticeship in thinkings the most
powerful form of learning. Heoinedthe cumbersome érm: Zne of Proximal Developmetff
Smply, this is the difference between what one can learnth helpversusindependently
Shared problem solving superior to flyingsolo. In the give and take of discussigauth
exploreideas, resolve conflicts, and solve problems. Initially there is an @mbalin problem
solving skills the novice learns from more mature peers but in tir@n nentor others.
Poor peer relationships are delaysdaveloping social angroblemsolvingskills Kenneth
Dodge found that students with positive peelationships generated more alternative solutions
to problems, proposed more mature solutions and were less aggre¥SiReers can help a
@d2dziK RSOSt21L) ySo sl ea 2F NBaALRYRAYy3Id C2N SEI
John might have handleédl K I G Ay adz G 2 G KSNJ { KHagresfetful¥ A IK{i ol C
feedback of how behavior is seen by others.
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A little-recognized benefit of peer problem solving is a boost in cognitive abilltee is a
strong link between emotional and behaviorabplems andearningand language dela?>!
Groups offer immersion in problesolving says Elaine TrayneMurek?>? Asyouth express
themselves and acquire listening skills, thuylerstand the viewsyalues, and thinking of
others. The intensity of interaction in the problesolving groups appears to have a positive
impact on thinking skills. A key focus of group sessions is to clarify cognitive distoftiens
problem-solving process fosteselfcontrol, mature thinking, and langage development.
TraynelisYurik describethree strategieghat are particularly powerful

Listening SkillsGroup meetings follow a planned format ensuring engagement of all
members in identifying and exploring problems. Listening to othethaflenging to impulsive,
egocentric youth. Intuitive turiiaking is a necessary component of language and cognitive
development. Careful listening enables youth to develop awareness of self and others. The core
value of respect involves the communicatiskill of courtesy.

Socratic questioningA distinguishing feature of pe¢elping groups istheusebfa { R2 y Qi
tell strategies. Thus, instead of directly challenging a youth's thinking, the adult leader enlists
peers in discussion with a question such&@\Vhat does the group think about John's idea that
everybody else causes his problem&*oup members quickly catch on and model this strategy
with boundless variations in everyday interactions:

wYou said edrlade me mad.Do you let others control you?

w Can you tell us what you were thinking when you decided to hurt him?
w What do you suppose she was feeling when you made fun of her?

w Would you want others to treat you disrespectfully like that?

Metacognition. Thismeansthinkingabout our thinking. Ehtrencheddysfunctionabeliefs
are challenged. Setfontrol requires inner language to inhibit impulsethink before you act®?
The executive brain replacést cognitions (driven by anger or fear) witbolcognitions needed
to regulate emotions. Stopping to think gives the brain more time to manage internal stress and
develop adaptive responses to external challengdsanging thinking isnportant but cannot
stand alone without attedlingto growth needs. David Roush proposes integigicognitive
training withyouth development practicesf the Circle of Courage* Positive Peer Culture
provides a usefriendly system for identifying problems aibailding strengths.
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A ProblemSolvingvocabulay

Different ways of speaking reflect different cultural valdes
T Burt Peeters

All groups and societiasselanguageo expresscore valueslin altures of dominance,
language justiéshierarchicarankanddemears low statuspersonsin cultures of respect,
language inspireall to treat one another with dignityThus,we payclose attention tahe
power of words irbuilding a caring community.

In any setting where adults work with ytiy one may encounter many different
professions, each with a separate languageucators, social workers, and couatshave their
own terminology To get reimbursed, ental health professionals may be required to use labels
from the Dagnostic andstatistical Manual (DS) of mental disordersEveryday languagéself
has atrove of terms to describe behavior. Psychologist Gordon Allport began his research on
personality by goingp adictionary and identifingthousands of terms about human ita.2%¢
With a bigger dictionarhe found many more.

Wheneveryone ussa different vocabulary, all on different wave lengtisnidst this Babel,
higheststatusgoesto the professiordescribng problems with themost imposingerms.The
new diagnostic labels in DSBIlincludeDisruptive Mood Dysregulation Disordarfancy name
for defiant kids with temper tantrumdasychiatrist Allen Francewho chairedthe previous
edition of DSMsaw the newdiagnostidabelas serving the interests of BRharma:

CANBRG OIF ff SR aiSY Libristene®withiNiteFodgudwisth@ v Z ¢ G KSyYy NJ
DisruptiveMood DysregulationDisorder (DMDD); the idea of turning temper

tantrumsintoamental ABNRSNJ A& GSNNAof SXd 5a55 Aa fA]St
inappropriate antipsychotifdrug]use, not reduce it>’

Research by Robert Foltz shows tdatgnostidabelsoften mask relational traumaThe effect is
that andyouth who need therapeutic relationships grjet medications®>8

Beyond the DSM terntfer disordersanother biased vocabulary is the slang of youth
subculturesHundreds of termglamorize problems and demean persoBallying isdrama,
drugs of abusé&aveexotic names likangel dust and social outcasts acalledcreepersPPC
replacesboth diagnostic jargon anderogatoryfolk labels with a plaifanguage problentist.

For amorein-depth view ofproblems we follow Abraham Maslé Q& Y | Brost G K|
emotional and behavioral symptonase the result of unmet need%® Therefore,problem
solving is linked to needs for Belonging, Mastery, Independence, and Gendrb¥ityasusesa
vocabulary oProblemsand Strengthsshown in the accompanying talseStated simply,
problems result from unmet needs and solving problems builds strengths
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Problems Strengths

BEl:_@NeJrNG BELONGING
1. Mistrust Trust

2. Conflict Cooperation
MASTERY MASTERY

3. School Difficulty Talent

4. Social Difficulty Social Skills
INDERENDBENCE INDEPENDENCE
5. Lacks Sel€ontrol SelfControl

6. LacksSelfConfidence gglfConfidence
GENEROSITY GENEROSITY
7. SelfCentered Caring

8. Disrespect Respect

The use of pblemvocabulaiesevolved from Guided Group Interactia@n Highfields5°
Most youth did not plunge into problemolving when they experienced pain, shame, and blame
for their behavior. A boy at Highfieldgscribedhis initialreaction to discussing problems

L 1ySe¢ L glayQd 32Ay3 G2 tA1S Ade® L R2y Qi 3,
L ySOSNI KSIENR 2F LINRPofSYa 0SF2NBE® L RARYyQO
say anything in meetings. | was just going to sit there and doinmg. £6*

To overcome such resistancediive Peer Culture groupake a positive, solutiofiocused
approach. Problems are listeside-by-sidewith strengths to emphasize that problesolving
builds resilienceOne can also describegblemsusingvisualsto brightenwhat otherwisemight
be bleak discussiotdere we providemages fothese problem labels along with descriptoio
set of labels can encompass all possible problems, but our goal is to helprgfati on
challenges they face. In geral, most problems result from too much stress with too little
support?%? Themost critical stressors interfere witmeeting developmental needs.
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PROBLEMS AS UNMET NEEDS

NEEDFORBELONGING

1. Mistrust 2. Conflict

wFew close bonds withdultsor peers wHasslesvith authority,adults, or peers

wls mistreated, bullied, oexcluded wHostility to persons seen as different

wreels unsafe and relationshigary wBelonggo anegativegang or group
NEED-FOR-MASTERY

3. School Difficulty 4. Socid Difficulty

wFears failure in school or work wNeedsskillsfor building relationships

w DA@Sa dZJ 6KSyYy Tl|| wSeeks attentiofmn inappropriate ways
w b2l YedndageiniéRing wBehavior irritates or aggravatethers

NEED FORINDERPENDENCE
5. Lacks SelControl 6. Lacks Responsibility
wEasily angered, upset, or discourage(| wls eaily misled omanipulated
wkFeels anxious, fearful, or helpless wFeels powerless to control life events
wActs impulsively without thinking wLacks maturity and responsibility

NEED FOR GENEROSITY

7. SelfCentered 8. Disrespect
w { Sandflacks Empathy for others wActions that disrespect others or self
wlgnores feelings of persons in need wMistreats, bullies, or excludes others
wActs superior and uses pdbwns wUses power to hurt or mislead others

Thepurpose of the problem vocabulary is to foster genuine communication. There is nothing

magical about these labels and youth shouldoeemitted to explain in their own words how

GKSe INB GKAY1Ay3a FyR TSSt Aikehotdlkdron2tyeSead 2 dzi K S
AyaidSIR 2F dzaAy3 LINBIANIY I y3Idza ISPé
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This list ofProblems updatethat developed by Vorratlandincorporaesa half century of
research and practice jpeer helping program®y linking problems to Circle of Couraggeds,
youth and adults can focus like a laserissues that havéhe greatestimpact on positive life
outcomes.Here isa briefrationale foreach problem

Mistrust. Trust is the foundation of belongirf§anda (i K&t fundamentaprerequisite of
mental vitality?®?¢* Closebonds withcaregiversand supportivepeers can heatauma.?6°

Conflct. This includeswuthority problens and other disruptions of adult and peer
relationshipsresulting fromdiscord inthe family, peer groupschool, and communit§?®

School Difficulty This problem wsaddedn recognition ofresearch on thegrofound
impact thatengagement in learning argthoolachievement hae on life-long outcomes®’

Social Difficulty Some youngsters want to get along but Iackial skillso build positive
relationships. This includes those with attachment problemsrothe Autism spectrus®

LacksSelfControl With maturity, the executive brain managemotions and impulsivity.
Dysegulationof emotion and behaviois a core problem of relational traunt&’

LacksSelfConfidencePersonsvho are easily misledr manipulated need to develop inner
controls to manage their livdsy takingresponsibility for their actions anfditure.

SelfCentered Youth whoshow little concern for otherdevelopan egocentric lifestyle.
Research show&enerosity develop purposen life andresilient outcomeg’®

DisrespectThese actions cause risk to others or oneself. This includes mistreatment,
bullying, and social exclusioimdividuals use their powdn harm or misuse other&’!

Low seHlesteemis no longetincludedin the problem lisdespite extensive research shing
that PPC enhances feelings of setfrth. As discussed in Chapter Thréeilding selesteem is
now considered a byproduct ofieetingdevelopmentaheeds?’?

Most problemscan bedescribed using one dfieseeight labes. Someprogramsserve
youth with seriougssuessuch as substance abuseental health disorders;riminalbehavior,
andsexual offensedVhile stigmatized labelare noton the problem list evenseriousproblems
canoften be discussed as examplesdidrespectfor self or others. This is not to preclude clinical
treatment for mental health problemsut groups keep the focus on developmental needs.

When the problem lists posted for reference and used in natural conagitns with
youth, itprovides a framework fogroup membergo discuss problemginking problems to
strengthsavoidsa narrow focus on deficit&hile a common vocabulary is usefilese are a
few potentialproblems with problems
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Added Problems Proliferating problems ia pitfalllike theDSM handboolwhich adds
more disorders with each editioreaing morecomplexitybut not more clarity?’3

Multiple Problems Somebehaviorsfit more thanone problem A person withSocial
Difficultymay also get int@Conflict Cyclesnstead of debating labels, focus on solutions.

TrivializedProblems Groups carget bogged down imsignificantissues, e.g.You
disregpect othes because you belchedook for patterns of problemihat harmindividuals.

Contrived Problems Some groups conspiandinvent problems to distradirom real
issues. These rigged meetings show the group has not yet taken responsibility for helping.

Weaponized ProblemgGroups maydump problems on a lowtatus member or us
problemsasput-downs. Thisistreated as a problem dfurting instead of helping.

Stigmatized ProblemsTo keep problemsolving positivePPQyroupsavoidusingdeficit-
basedpsychiatric or criminogenic labelsven if these are the diagnostiaecords.

The Power of Questions

Thegroup leader is a coach whltivates the problemsolving potential offoung people.
The leadercanguidediscussiorwithout excessive use d@firective statementdyusnga
questioning style, whicfihomas ickona calls "ask, don't te#”*Here are examples:

{ SOSNIf YSYOoOSNAR dGFft]1 FdG 2y0OS YR RNRgYy 2dz
The groudeader simply asks, "Did anyone hear what Carla said?"

LT 2yS LISNRER2Y R2YAyilSiISRS NOKYSF & SISAIAS A0z AlK SY I
YSYOSNE INBE Ay GKS 3INPRdAzLIK €

LT ¢2Y AYyiAYgRe 8 SEI ZIUBESREEA UKAR [dzSadAazyy
ANRBdzL) £SO ¢2Y LlzaAK GKSY | NRPdzy RKE @

Should the group become hostile, the leader may have to intervene to keep members saf
Even here, a question mayork better than a command. If peers become frustrated with a
member's resistance and the tone becontesstile,the query might be, "What is happening
now?" or perhaps, "Is the group going to let Sheri trick them into trediggin the same
disrespectful way she seems to be acting toward them?"

With too little adultleadershipthe groupflounders With too muchintervention,the group
becomesdependent.Byposingquestions,one canexert influenceand draw out the strengthsof
youth. AndrewMalekoff offersthis example of how a skillful group leader uses questions to shift
the group from scapegoating to helpirfg®
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and other graipp members laughed instead of protecting him. The group leader

I 2ARSR GKS dzNHS (G2 NMzZAK G2 al N]Qa RSF¥SyasS
wants to know about his weight, or was that just another put down? After a pause,

' IANRPdzZL) YSYOSNF aKERET REIWNBE S &dSPOIzA! y2 T KSNI & 2c
struggled to fit in asked Mark why he had no friends.

{SyaAy3a | gAftAy3adySaa G2 tAaG§Sy> al N] &KIF N
lived in a small apartment in an urban high rise without a bedroom or aeyds

YSIFNBbed ¢KS o628 ¢gK2 2NRIAYylIffe FaiSR al N)] @l
G2 KI@S AG tA1S GKFEG FFAIGSNI YE LI NBydia RAD2NI
After some discussion, the group leader asked if the members saw Mark

differSyGdf e y263 IyR 2yS 028 NBALRYRSRI 4L RARY
' y2GKSNJ I RRSRXY d2S R2yQl ¢6Fyd G2 YIS Fdzy 2
2 KAETS alN] 1yS¢ GKSNB adAatft YAIKG o6S az2ys
again, it will be differentthan before. ¥p { Yy 26> LQY (GKS 2yS ¢gK2 dzi d:
SOSNEO2Re SftasSed LQY tA1S SOSNEB2ySQa LJAEOKAL |
ONASR (2 KStL YSo¢

This questioning stylallows the leader to have influence without being controllii¢hile
guestioningcanbe overusedthis canbe a powerful method of naturalcommunication As
groups mature, questianfromthe leader diministsinceyouth spot most issues themselvdse
summary at theend of each meetings a time to equip the group as effective peer helpefis
can include a series of questions about how the group cansagsiortits members. And, in this
coaching role, the group leader can offer guidance and inspiration
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Chapter Six
Power: Sharing Responsibility

Cdzy RFYSyiGltftadl 1 $K2 i RENIEIEDENH 2 dBRKNI @2NEy = LIS
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Rethinking Discipline

Kiaras Gharabagbf Ryerson University in Toronto observes that no one of any stature in
the youth work would describe the purpose of thiddi@s changing behavior. Yet workers judge
themselves successful when youth conform, and they admonish young people who fail to
comply. The formula is simple: if there is bad behavior, punish or reduce rewards; if behavior is
good, increase rewards and reduce punishménk¥%2 a 1 LIRNMIAICANINR y S3& A &
aSO0dzNBE O2YLX Al yOSIA R RSID ERay/1ansh RIS ¢ I0O8KE &> 0 dzil =
Foroverhalf a century manipulating reinforcements has been tdeminantstyle of
discipline in programs for challenging youtet a growing body of research shows thdtlts
who empower youth have more authority than those tryiiogcontrol them. Rather than
demanding submission to authority or to the groupsRive Peer Cultureess great
expectations for responsibilitydemanding greatness instead of obedience.
Two early studiesontrasted PPC with behavioral level systemsadalescent treatment
center implemented each program modeith groups of forty youthn the samefacility.?2’ PPC
wasmore effective at decreasing runaways, physical aggression, property destruction, and self
injurious behavior. The most striking differenwas physical aggression towards staff; in a six
month period, there were 19 such incidents in the Level System and none il\REONd study
compared the social climates of two peer group and two-peer group programs using
treatment environment quesonnaires?’® PPC students reported a more orderly climate with
greater support, involvement, and freedom for expression of feelings.
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behave well. Rewards include things like school dances, which you have to have good

behavior to attend, or certain classes that receive the most points for being positive, polite

and prepared, get to have a amiform day, which is announced ondays. Moore said you

can hear the classes who win cheer each tfife.

2 K G ABIR2 DK 61 SERBdELIBR2YNAIKIBZE | G A 2 yi At @iVEARAY Ty IR 2
32 (2 UGKSAYVRYIOSWREBFHROlI Yy OK22aS GKSANI 26y FadaGAND
G2NJ L I OS:T SEGNDYERONBBAYF 2WOESMEI LI YSGA D GA2Y

a2zliA@l GA2Y o ®n Y Rickifd Ryadn8EdSaDEcy dndhallehged the
primacy ofthe pleasureandpain motive with research oimtrinsicpsychological need$°® They
describeuniversal needs faautonomy competenceandrelatednesgthe latter combiningboth
belongngand generosity in Circle of Courage tejmidimanshave anaturaldrivetoward welt
beingwhich requires meetinghesepsychological need®ersonal autonomy ithreatenedby
control strategies of reward@unishment surveillanceand high stakes evaluan.
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Pressuring people taompet againstothersreduces intrinsic motivationwhile competing
with othersis a natural human motivatigrfor exampleOK A f RNBSy Qa &Ly il y S 2 dza
52fAgzd NBSHMRENBENA Yy aAD YNNG EBEATAY I SINBE® Ay i
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Martin Brokenlg describe how traditional Native American cultures encourage eserall
children to make decisions and show personal responsibibitiithe while keeping them
connected vith the community22’¢ 2 A Y GSNFSNB 6AGK || OKAfRQA ogAf
behavior is harmfulo self or otherswheneldersintervene A similar approach is practiced by
the Akatribe of Central AfricaTraining in autonomy starts in infancy. Only if a child isah r
danger or hits another child do elders interfefes small children, they learn to cook over the
fire and ky age ten, they have enough skills to live in a forest alone if nece$¥ary.

Thomas Sergiovannbserves thaadult-imposed disciplindails tobuild responsibility
Imposingconsequenceasessanctions teenforcecompliance Those in poweare the
controlling forceInstilling Responsibilitgraws on natural motivation fdoelonginglearning,
responsibility, and a caring communif{?.Sergiovanni proposes that the Circle of Courage values
arisingout of respect be used to build democratic communities in schdtsitive Peer Culture
createsrelationships of responsibility and respect. This is a major transformation of
contemporary cullire organized around using power to dominate others.

Rankism

The measure of a man is what he does with power.
T Plato

In his bookSomebodies and Nobodjd3obert Fuller coined a new term to describe the
abuse of powerrankism??° Fuller, aretired college president, describadlunteering totutor
school dropouts in math. Théeglt like nobodiesn schools thatejected them He found he
could teach them math only by treating them s@mebodiesAll of us havéad the experience
of being treated as nobodieand we resent it. Treating others as nobodies is rankism.

Fuller definegsank as a sign afignity, being respected bgthers, while rankism igmdignity,
dzaAy 3 2y SQa LI ¢ S NbuFiabdiawor df thosewhy useitidely poditidn ot K S
strength to bully or exclude others. Rankism has been called the motherisinaliRacism,
sexism, ageism, bullying, andslich pseudo superiority mindsets are rankism. Whenever we
treat another as less than our social equal, we show rankism. There is nothing wrong with high
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rank based on merit. We want doctoteachers, sportstars,and musiciango be highly
talented. Theproblem isusingpower to hurt rather than to help and serve.

Theprimitive survival brain determines rank through the rules of raw pawdominate or
submit. But the higher social brain of humans has a more refined alternative. All persons are
endowed wih a desire for selfletermination?®tIdeally, the drive for power would be reined in
by brain programs for empathgnd cultural values of respect.

In social groups, some leaders gain respect becausewfcompetence, compassion, and
ability to inspire cooperation. Others grab powsrintimidation or aggression. Democratic
cultures monitor the process by which people rise to the top and try tdiputs on the power
of those who gain such rariR? Egalitarianindigenous cultures hadomplexsocial structures for
power leveling to curtail alpha malé¥ Democracy itself has roots the Native American
legacy of freedom of the Iroquois Confederadyiet dates to the 19 century??*

In Positive Peer Culturéhe power of youthis used to serve others and protect the most
vulnerable. Status in pedrelping groups is measured byakingthe greatest contributions to
20KSNA® GaDNBIFG LISNER2Ya NB (GKz2a$8 FofS G2 R2 3
Empowering youth does not mean weatlng adult influenceWhile effective staff are not
authoritarian, theyare authoritative and abled influencethe lives of youth. Only adults who
are secure in their own sense of personal power can exercise strong yet noncoercive influence
over the young. The goal of Positive Peer Culture is to forge a partnership where adults and
youth work together o transform lives.

The Language of Disrespect
Respect and disrespect are builtarthousands of daily microommunications oflignity or
indignity. Ramon Lewis of Melbourne, Australia, has studisdiplinein secondary schools
worldwide 2°° He found ttat sarcasm and group humiliation were common with stresset
teachers who lacked positive discipline strategies. Howeat/grachers usedhesenegative
methods, students behaved in less responsible wagsithmayridicule one anotherbut they
place much higher expectations on adults in this regard than they would on peers.
Persons in authority can easily slip into mild humor or sarcasm that is deeply humiliating to
children. Irwin Hymawlocumented howmistreatmentin schools can create enduring trauma in
many students. Through an instrument called the My Worst School Experience Scale, he found
that sixty percent of the traumatic events reported by students were related to peer ridicule and
mistreatment. But he waastounded to find that forty percent of these destructive encounters
were with school staff. For example, a student reported:
hyS RIFed Ay {LIyArAakK Oflaaz L G2fR GKS GSI OKS]
NBLX & KS &l ARR2 NI CLESSNE Sh af Al SLJel2a8 G2 32 +FyR A
tKS gK2ftS Oflaa f | dza K&l wasdaibaiia8sedyS Al o1 Ay Qi
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Sarcasm is a thinly veiled hostility, a form of passive aggressive raikisimas the same
intent as direct verhl insults, namely, to demean the selbrth of the targeted individual. The
old sticks and stones metaphor has been buried by brain science. In fact, words are the most
potent weapons to create deep shame, perhaps the most powerful of negative emotions. O
brains are highly attuned to social rejection and are equipped with a sarcasm det&CThiis is
K2g AG 62Nl &d® C2NJ SEFYLXSE | (Sl OKSNJ area (2
a2 RAfTAISyGfteodéd ¢2 &L 0 efroktsl brildcross checkstyeA y 3 2 F
GO02YLIX AYSy(ié RSO2RSR o0& GKS STl oNIAYy ¢A0GK 0
speaker. Sarcasm treads a fine line between harsh humor and cutting contémipaws the
attacker to hide behindnnocentsoundingwords while throwing emotional daggers.
Individuals and groups also use sarcasm to demean outsiders and to put down authority
figures?®® These small attacks are called migmsults. Theaggressomay not even be conscious
of the message being delivered. Mierwsults were first described in research on raclsum
permeate all types of rankisf° For example, direct name calling was common infaghioned
racism and is still prevalent in schoolllging. More subtle racism hides behind microinsults.
Microinsultsare used tcRSYS Iy | LISNE 2y Qa KSNdelittingS 2 NJ A RS\
0 2 RI & Ofifl thdip8bBoyfiscourse. Political rhetoric such as beraitimgiigrantsconveys a
profound message to those in tlmait group are unwanted. Nomerbal microinsults such as
rolling eyes, turning away, and shunning closeness erodeveeth. Some may feel that these
examples are no big deal and kids need to just buck up and takeweWo, micreassaults are
a big deal because these fuel anger and ruin relationships.

Voices of Girls

Youth work pioneer Gisela Konopka from the University of Minnesota was one of the first to
use group work to empower adolescent girls in confi®éCard Gilligan and colleagues observe
that young girls enter the teen yeacenfident,only to discover that their voices are silenc€d.
Somewho have been mistreaterkfuse to accept thismjustice and decide to fighthile the
world considers them troubleakers, they take pride in being more provocative, powerful, and
YFEYALdzE  APS GKIEY GKSANI YIFES O2dzy i SNlBeiNdia> RS
a fighter hashelped them survive, albeit in ways others see as maladaptive.

Carin Ness inteigwed troubled teen girls in a Positive Peer Culture progiéiithese
resilient persons had learned that survival entails fighting adults. Young people had outwitted
staff in other placements using coping strategies like these:

| acted mean until they kicked me out which was what | wanted.

L KdZA3ISR Y& aidlFF FyYyR LINBYAASR (2 OKIFy3S |
L NYYy gl @& gKSy dodyproblerad: NI SR 3ISGiAy3 Of 2a:
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However,In peerhelping groups, girls found their manipulative tears and tantrums did not
work. Instead, they were expected to help others solve their problems. Girls who prided
themselves on the ability to outmaneuver therapists quickicovered they could not con their
peers. Most remarkable was their tenaciousness in working to help their struggling peers:

My group didn't give up on me, even when | kept rejecting them.
tKSe8 0StASOSR Ay YS S@Sy ¢KSYy L RARyUlG 0Sf

In the past they had performefr privileges Here adultsdemanded greatness rather than
obedience. When asked what advice they would give to others facing similar struggles, they
responded wih resilience:Keep pushing yoursebon't give up on yourself.

The Road to Responsibility

Children learn how to make good decisions
by making good decisions, not by following directi#fis
T Alfie Kohn

Building responsihty is adevelopmentaprocess. From a helpless state at birth, children
graduallylearnselfregulation Overcomingchallengesuildsseltefficacy the sense of power to
control their lives. Responsibility also requires matdeeisioamakingwithout being easily
misled. Responsible people own their own behavior instead of blaotimgysor assuming
GAOGAY altlldzad® ! YR NBalLRyaArAoAtAGe YSIya dzaAy3
others. Thosédacking responsibilityshowbehaviorof helplessness;onflict, or coercion3%®

All childrenhavea robust desire to be their own person, to do thewn thing.Thisbasic
need intensifies ithe teen yearsasaprep course for independence. The Search Instifatend
OKFG Fdzizy2Ye YSIAdzNBR o0& AlGSYadmorathédanyL YI 1S
other value in early adolescence. Another goal that gpimosninenceamong teensist 1 2 R 2
a2YSUKAY 3 A YL} NMbkhyint tasmakela difegence ik fheSwbdtivhile the
need for autonomysurgesin early adolescers; opportunities for autonomy do not%

ResistingAuthority 5 A A

dYou are not goingto getmetochatgé ¢ KA a OKI f isBoyaietisalio? | dzi K2 NJ
changg Ay FI OO0 (G4SSya INB Y2NB 2Ly (G2 OKlIy3aS GKI
32Ay3 G2 0SS OKIFIYy3dISR o6& e&2dzpé {0ONMzZA3IEfAY3I F2NI |
thingsto them rather thanwith them. This desire for more freedom than adults are willing to
givesparkscrossgenerational conflict. Adultseekcontrol, youth seekreedom.
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Many programs for youth at risk rely on point and level systdirst calledtoken
economis by behaviorists in the 196387. @ &SI Ny Ay 3dé¢ LRAyGasz |
where privileges are increased; bad behavior has negative consequences. Point and level
systems continue in wide use for behavioral control despite abundant evidéat@ower
assertion failto change thinking and valué® This system ignores developmental needs and
teaches youth to produce superficial behaviors to get what they want.

The termreactancedescribes the natural human tendency to oppdkese who seek to
restrict ourfreedom 3% Reactancés a moreaccurate tem than defiance which implieshostility.
As seen belowgactance increases steadilptil the end of adolescenc&?

“REACTANCE”
Growing Resistance to Authoritarian Control

1

o

Reactance Level
(o] = %] [+3] =Y ¥y} [#}] == [ »] (1]

AGE

Western philosophies of education and chitghring are rooted in thousands of years of
coercivecultures. But research shows that obedience training impesddftresponsibility.
Imposed goals, hightakesevaluation, sanctions, and surveillance all undermine intrinsic
motivation 311 External controlsare necessary until children develop controls fravithin.
However, whether ifamily, schoo] or the workplace, coercive strategissfle motivation

Intendingto eliminateautocratic systemsgducatorsand groupworkerssometimestilt to
permissivenesg!? Effectivegroupsdo not abandonadult authority andturn all decisionsoverto
members.In a climateof sharedresponsibilityyoungpeopleknowtheir voicesare heard.In
effect, the youthrealizes@ getmy sayevenl| R 2 ya@dysgetmyg | & &€
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There are many creative strategitesdevelopresponsibility in youthA century ago,
Ukrainian Anton Makarenko proposed that all young people need opportunities bdslading
andfollowingto foster social awareness and feelings of equalityakarenko was not
LISNY¥AaaA@BS odz2i O2YO0AYSR aiGKS dziy28dG SELISOGLFGA
Involving children and youth in meaningful work is a natural way to develop responsibility.
Cultural psychologist Barbara Rogoff describes how IndigenousaCamerican cultures
encourage Learning by Observing and Pitching In (LO&l)childrencancontribute to their
family and community® Theseyoungsters/ I G dzNJ f f & & L3k ib@eKandisghdol, iny R K S
contrast with Eurocentric heritage childrevho need prodding opayto participate.
Developing skills for @rk isprominentin youth development programs such asi4and
Scouting. Thestudentsin the Highfields GGI program all workéelping at a nearby state
hospital. In his 1918tarr Commonwedéh Qreed, Floyd Starr mete of the dignity of labor:

We believe that each child should be given some work suitable to childhood and be
taught that the value of labor is tee found, not alone in the completed task, but in
the training ofthe mind and thehand, and in the joy of accomplishment.

Cultivating responsibility ihe theme ofw S R f Q Lontraks Zrgn>Withirl® The least
intrusivemethod ofencouragingseltcontrol is callechecking if ayouthis acting in a
guestionable way, peers can give a brief nonverbal or verbatlatdehavior is out of lineThis
is useful when an extended discussion would be distracting, such as in the classroom or during a
trip or activity. The goal is for the indidual to manage self without further staff or group
support. Sometimes a brief, calming conversation helps an excitable or agitated individual regain
seltcontrol. The tone of any correction keysince youthmayinterpret even subtle messages
attacks.In time, ayouth understandswve are speakingp them inthe language of respect.

The Reversal dResponsibility

We have forty million reasons for failure but not a single exétse.
T Rudyard Kipling

Personsvho do not take responsibility for their problems have little motivation to change. Their
defensive tactics to shift the blame elsewhere can become a fine art. Since youth are adept at
putting off responsibility, adult and peer helpers need verbal skilisdversing responsibility

This is done with simple interactions, such as the following:

Student:Why should | care? Nobody cares about me.

Mentor:{ 2 > L @deSdudo takdichaige of your life.
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Student:Jack is a jerk and insults everybodgtsther.
Mentor:l S 62y Qi 3IAS0H KSfLI sA0K KA&a LINRBOf SYa

Student:What do you expect? My parents are both drunks.
Mentor: Is Tony trying to blame his problems on his parents?

While youth are usually ready to help théilends, the real test of empathy is the willingness to
help persons who are hard to like:

StudentL I AY QK SH2A KAedéhstand hin: vy Q
Mentor: If you were walking down by the river and saw a little kid fall in, would yo® help
Student:Sue,L QR LJdzA £ KAY 2dzi®

AT

l.j

Mentor:9 @Sy AF @&2dz R2y Qi 1y26 KAY 2NIfA1S KAYK

Student:Of course, | would still pull him out.

Mentor: Well, | guess you do understand about helping peép@Sy A F @&2dz R2y Qi

Someyouth look for ways to manipulate the adult rather than work on their own problems. One

strategy is to lure the staff into revealing information about their private lives. Staff should not
put too much effort into trying to distinguish between innocent quest@ndthose thatmay
be atrap. Often it is best to use a reversal to shift focus back to the youth:

Student:Mrs. Peterson, do you drink?

Mentor: What does that have to do with working on your problems?

Student:Oh, | was just interested whether you drink

Mentorrh KX L &SS> odzi L adAaftt R2y QG aSS gKI
Student:Never mind.

Some youth are skillful at using verbal putdowns with one another and staff. Becoming upset

l.j

by

negative comments angkactingto them directly is not so effective as using a reversal. Staff can

shift the responsibility for problem behavior back to the individual and the group:

Student:You people are all a bunch of retards.
Mentor: Does the group understand why Rita thinks she has to hassle others?

Frequently students raise complaints against staff. One shwatiignoresuchcriticism, bug
unless this involves abuse, it is seldom useful to reinforce th&igroup grumbled to the

principal they werenot learningmucho SOl dz&S 2F G KSANI Sl OKSNIDa

YSyialrt y20S (02 OKSO]l ¢6AGK GKS (Sl OKSNJ o6 dzi
AYFNI 3INRdzZL) tA1S @2dz O y ieat@2INJ akad 6K 2y S
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When a group is indifferent about the problem of a member, a reversal is in okdgl. ran
away fromagrouphomeil KS a0+ FF a1 SR KSNJ LISSNA ¢Ke (GKSe

Student2 S RARY QiU 1y2¢ &aKS gl a 3I2Ay3a (G2 Nzy | g1l @&
Mentor: Oh, do yo mean she was smarter than all the group?

StudentWel,g S (1 K2dzZaAK{ aKS YAIKG .NHzy odzi RARYy QG 1Y
Mentor: The group thought she was going to run away @igt nothing?

Student:Well, A (in& &ur job to watch her every moment, we had other things to do.

Mentor: There was something more important than helping her not hurt herself?

A teen boy regularly mixeladumor with hostility byteasinga teacher about his bald heathe
teacher had tried different approaches including humor and ignoring the comments, but to no
avail. The problem was effectively handled with a reversal:

Student:Did you polish your head again today?
Staff: It will realy begoodwhen you feegreatSy 2 dzZa K | 62 dzi @2 dzNE St ¥ G KI
go around putting other people down.

Sometimes youtliry to justify their negative behavias the result oprovocatiors by others.
The process dkaching youth how toespond to putdowns iseen in the following interactian

Student:l slapped hebecauseshe called me a name.

ReversalNames upset you?

Student:Yeahit bothered me. Do you like to be called names?

Mentor: We are not talking abdume. Did you do something to ge¢rto call you a name?
StudentL RARY Qi &2 | GKAy3 (G2 K

Mentor: What does that show if someone cagllsoplenames for no reason at all?
Student:There must be somethirggriouslywrong with fer.

Mentor: What do younean?

Student:Oh, | see. | should have helpext With her problem instead of making it mine. Is
that what you are saying

The reversal is not a counseling technique but a brief verbal communicatiengoal is not to
become embroiled in argumesbr extended discussia Rather, thesshortinteractions
communicate in a respectful way that we believe the youth is mature enough to assume
responsibility.The effectiveness of reversals depends on the attitude, tone of voice, and goal of
the speaker. Verldacontests that have a winner and loser must not develop.

Staff use reversal proceduresostin the initial stages of establishing a positive culture.
Later the procedures will not be necessary since the students themselves will become effective
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in helping peers take responsibility. The reversal sets a tone that pervades the atmosphere of
the progranmt We believe in your great potential and will reflect your words and actions back to
you so you can assume responsibility for helping yourself and your peers

As reversing responsibility is modeled by adults, youth start using these scripts with peers.
One student explained to a new group member not to blame problems on othbey. even talk
to you different. s liketalking into a mirror, and then you finthé answer to everything inside
yourself.Whether aneventis minor or serious, the objective of a proper reversal is to show care
and concernWe persist in expecting the best from within these young people:

Student:l got a copy of the Positive Peer @rdtbook so | know what staff are trying to do.
Staff:Great! Now you will really be able to help.

Problems as Opportunity

Convince me and bring home to me that | do not think or act right, gladly will I change.
T Marcus Antonius

Families, schools, and treatment programs are often overwhelmed by young people in
conflict. Prosociabiscipline turns problems into opportunities for learning and gro##hAn
official statement from the American Academy of Child and Adolescent Psyctieatiares that
@AGKAY GKS NBOASSG 2F ONRAAA O0SKI ZA@ER) ONS I 2 1SLI2
t K2ZSYAE 2dzid®2F GKS | aKSa& dé

Moral development researcher Martin Hoffman described three types of discigdmeer
assertion, lovavithdrawal, and problem solving (which he called inductive discipf#te)hile
power assertion is sometimes necessary, if this is the primary mettoadh fail to develop
empathy and moral values. Love withdrawal is decidedly destructive since it jeopardizes the
most basic needs for safety and belonging. Only problem solving engagesrydatreloping
more responsible values, thinking, and behavidaily life experiences become teachable
moments tostrengthenpersonal responsibility and sediscipline.

Ironically, people resort to coercive force when their power is slipping away. Parents are
more likely to abuse offspring when they feel powerlesdgéal with a defiant child. Adults
whose own needs are not met are not equipped to address needs of their children. Parents who
experience threatening and uncertain environments may disengage or become more controlling
with their offspring3?! Both interfere with the development of selfontrol.

It is a challenge to deal with difficult behavior without becoming punitive or coercive. Yet
without limits, young people cannot develop responsible independence. There is wide
agreement that childre and youth whare still maturing need structur®ianaBaumrind
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contrastsauthoritarianand authoritative parenting. Intrusive authoritarian control undermines
I OKAfRQad O2YyFTARSYOS GKAES [dziK2NAGFGA GBS LI NB
parent is not a cttator but an authoritative person with more wisdom and powegiadeand
protect young peoplé2? Children are more receptive to guidance when offered in a warm
relationship that respects their needs.
Emotional distancing fromarents or other adult$s a goodwayto gain autonomy.
Responsible independence is promotedasupportive, noncoercive climaté?

Respecting perspectived young people

Providing choices whenever possible

Minimizing the use of coercion and power assertion
Helpingyouth explore personal values and interests

. Creating opportunities for youth to exercise leadership

. Asking youth for feedback about how their needs being met
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Balancing Power with Generosity

Since all humans seek to exercise power over their lives, this need can only be met in
cultures where power is shareBower will inevitably corrupt unless itsed to serve other&’
Positive powerinvolvestapping our brairdbased motivation for generosity

RespectThere is ngreaterrewardthan beingtreated with esteem.Those with less power
are often the most gifted purveyors of respegpraise, polite language, humble behawvior
virtues that all should share. We display respect by asiirggtions, listening, and showing
curiosity; we offer genuine compliments, praise with gusto, and express gratitude.

Empathy This includes the ability to read the emotions of others as well as understand
what they may be thinking. Empathy is often an automatic response to those we care about
and who are like us. The challengeéasievelop concern for those who may be differemtd

even belligerent. Asayouthinape€rSf LJAy 3 LINRPIANI Y &l ARX aLd
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Gratitude. Expressing appreciation for the contributions of others doubles the likelihood
that persons will be helpful with a future task. Gratitude activates the reward and safety
regions of the brain, also calming stress. Gratitude can be conveyed in nonverbal
communication as well as the spoken word.

Kindness Small recurrent acts of kindnesgave the fabric of social communities. For
example, touching is a natural way that people provide support to one another. A reassuring
pat on the back or warm embrace releases oxytpaihichpromotes trust, cooperation,

and sharing. Acts of kindness malersons feel esteemed and valued.

Thesevaluesguidepeer-helping groupsTheultimate antidote toabuse of power is generosity.
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Chapter Seven
Purpose: Serving Others

The meaning of life is to find your gift. The purpose of life is to gaveay.
T Pablo Picasso

Born Generous

Charles Darwisawcompassioras one ofthe strongest instincin humansln contrast, the
conceptofd & dZNIDA @1 £ 2F GKS FAGGSade o+ a O2AYySR o8& {
superiority.328 After the death of his beloved young daught&arwin became absorbed in
studying concern for otherswhich he called sympathy. He concluded that compassion was
even stronger than selhterest in most persons. [fheDescentof MarK S g NR S G KI G &
communiies which included the greatest number of the most sympathetic members would
flourish the besk3?° Statedin simpler terms, this is survival of the most generous.

One of the most inspiring accounts of teaching generosity comes JarannPestalozzi
who worked withcastoffchildren over two centuries ago. Here he describes his conversation
with orphans at Stans when a neighboriggissvillage had been destroyed by fire:

L 3FGKSNBER (KS OKAf RNBSY NRdzyR YpSBapssaf R al ARZX
this very moment, there are a hundred children there without home, food, or clothes;

will you not ask our good GeMy YSy (i (2 tSiG GéeSyde 2F GKSY O2
aGAtf aSSY (2 aSS GUKS Sy20AaAz2y afimyk ¢gKAOK (K!
OKAf RNBYy=¢ L &alFARI GUKAY|l ¢Sttt 2F 6KI G &2dz |
enough, and it is not at all certain that if these poor children come to us, the

Government would give us any more than they do at present, so you might have to

work harder, and share your clothes with these children, and sometimes perhaps go

without food. Do not say, then, that you would likeem to come unless you are quite

prepared for all these consequences. But they were not in the least shaken in their

decis 2y > YR Fff NBLSIFGSR:E a,Sasx &8Sax 6S | NB |

AKFNB 2dzNJ Of 20 KSazx $2N ¢S 4lyid GKSY (G2 02YS

Ly KAA& MWpoOPD HONN BARWMWO 2 F{ Q206K & K/ RLIE & QIKSA | G NA a G
020K OSKIQPA2NRBYAAFRTRHNBOKRE ¥y3 G2 NBO23IyAl S |
GKS LINAYIFNE KdzYly Y2U0AQlGA2yad / KAt RNBY I NB 0

FNE NB2SOGSR>X OKAf RNBY ¥SSf o0FR [yR dzyt 2016t S
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Most professionalsecognizeneeds for Belonging, Mastery, and Independence,rbay
overlook Generosity. 18elf Determination ThegrRichard Ryan and Edward Deminbine
Belonging andsenerosity into a generic drive foglatedness®2 They define this broad term as
G KS vy 8¢5Rd bé laved, ta care for and be caredd¥fButi KSaS (62 ySSRA R:
It ¢ BEABAS 2dzi K Yilge 30 $HFNEdz( 2 § OISy SNERT t AFTSa G
Belonging and Generosictuallyuse different braidbased circuitd®! (i i I O KRYSSH/Sit 2 LJa
Ay (GKS FANRG SAIKISSY Y2yidKa Fa OKAf BhyyR OIF NS
GKS 20KSNJ KIyRZ OFINARYy3a Ay@g2f @dSa 20KSNJ NI AYy &
GKS FTSStAy3a 2F 20RENRYI YROREVEAAD SYDRSKEDPOG S
LINEGSOlA2Yy 6KAfS ISySNRaAde LINBLI NBa dza G2 as
An international body of researchers summarized evidence that generosity is universal
across cultures because it is designed into the &ororain®?’ In the article Forget Survival of
0KS CAGGSady L G DisalvyHerdleey ®epivotdl risle generostydirywel >
being with examples from positive psychology resea&féh:

wSTESOGAyYy3a 2y 02 YL aa Acfoyis afidsNits théllitaBiINE 0 2 2 & { ¢
to the left hemispherethe source of positive emotions.

¢CHE1{AY3 | 02dzi gtkwhétherdnSladsrdidins, atkhe ¢inhef dzf  F 2 NJ
table,or in a diary boosts happiness and health.

| St LIAYy3 20KSNAE NI GKSN (KI y-belidgzNB dzA y 3 LI S| &

2 KSy KdzYlya SELISNASYyOS al FSide FyR GNMzadx (K
strengthens social engagement aoderridesdefensive fight/flight reactiong3® Shelley Taylor
describes thisstending and befrienéhg.3*° The level of compassion registers in the vagus
circuit which Dachner Keltner calls tharetaking nerveé?! Activity in this nerve determines
whether we showcompassion tesomeone in needor disconnect ad focus on self.

Compassion is among the strongest positive emotions in humans, even young children. But
it can be overridden by negative emotioosdistorted thinking like prejudice. In such cases,
humans stop treating others as truly human. Braingng studies show that observing the
poor, homeless, and those of different racial backgrounds does not always arouse empathy but
may lead to indifference or even disgust. This insensitivity is not inboris lalkarned bias*? A
depersonalized, materialistic societgedsto restore the bonds of community.
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Our Moral Brain

If I am not for me, who will be? But if | am only for me, what good am 1?
T Hillel the Elderporn 110 BCE

Neuroscientist Gerald A. Cory Jr. notes that the harbrain operates with two algorithms,
selfpreservation and concern for otharshe calls these Ego and Empa#i$Children have the
capacity foremotionalempathy from birth and by school age develomnitiveempathy, the
ability to imagine what others nyabe thinking otheory of mind Of course, the logical brain can
become ensnared with thinking errors that rationalize sgfving behavior.

Empathy is strongest if persons feel securely attached to a person or group. But whatever
threatens attachmensecurity also undermines compassion. Therefore, to create a climate of
concern, all members must feel accepted and valued. Sometimes gangs do a better job of this
than adultoperated programs.

Harvard researcher Carol Gilligan demonstrated that humans have two standards for
making moral decisiongusticeand caring34* Males are more inclined towards justice (fairness)
while females are strongly motivated by caring (compassion). However, betsaential to
living in harmonyThe prophetMicahproclaims act justly and love mercyhese values are the
moral foundation of peer helping programs.

Researchers from the Max Planck Institute in Germany have conducted novel studies
showingchildren havemoral minds and display caring and justice from egglgrs34°

Caring When toddlers observe an adult dropping an object, they automatically pick it up
and give it to the person. Most twgearolds show compassion to others, and this head
start in helping predicts their prosocial behavior into adolescetite.

Justice Preschoolers embrace values of fairness and begin enforcing these in their play.
They &K NB NJ} 6KSNJ KIy K2FNR NB&az2dz2NOSaz | yR
artwork or stealing property, they object and intervene.

Indigenous cultures nurture this inbodrive for altruisnt butin Western society, students
become more tolerant ofiolence and bullying as they advance through the scieats®*’
Positive Peer Culture activathe spirit of care and concern which is innate in humareyen
those engaged in antisocial behavi@vhile some see angry, hardened kids as untreatable jghis
a lag in moral development. In Fritz Redl' s terms, the tasknsssage numb valuesd
uncover hidden virtues in children who hat®.

John Gibbs has simplified moral development stages as seen in the accompanying4adder.

At the lowest rung ipower, might makes right. Next contealssuch as behaving to avoid
punishment or get rewards. Mogteopleadvance to the level afooperationsince they want to
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be accepted by others. But going along with the group can make a pprisamer of peers.

Thus, the highest level of moral development is basedespect treating others as you wish to

be treated. Asayouthinape& St LAy 3 NAFJIRR VOA REIFI S (G2 fA1S
GKSY®PE ¢KAA Aa | f (eNGoided Rulebhall Majordaitiirbditiéng. & F 2 NY =

RESPECT
COOPERATION
DEALS

POWER

By participating in peehelping groups, youth with moral lagandevelop perspective
taking and learn to respect viamf others. Even most delinquesaffirm the importance of
moralvalues like keeping promises, telling the truth, helping others, not stealing, and obeying
the law3°0But if asked why honesty is importatitey maygive immature reasons based on
power R 2 YO& in trouble) instead of respect (treat persons like you itarbe treated).

John Gibbs developed the EQUIP program which added direct instructiequips youth
as helpers in PPC groups. Training included social skills instruction and discussing hypothetical
moral dilemmas for example, being tempted to joipeers in a delinquent aép! Research
suggestsuch formal training hatittle significant effect on behavior or recidivisi¥.In order to
enhance transfer of training, PPC groups focus on natural helping experiencesvioreal
situations rather than deating contrivednoral dilemmas®?

Traditional discipline practices deal with antisocial behavior using suspensia@xpualsion
The rationale is tha¢xclusionis painful and should motivate cooperative behavior. To the
contrary, social exclusion decrsss prosocial behavior such as helping and cooperating.
The socially excluded person adsph attitude bestdescribedas wary. The excluded person
may be interested in developing new relationships, but having recently been burned, he or she is
reluctantto expose the self to the risk of being hagain3>
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Positive Peer Culturengages young people in helping others in need. This begins with
peers, butthe longterm goal is to transfer caring behavior beyond thgroup. A promising
format for transfer @ training is volunteer serviekearning in the community®®

Service Learning

There are three ways of trying to capture the young; one is to preach atthem
| am afraid that is a hook without a worm; the second is to coercethem
that is of the devil; the third is an appeal which never faifeu are needeéf>
T Kurt Hahn

Kurt Hahn was a leader in the democratic youth movement in Germany. After escaping Nazi
oppression he founded Outward Bound in an abandoned castle in Gordanstcotland.
Seekingo help young people find songrand passionhe trained them to conduct se@scues
of pilotsandsailors. Service to others was an antidote to the lack of purpose.

Humans have survived for millennia by caring for one another, atspirit of generosity
must be cultivated anew in each young person. In the past, societies had natural helping roles
for the young; today opportunities for service must be intentional. As youth reach out to others,
they discover genuine proof of theirastht being of value to someone else. Piaget saw concern
for others as essential to healthy adolescent development. As tdeasnterand ponder the
LJdzN1J2 &S 2F GKSANI fAFS>E (KSeé 2F0SY RS@OSt2L) ARS

The expansion of seioe-learning programs grew out of the alienation of modern youth but
has a rich place in history. All major faith traditions extoll the value of extending kindness to
others. In the 1800s, educational philosopher Horace Mann argued that childhood shoatd be
apprenticeship in responsibility to prepare children for democratic roles and service to others.
A wide range of service activities can strengthen the spirit of altruism. Here are some examples:

{GdzRSy 1a aiddzRASR LI @S Manklesk fgrilied2 f dzy § SSNBR |
¢SSya aaradSR Ay {LISOAIFET hfevYLAOa |yR AY
| KAf RNBY LINBaAaSYGiSR I YdzaAOlIf LISNF2NXYI YOS

I Oflaa Gl R2LIISRE | NBFdASS FrYaftesxs LI LFyQd,
t S S Npamdidalmes for the elderlgnd visited residents of nursing homes.

DNR dzLJA LISNF2NXSR ailAda 7¥F2ypangeichildréedaNESy G OI |
DNR dzLJA ASNIBSR 4 @2fdzyGiSSNER KSfLIAYy3I OAGAT

e eeegeeee

Serving others is the mainstay of communal cultures but is often neglected in individualistic and
materialistic societies. Sing®ung peoplemay not initially be invested in theervice ethic, the
challenge is to whet their intereslraw on their sense of idealisrilere are some strategies:
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1. Present the project as a challenge to appeal to their strengtiis will be a tough
job, rather thanthis will be easy

2. Stress hovhelping will benefit othersThese people need your hglather than
focusing on personal payoff§his will look good on your college application

3. Balance short projects bringing instant results with kkagn commitmentthat
build helping relationships.

4. Make projects exciting and spontaneous rather than routine and regimented.

While courtordered community service may be preferable to harsh punishment, the
greatest benefits come from volunteering to serve, not serving a sentence. And, while ecological
cleantup projects are valuable, the most powerful emotional impact comes from petson
person helping. Some service projects havedifering outcomes as when youth help in time of
disaster or search for a lost child. Once youth become hooked on hethmgare creative in
finding opportunities for service. One PPC group at Starr Commonwealth solicited surplus
FE26SNAR FNRY | RSLINIYSYyd aid2NB FFGSN az2iKSND
nursing home who didot have anybody give them flows

The systematic use of service learning can transform yonteseen as social problems
into societal assets. Yet while youth benefit from service, the focus should always remain on
those being helped. Otherwise, as Martin Buber warned, persons whiaagpip helping to
satisfy their own needs are engaged in counterfeit altruism that is devoid of pufgiiService
learning is an antidote to narcissism, irresponsibility, and consumptive lifestesthe spirit
of generosity is established, teeexperiences can be transformativigy stepping beyond
themselves to help others, young people gain added proof of their sigmificance

The Spiritual Dimension
Humans are born with maturalmotivationto search for purpose life. The Commission
for Children at Risk reviewed research which indicates that children are biologicaliwhad)
not only for close connectionstoothes dzi | f a2 F2NJ aRSSL) O2yySOGA 2y
Y S|y Ryvaderh youth aredescribed as having little motivatipthe challenge is findina
source for motivation, some purpose for living. Purpose involves pursuing something meaningful
to self and contributing to other¥? Scott Larson, who founded a nationwide network of faith
based mentoring programs for youthtine justice system, makes this observation:

Troubled youth are often more spiritually attuned than those from more stable
backgrounds. Because of traumatic life experience, they ask questioVgtikevas |
ever bornZand What happens when | did2ving amidst pain and suffering brings
one front andcenter with the search for meaning and purpose in life. Many leading
adolescent theorists now recognize the sheightedness of ignoring the spiritual
dimensions in work with those from troubled backgrouritts.
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Resilience researcher Emmy Werfaund that individuals who overcame traumatic
childhoods generally had some higher purpose in life that supported their positive outlook and
adjustment**? Thousands of studies in positive psychology have linked spirituality with positive
life outcomes®®3and the Search Institute has documented the role of spiritual development in
positive youth developmen®* Adolescents who embrace spiritual beliefs are better able to
cope with adversity such as peer victimization, while those without such an anchor aee mo
vulnerable to depression and suiciéfé.

In the 4" Century BC, Aristotle wrote that finding happiness and fulfillment is achieved by
loving rather than being lovet® Those pursuing a selfish, hedonistic lifestyle may experience
pleasure in the momenwithout finding fulfillment in life}*” Resilience research also shows that
persons who are engaged in helping others develop a sense of purpose®if life.

From Peer Deviancy to Peer Helping

Positive Peer Culture is unigue among educationaltesstment models by putting
generosity at the core of philosophy and practi#&ln PPC, the process of helping others is
given the highest priority. Young people do not have to be cured from disorders. They are not
punished because of deviance. They do mave to be enlightened because of ignorance.
Rather, by showing care and concern, they transform the lives of themsaigesthers.

Positive Peer Culture igdigned transform negative peer influence into prosocial peer
helping. Surprisingly, this prose got a boost from a leading researchermeaer deviancyNoted
sociologist Joan McCord-emthored an oftcited article inAmerican Psychologisbntending
peer group treatment fosters peer deviancy trainti§We first met Dr. McCord at a meeting of
the Coordinating Council on Juvenile Justice and Delinquency Prevention. She presented an
impassioned critique aatrogenic interventionsneaning thecurecauses harm. She began with
boot camps and Scared Straight. McCord then added Guided Group Inter@é@nand
Positive Peer Culture (PPC) to her list of suspect programs.

McCord was familiar with the critique of Guided Group Interaction by another prominent
sociologist, Martin Gold of the University of MichigdhHowever, she was unaware that Gold
and colleagues had subsequently conducted extensive research showing that PPC built positive
cultures among youth at risk. Joan McCord, Martin Gold, and other researchers accepted an
invitation to participate in a symposium on peer group treatment at Starr @onwealth.

During that visit, McCord had a firsthand opportunity to interview youth from PPC programs
and was intrigued by the positive peer climaBhebecame very enthusiastic about PPC, and we
were working with her on strategies to document the efigaof PPC when she died of cancer
We end this chapter with youth from PPC groups describing their experiences in peer helping
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A Dialogue on Peer Helping

James Longhurst and Joan McCord
with Starr Commonwealth Students

This dialogue is from a symposium on peer group treatment and involves
students representing nine different Positive Peer Culture gré{ips.

Dr. James LonghursAll too often, experts talk about issues concerning young people without
hearing the voice of youth. Here, studersisare how helping others has changed their lives.

David: Thank you all for coming up and joining ustfos research symposium. | feel thatlpmg

others is one skill that everybody should have because it is not easy to go through life without
KStLAYy3 20KSNARA® ¢g2 @SIFENAR F323 L gta KdzNIAy3
RARY QU tA1S 20KSNA | yéns afifted dihérs. ReariRed Mt helping\BE K2 &
others is a very complicated process. | had a lot of barriers as my family has not shown me much
ddzLILR2 NI YR KFayQd oSSy LINIL 2F Yeé OGNBIFOGYSydo
dzLJ I Y R ( K S yButd Barné®talzbpe i it by interacting with other family members.

| base my success on being able to help them, and | was able to help myself.

Marquis: In the past, | had problems with my anger. Now | respect people. If you can help

people beforethey get mad, they are more apt to listen to you. When they are mad, other

things going through their head and they act disrespectfully. Basically, you set the pace and calm
GKSY R2gyd® L FSStf 3I22R ¢KSY L KSf LInthd& M@ 2 Ré =
in. I am going to keep trying to help others when | go back out into the community.

Jim:On a personal note, | am bipolar and take medication. It is not a sure thiedjcation is

not a cure for your problems. | often feel like whatisth&us2 ¥ NB I f t &8 I2Ay 3 2y K
point of living. One thing can really help me get out of depression. If you go out of your way to

help somebody, it makes you feel better about yourself. There is this student nobody gets along

with; he has a bad digsition and is not friendly. | asked a counsefo§ | really have to help

KAYKE WA Yad AeRSdz 6 SNBE GKS alyYS gl e gKSy @2dz FAN
8 2dzdé hdzNJ INRdzLI KSfLJA 4G || K2YSf Saa salfkost G SN
my counselor encouraged me to go. By the time it was over, my face was beaming and happy

again because | had helped somebody. It gives me a feeling of euphoria.

Anthony:L KI @S ! ALISNASNRAZ | F2N¥ 2F |lmdmefaYd L dza
around others. | would get mentally and physically abused by them, but | would keep running
back to them because | just wanted friends. Now | have been learning to get a more positive
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image about myself. Our group goes to this center where we hishibted kids ride horses. | am

2yS 2F GKS 06Said KStLISNER (GKSNB 06SOIFdzaS L R2yQi
younger in age, | talk to them on the same level, like they are my buddies. They are always

anxious for me to lead their horsdshave an internship there this summer.

Josh:Before, | was negative allthieA YS | YR RARY QG fAadasSy G2 YvYeé 3N
were trying to help me. My grougaidtoY S G[ 221X W2aKX @&2dz ySSR (2
off to people because you areigde sometimes and maybe the tone of your voice or the way you

OF NNB e2dz2NBSf T 42YSGAYSa Aa 1AYR 2F FNNR3IlLYyiGOD
adzAF NO2F 0G0 FyedKAyYy3a F2NJ YSTI 2dzald G2tR YS Ftld
need a relatbnship with them. You have to know what triggers them, what sets them off, what

gets them mad, and you need to talk to that person, @meone to get to know that

information. You may not see the effects of helping until down the road, maybe that perdon wi

R2 a2YSUKAY3 6AGK GKSANI fAFSD® LF €2dz Llzi Ay @
b2¢ Al A& dzJ G2 GKSY G2 R2 GKFG SEGNI adSLIpé

Sean: When | first camel, acted out, trying to be against the rules. If somebody provoked me, |
wouldfigk &t 6 SOl dzaS L ¢l & 62NNASR K2¢g L f221SR (2
thought, all I have to do is impress these people. But | started building more trust. Then in turn,

my group members started helping me artelpedthem. Ibeganto tell people about my own

fATS SELISNASYyOSay dgalys L dzaSR G2 3ISG YIR f A
KFayQd 332G YS yegKSNBT AdG 320 YS Ayda2 GNPRdAzoft
respect that because | am their own age araé been through the same problems. So, they

areées alS Kra OKIFIy3aSRe IS KIR GKS alYS LINRBofSY
Nick:When | arrived, | was always thinking in terms of myself. | was real arrogant and was not

going to make any frigds. | would just do my treatment and get out of here. But when | was
AGNHAIFE Ay3IT: L O2dzAZ RyQu |ftglea 3ISG yYeaStF 2dzi
have all the answers. A group member who helped me a lot was Duwann. If | was having

problems, he would come to me naturally, not in program language like a psychologist. He made

me feel more comfortable to open up to him. After a while, | started helping other people like

that and it made me feel better about myself. People have to deitteey want to listen or not

and accept the help. But they can still go out and help other people.

Antonio: When | first came, if anyone tried to help me, | would hurt them to get them away

from me. | was roasting people, trying to make them feel bad beed felt bad about myself. |

pushed a lot of people out of my life, like my parents. But people started getting to me. | would

see others doing the same thing | used to do, hurt people. When | see them act from the help

that | give them, that makes medegood about myselit kind of gives me goose bumps on my

FNY YR Lldzia | avYAftsS 2y Yeé FI0O0So® L g2dzZ R GNE
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they ae justcruelandcokK S NI SR Ly NBFfAlGex GKSe& | NBE UGNEBRA
just give up on people that easily.

Erik: When you help your group members. It is like letting your real self smug basically,

& 2 dz R 2 y fant arf§ina® Syour group members talk to you about how you need to

respect people. If you start helping others, it is going to help make you feel good about yourself.

L £fSG 20KSNBR KSfLI YS YR L KStLI KSY® L R2yQi

Dr. Joan McCord:do a 6t of research and | wonkith teenagers, trying to understand what

would help most. A lot of times, the teenagers seem to be saying being in a group makes it
tough. It is clear that all of you are saying being in a group makes it good. Can you tell ene som
of the differences?

Youth: I think it is beneficial to be around teenagemur own age with similar issues. A peer

G6Stta YSI dalys L dzaSR G2 R2 GKS &l YS aildzFT @
1Y26 K2g (2 OKLIy3S amyhére vithgrto listen bécaubelifisdr@mdzd ¢ L
someone my own age. He has changed and is making progress. We have a relationship, so |

know this is the truth and his life is now working. You see how they chaagdd/ou want to

make progress.

Youth:Otherprogramsk NB Y2 adte adl¥F NM¥zy yR adFFF (Sftf
have a say about what goes on, so they like to mess each other up. In this setting, the kids
actually make the program. Most of the time they come together for the greater good.

Dr. Joan McCordSo many teenagers that | talk wislay groups are harmful. They do things,

they make me misbehave, | show off to them, that sort of thing. You people are all saying being
in a group is helping you. Helping you figure out how to change your life, how to do something
with it. I am trying to mderstand how that got started. What is going on that makes this one
g2N] 6Sff YR a2 Ylye 2G$KSNJ INRdzZLJA R2y QK

Youth:If there is a lack of respect in group settings, that plays a part. | also think that if you have

a good mindset, you will be more pron2t NB & LJISOG &a2yvYSo2Red | f20 27
GKS 0Said YAYyRaSil YILe&oS 0SOlIdzaS GKS& gSNByQil
YR R2Yy Qi (1y2¢ ¢KIFIG (42 R2X YR Al Aa @GSNBR 02y
trytogetrd A2y aKALA o0& 3IAGAYy3I Ay (G2 LISSNI LINB A& & dzN2
IANRdzL) G6Stfta YS GKIFIG ¢S GNB y20G G2 KIF@S LISSNI LI

Youth: Eeveryonehas similar issues. People can relate to how you are feeling. If there is one

OKAYy3 GKFG Attt YFE1TS I {AR &arxol AdG A& AF Ly |

R2SayQi 62N)] 6AGK dzad LG A& O0SUGAISNI R2 PAKAG a@ X

FSStdé 2SS [ Oldzartte aSS GKSY &adzZFFSNAy3a GKS Ozy
86



Youth:I feel we are working harder in this prograiithere are a lot of challenges if people are
disrespectful. But we are going to be faced with all of these thimgise world. If you can
overcome them here, it is a lot easier to overcome them in the community, it is a lot easier to
overcome them there. | am thankful that this program is hard, because | feel it has made me a
better person. It made me work harder.

Youth:L G2t R @2dz SI NI ASNIIE2 dzi? K& f lLilzSI KA K2 ANPWA R Y
put up with and learn to help or show empathy toward the lowest member in your group, the

worst to get along with, you can show empathy to anybody. | think thahbther reason why

the group setting is so helpful because it teaches you to show empathy toward everybody.

Youth:1 would compare this program to the last program | was in. Nobody ever really sat down

and talked about situations. Here if you do somethimrong, people are going to take time to

Grt1 G2 @2dzp LY Y& 3INRdzLIE & az22y |a L OFYS &
or talking about getting my GED. Another program | went to, the first thing they talked about

was walking out the dao

Youth:I think what makes these groups easienilerstanding. At first you might be kind of

GAYAR YR &a0OFNBRX fA1Sx a!ftf NRARIKG L R2y Qi 4|
FG YS RAFTFSNByGfeoég . dzi FBDSNEDORIRE KK Re aRBFFO
know about or they just want to forget about. Here they teach you this is okay as long you
O2NNB OGO Al FYR R2y Qi YIS GKS alYS YaaidlilSao
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Chapter Eight
Peer Helpingsroups

A Culture of Helping

The one thing | really enjoy about being in a peer group is that | can take what | have
learned and help other people to apply it to their lives, sort of like everybody helps each
other out. Spwithin the group, we all pitch ito make everything better

T Youth in a Peer Helping Group

This chapter is an introduction to conducting peer group probaiving sessions. €ke
formal group meeting area laboratorywhere members learn to be effective helpermal
sessions are the hub of the wheel with other helping opportunities occumitige living or
learning environment sineeds ariseWhile it isessential to have naturdlelping opportunities
outside of themeetings, without regular formal group sessions, youth hagsdpportunity to
learn effective methods of peer helpingaroup meetingsalsoprovide prosocialskillsthat
transferinto the natural ecology of the family, school, and community. Settingstvahiortenor
skip scheduledneetingsare unlikely tocreate lasting changé?’?

The group meeting does not stand alari®ositive Peer Culture also requires active staff
involvement b extend the caring culturéo the life space. Formal group sessions eaatduth
to focus full attention on giving and receiving he¥puth acquire remarkable helping skills not
common amondhosewho have not had this opportunityA teen explais:

To me helping is more of a prevention process. Rather than seeing somebody making
mistakes, you prevent it from happening. You know the triggers, the warning signs,
gKI G OFdzaSa GKSY (G2 |04 GKS gl & GKS& | Oldao ¢

Strategies learned in group meetingerveto create a total culture of helpindg?eersupport
can occulspontaneoushpetween individuad; asa@ 2 dzi K &l ARX aL Oly GSftf ¢
stressed out, so | talk to him persom-LISNB 2y (G2 KSt LI KAY OlFfY R26y®
Thereisvastliterature on usinggroupsfor therapeuticpurposesA leadingtext in this field
is TheTheoryand Practiceof GroupPsychotherappy psychiatristirvin Yalom3”4 He highlights
keyfactorsfor successfujroupsakinto BelongingMastery,Independenceand Generosity.
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Relationships Thosewith turbulent backgroundgjainnew toolsfor connecting
with others. Thegroupis a miniature humancommunity,sowhat islearnedthere
readilytransfersto other settings.Byresolvingconflictsand supportingpeers,
youth developrelationalskillsand strengthen belonging.

Learning MaxwellJonesvho developedtherapeuticcommunitiesn the 1950s
gavelecturesto patients3’> While peerhelpingusescognitivestrategiesthis is not
aninstructionalgroupbut experientiallearningusingthe life expertiseof peers.
Formaltraining (e.g.,learningabout conflict cycle3 canoccuroutsidethe meeting.

Hope Believingpositivechangeis possibleandthat the groupwill helpis uplifting
to thosewho feel discouragedand helpless Brainscansshowthat positive
expectationis a powerful placeboeffect that changesrainfunctioning.

Helping Personsot only receivehelp but, perhapsmoreimportantly, help others.
Altruismis profoundlyrestorativefor demoralizedpersonswho feel they have
nothingto give.Thosewho are selfcenteredor lackempathycandevelopnew
skillsand valuesby helpingothers. Caringis the core of effective groups.

Yalomalsoemphasizeshe valueof universaliyt you arenot alonein your problems.
G2 St GethedumanNI O S Xi§rio BumBEndeedor thoughtthat is fully outsidethe
experienceof other LIS 2 L3t Nagnéfeel deeplyflawedr unlovable incompetent,harboringa
shamefulsecret.Discoveringand supportingothersin the sameboatis liberating

. 2dz (y2¢ e2dz2OQNB y20 0KS 2yfeée LISNER2Y 6K2 KIR
jumping on your back. ThéySt f @2dz 6KIFI GQa o6Sad FT2N) e&2dz G2
fA1S 6SAy3 K2ySado hyS 2F vYeée aidl¥F G2fR YS |

Stages of Group Development

Groups tend to develom apredictablesequenceEducational psychologist Bruce
Tuckmanr’’ created the clever mnemonic labels of Forming, Storming, Norming, and Performing.
These are compared witktages in developing PPC groups

Small Group Development Positive Peer Culture
Forming Casing

Storming Limit Testing
Norming Polarization
Performing Positive Peer Culture
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1. Casing Initiallymembers are not comfortable with one another apdt up a front.
They are vigilant to seiéthe group is safecarefully obsering peers and adults. This
maybe a bief honeymoon as youth do not yet know how &t inthis new setting.

2. Limit Testing One can only learn so much by sitting and watching. Thus, members
begin testing the limits to see what is permitted and hotlerswill respond. As they
struggle to find their position in the group, they form cliques and try to establish rank.

3. Polarizaion. Groupsform factions. Some want tbecome serious in group meetings
while others are resistanThosemost eager to participate may be low on the status
hierarchy so it will be important to recruit reluctant youth into positiades.

4. Positive PeeCulture As members become comfortable aldild trust, the natural
helping processetakes hold. Staff are also active outside of meetingsctdtivatea
culture of helping. This notjust a verbal process as group activities can foster an
esprit de cgps. Thegroup becomes cohesiythe foundation for a positive culture.

When PPC is first being implemented, the burden of creating a group culture rests on staff
who guide youth and teachelping skills. However, @notherwell-functioning PPC group is
available thosegroup members may helpeednew groups by explainingnd modeling helping
strategiesto membersof the fledgling group.

NegativePeerLeaders

Particularly when starting a new groupcommon challenge comes from stromglled
youth who try to sabotage meetings and recruit others in their resistance. Groups may have a
member who is highly skilled at controlling, conning, or even intimidating others. Vorrath called
this the NegativerifluenceLeader (NIL) who usually operates with a couple of lieutenants. The
immediatechallenges neutralizing their resistance, in effect rendering their negative power
GbL[ ®¢ &dtS strip Nk 6f paeér butrn this personinto a positive leade

One wually does not directly challenge NIL in the presence of peers, since this may boost
status and rally groupesistance. Anore oblique strategy is to undermine the base of support
08 K2f RAY 3 babcpudtable foAsSpmitigitiey f§eR Qa4 KdzNI Fdz 06 SKI @A
SEFYLX SY al2¢ Oly (K2a$8S K2 OfFAY (2 06S ¢2yeQ
When Tony sees his supporters being challenged, he may act out to regain power which
provides further proof he has problesand needs helpThe intent is tqut the Negative
InfluencelLeader in a bind, so thenly options are powerlessness or positive leaderskifinen
they turn around, heseyouth often become the most strongly positive members of the group.

In the absence of positivgroupinfluence, staff are responsible for conveying the clear
message that hurting others will not be tolerated. In extreme situations, it might be necessary to
remove a youth for a time. This must always be a staff decision and not the province of peers.

90



Howeve, sometimes a temporary removal can become a teaching moment as the group helps
prepare the youth for a positive returiNegative leaders aran factleaders andthe goal is to
turn their talents from harassment to helpind youth explains

| was a negtive influence all the time. | just thought people were meant to be used

to my advantage. But my peers and staff started teaching me that it makes you feel

better to help others. | began looking at my thinking and looking at my heart and
tiedtofindtheNS I £ f 20S F2NJ LIS2L)X S Ol dzaS AdQa adaff

Group Composition

Most peer helping programs involve adolescents. Younger children are thought to be less
peer oriented and more dependent on adult guidance. But research on altruism shows that even
small children have innate motivation to help one another. With strongtalipport, peer
group programs have succeeded with younger child&@erman PPC programs have adapted
groups to éeementaryaged studentsas an adult speaks through a large stuffed animal to help
guide the discussiar8arr Commonwealttconverted a behavi@l program for young children
into peer helping groups albeit with greater adult inputPrior toPPC, these youngstensere
being managed with mostly extrinsic behavioral rewards. But wheynshe older peers
engaged in helping, they wanted to have grewgs well. This sparked a nésund maturity as
children found helping others highly rewarding.

Many peer culture programs operate single sex groups, @veaeducationabkettings The
rationale is thatyouth may beless guarded and are more accustomeddlating to a reference
group of the same gender. However, coeducational grdugpse been effective in schools and
communitybased group home®oysin aco-ed group remarkedWe had to learn to be more
sensitive to what girls are feeling rather thantjdeminate thent a lesson for a lifetime.

Whiletypicalpeerhelpinggroupshave8 to 12 members,manyfactorsinfluenceoptimal
groupsize. Researchndicatesthat overlylargegroupstend to breakinto cliquesandhaveless
consensusind participation®’8 Large groups are constantly in danger of-sieétructing through
the proliferation ofsubgroupsand a status hierarchylder, more mature youth canhandle
largergroupsthan younger immature children.Onemust be awareof the complexityaslarger
groupscreateexponentialincreasesn the numberof relationshipsto manage.

An opposite problem occurs where groups &we small such as a group home withree
residents.While peer helping can occur with agyantity of youngsters, it takes a critical mass
to createquality group helping. Tiny groups lack diverse talents and are easily dominated by a
single member or overpowered by the adult leadeAn exception is studestwith cognitive
deficits who may function better in smaller, less complex gsoup

Gunther Opp developed PPC programs in German schd@bservations opeerhelping
groups in different settings for three years and identified these different learniylgsst°
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Quiet Learnersare reserved in meetings and usually stay in the background. Still,
they are interested in discussions and profit from the positive culture and solidarity
of belonging without feeling threatened.

Active Talkersontinually bring up their problems for discussion. They have a
tremendous need to speak out, not always geared to solutions. Talking seems to
relieve stress by clarifying and reframing theanflicts

Problem Solversvillinglyenter into discussions argkeksolutionsto problems of

self and othersThey assume responsibility for their problems and take active steps
to transfer solutions into their life space.

Natural Leadersnjoy personal growth and share challenges in their everyday lives.
They keefihe group tone positive and protect vulnerable peers. Gropims/ide

these youth powerful learning experiences.

Generally, groups function best if they are similar in maturity and sophistication, but eivers
in personality. Most populations of troublegbuth have a wide variety of problems which can be
successfully handled by positive groups. Sometimes, funding bodies call for homogeneous
groups of youttsharingthe same problem, such as substance abuse or sexually reactive
behavior. This provides oppantities to addevidencebased strategies taddress these specific
problems However, youth are more than a set of symptostgoeer helping should keep the
focus on meeting developmental needs.

The GroupMeeting

PPC groups have a unique format and a definite procedure
of operation and operate within a highly defined sturet
--Harry Vorrath

Formal PPC peer helping sessions contrast with other group models ranging from
unstructured discussions to adedbminatedinstruction. While there are many varieties of
groups, neither impromptu bull sessions nor directive teaching solve socioemotional problems.
William Morse analyzed group life space interviews with troubled youth and found that these
often ended in chao%!In some cases, resistance was so strong that nothing could be
accomplished. To try to keep chaos in check, more staff were adttezteby making the
YSSUAY3I LINRPLISNI & 2F (KS FRdz Gad a2NBRS RSAONRAOG
have needed group process which is relevant to professional and lay worker alike. It must be
SELX AOAG &2 GKFG Ftf Oy dzyRSNEIIYyR® LG Ydzd
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The formal groups session is the heart of Positive Peer Cultusehool settings, the length
of meetings is adapted to the class scheduiéensiveresidentialand communitybased
treatment settings run90-minute groupsessions helfive daysa week Dosage matters and
sharply limitngthe length or frequency of groumeetingscancollapse of the culture-or
example agroup leademwho cutsstormymeetings shortis rewarding resistance.

The Group Meeting Agenda

Although group meetings begin by identifying problems, the fasuaw-findingwill
frustrates participants. The gop meeting is not a fregor-all but follows a specific agenda. Here
are the four stages of a formal 9@inute session with rough time estimates:

Reporting Problemgtypically aboutl0-15 minutes)

Going around the circle, each group member repprsblemsoccurringsince the last

meetingor not previously discussetf a member omits problems, others can share their
20ASNDF GA2y aPAKAGF PNA SFK & OIKEIO] S 2fr 1KS IANRC
extended discussion.

Awardingthe Meeting (typically 510 minutes)

DNRdzLJ YSYOSNBR 3J2 I NRdzyR GKS OANDES F3IlLAy (2
GKAY {1 wlOKStf akKz2dzZ R IS4G GKS YSSiAy3a F2NJ KSNJ
request the meeting for themselves. The group reaches a consenswb®rs to be

awardedthe meeting If this turns into lengthy arguments, the group is more willing to

waste time than to helpwWhile more than one student may need help, only one is selected

and others can be supported outside the meeting.

ProblemSolving(typicallyaboutan hour)

This is the heart of the meeting as the group helps the individual explore a challenge,
identify needs, and build coping strengths. While treup exploreshe spedfic problem
reported, sometimes the person being helped shares new concerns. With a mature group,
the leader makes minimal inputisingquestiorsto draw out ideas from group members.

Leader Feedbaciypically 10 minutes)

The group leadeallows time for a summary of each meeting. This is a coaching role,
reflecting on the meeting thielp members to become more effectipeer helperslif the
meeting has been stressfuhis is the timeone down the tension. If some individuals still
needhelp beyond the meeting, this also is addressed. The summary need not be in lecture
mode as the leader can draw out observations from members.
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Unstructured group counseling with youth can become chaoticdmgbions and fail to focus on
what matters mostThis is the rationale for using a structured agenda in {edping groups:

wGroups find ritual and order provide a safe structur@motionaly chargedsituations83
wAIll membersare given opportunity to participate, muchs inindigenous talking circle®$#
WA structured vocabulary of problems and strengths fosters clear communication.
wYouth use natural peénelping methods tgrovide support and build strengtt¥&®

wt¢ KS 3 NP dAeddiaSetd@ddBriopportunity to develop pebelping skills.

Sructured meetirgsalsoallow supervisory and training staff toonitor the quality ofthe
peer-helpingprocessGroups do not googue but follow establishedrotocol. Just as airline
pilots are periodically observed to see if they are following proper procedures, supervisory staff
or peer evaluators can observe group meetings to monitor program fidelity.

A variation to typical reetings is thdife storywhere a youth asks to share his or her
background with the group. If a new member is entering an established group, peers find
opportunities to share their own background with the newcomer. Individuals ask for a life story
meetingwhen they feel they trust the group, not because disclosure is demanded. As members
f SINY Fo2dzi  LISNBR2YQa fAFS aAddzad dAzys (GKS& |
provide help to one another.

As described earlier, the EQUIP Programetippedthe BAMMS lisof cognitive distortions
or thinking erros. This has been an important contribution to peeglping programs. When
group treatment skeptic Joan McCord first toured a PPC program at Starr Commonwealth, she
was surprised that students openly described how their thinking errors and problem behavior
hurt themselves and others. They had learned to use the vocabulary of BAMMS thinking errors.

PPC is at its core a strengthsed model and there has beernl@bate abouthow much
peer groups should concentrate on deficits or strengths. In his EQUIP mddeGiabs
describedproblembehaviorwith three deficit labelsDeficienciesn social skillsDistortionin
thinking, andDelayin moral reasoningHe proposed thastudentsbegin peer group meetings a)
by reporting their problems using the PPC vocabuylany b) also addahgthe thinking errors
from the BAMMS listin contrast, srength-based researcher Erik Laurssontendsthat PPC
group meetings shouldvoid adeficit mindset andink problemsto Circle of Courage goals.
Psychologisi.C. Chambergho ran groups for youth with substaneduse problemgput it
4dzO0Ay OGtey aDflyOS I i LINE 6 holisa the BAMMSShinking & G NB
error list but only as these arise naturally in the péetping process. For examplga student is
blamingothers, peers help correcthis thinkingerror on the spot
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Problems are powerful opportunities for learning and growth. There is a clear distinction
betweencontrollingproblems andsolvingproblems. While it is necessary poeventharmful
behavior, superficial behavior management does not build the strengthsssacy for positive
life outcomes. The accompanying table contrasts controlling problems with solving protffems.

Solving Problems

Controlling Problems

t NEOofSYa IINB | y2N¥Y
life. By solving problems, individuals develg
strength and resilience.

Problems are abnormalities in people and
seen as mental illness, immorality, ignoran
or deviant behavior.

People with problems are like all humans:
they sometimes hurt themselves or others.

People with problems are differeand show
behavior that is objectionable to society.

Acknowledging that one has problems is a
sign of strength.

Acknowledging that one has problems is a
sign of weakness.

If a person has problems, these can be
shared withpeoplewe trust.

If a person has problems, these should be
concealed from others.

When problems arise, others help the pers
become more considerate of self and other

When problems arise, others trp get the
person to stop troublesome behavior.

Problem-solvingbuilds strengths and resiliencAs Bill Wasmund noted, young people need
something to live up to, not more to live down.

Our students have much more experience showing problems slbanng them. They
will not develop the courage they need to change if we just remind them of their
weaknesses. Instead, we must acknowledge helpful attempts and insist that young
people contribute according to their abiliti€8’

TheToneof the Meeting

AL dlikegoinginto surgeryWehaved 2 Y S 2lifeBOQUEK | Yy Ra ® ¢
--Youthdescribinga peer-helpingmeeting.

ThePPQroupmeetingisthe singlemostintensiveactivity in which studentsparticipate.
Staffstriveto createanauraof seriousimportancearoundthe meeting.Effectivegroups
approachthe meetingin arespectfulmannat horseplayflippant behavior,andjocularity are
aliento the taskat hand.Nointerruptionsaretolerated, and cellphonesare left outsideor
turned off and out of view. Staffdo everythingpossibleto avoidcancellinga meetingwhich
suggestsomethingelseis more important. Meetingsstart on time, andthe adult who expects
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the groupto be prompt setsthe tone. Beforethe meeting,studentsenter the room andarrange
the chairsif necessaryasthisistheir meetingandtheir responsibility.

Duringthe groupsessionstudentsshouldfeel to expresgheir real feelingsandusethe
vocabularythey are comfortablewith aslongasit doesnot hurt others. Thereis no valuein
havingmembersscreamprofanitiesat one another, but the groupleadershouldnot be in the
positionof trying to policeall verbalizationsd 2 & 2 yalkilike that in K S Nasghtworkin a
regularclassroonbut doesnot setthe propertone for a groupmeeting.

Varioussettingshavedifferent normsabout profanity. Neverthelessit is usefulto
understandthe distinctionbetween three different kindsof profaneexpressions:

Profanity aspainisareactionto intensefrustration or emotionaldistress.Intervention

doesnot sanctionswearingbut addresgswhat is causinghe hurt.

Profanity asa weaponis a problemof disrespectAsayouth explaineda t S 2wh#f S
swearto put someonedown or put on afront needbetter waysto expresstF S St Ay 34 & ¢
Colloquialprofanity 6 & ( 0 ldZi @ Znighkbé rbuiline to the personswearingbut offend
others.Mature personsavoidlanguagethat disruptsharmonyin relationships.

Staffshouldsetthe propertone by avoidingusingprofanity. Swearingdoesnot makeadults
more authoritative but modelshostility. Sincebeingthe target of swearingis painful, it iswidely
usedby authoritarianpersonsto compelcompliance Evenshoulda youth becomesubservient,
this erodesrelationshipsof respect.Swearingcanalsoincite Tit for Tatconflictcycles Effective
authoritativeadultslearnto setlimits and expressconcernwithout havingtantrums.

Groupinteractionmaybecomesointensethat studentsspeakoverthe top of one another.
Membersmustlearnnot to interrupt a personwho needsto be heard.However arbitrary
controlsimpair spontaneity(e.g.,raisinghandsto talk, passingaroundatalkingstick).A group
whereall aretrying to help at onceis better than a boringmeeting.

Thelayoutof seatingfor groupshasbeenatopic of continuinginterest. The group typically
is seated in a circlgo all can see one anothas shownn this diagram

0“0
O O
O O
O%O
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Havingall memberssitting in a circleconveysequality. Thisface-to-faceformat alsomaximizes
the opportunity for empathy.A conferencetable would becomea barrier betweenmembers.
Thegroupleadercanenter discussiorasneeded but isnot seatedin a positionof dominance
(suchaspresidingat the headof the table) or posingasa peer (snuggledn the circle).Asmall
table canmarkthe I R dzéefia€atebut attentive role. Sincegroupleadersmaywishto jot down
ideasfor their summaryandfeedbackthe table servesthis purpose.

Confidentiality

Thisis lessof alegalmatter than a questionof trust. Membersbelievethat what they sayin
meetingswill not be usedto hurt them or be peddledto personsoutsidethe group.In early
stagesyouth mayview reporting problemsasinformingon one another, andthey mustlearn
that discussingproblemsis helping,not hurting.

Ordinarily,a personwho revealsinformationin the meetingshouldnot be punishedfor that
opennessYouthmustbe free to bring out problemswithout fear of retribution from either staff
or peers.If there are mandatedreportinglawsor policies,membersshouldbe awareof theseso
asnot to incriminatethemselves.

Thehere-and-now focushelpsto keepdiscussioron realworld eventsinsteadof dredging
up painfrom the past.Butin trusting groups,there aretimesthat a studentwantsto share
emotionallychargedexperiencewith peers.If the groupleaderdetectsthat the groupwill not
take this seriouslyor will usethe information againstthe youth, this will require protectingthe
studentfrom disclosure Someissuesare besthandledwith the tighter shieldof confidentiality
of individualtherapy.

Studentsshouldrealizethat a staff team sharesin responsibilityfor the well-beingof
students.Thus the groupis awarethat the groupleaderwill keepteam membersapprisedof
issueghat impactthe bestinterestsof individualsin the group. Thisdoesnot meanthat all
groupconversationsare repeatedverbatimor conveyedn written reports. In arespectful
alliance,allmemberg old andyoungaliket comprisea communityof caring.

In instancesvhen either studentsor staff violatethesevaluesanduseinformationto hurt
another,this would be dealtwith by the peergroupor the staff team.Whenyouth register
complaintsagainststaff, they are assuredhat the staff teamwill dealwith such.Justaspeersdo
not coverup problems staff are held to thesesameexpectationswithin their team.

If meetingsare recordedfor training purposesthis musthavethe permissionof the group.
Likewisejf professionavisitorswant to observea meeting,studentsshouldknowwho they are
andtheir purpose.Whenvisitorsare not part of the staff teamor supervisorystructure, the
persongettingthe meetingcanaskthem to be excusedf their presencecreatesdiscomfort.In
anycase yvisitorsmustbe unobtrusiveand not speakor makeeye contact.While observings
the bestwayto learnhow peergroupsoperate, trainingis alwayssecondaryto treatment.
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Groups on the Go

In addition to structured groups, youth have untapped potential to deal with impromptu
challenges through a natural process of peer helping. Malekoff calls tresg-on-the-go.3In
traditional programswhen a problem or crisis occurs, this is usually handled by an adult on a
one-to-one basis. However, since peers have powerful influence on one angtiogipson-the-
go can be formed to resolve conflicts or provide support.

At times staff might recruit a couple of students to encourage a youth struggling with some
issue that they also had experienced, such as loss of a parent. On a larger scale, the entire group
may be mobilized andircle upto help a peer in conflict or crisi These are circles of
encouragement rather than coercive encounters.

Unlike treatmentsettingswherecircling the groupnay be a natural event, educators may
be wary that forming groupsn-the-go will upset the routine of the school. Communicating with
school staff about the purpose and value of such groups is esséat@ipson-the-go can
provide unique genuine support to peers in pdtor examplea student was melting down in
school after the suicide of a friend, and a small group of peers was@aplevide support in
this time of crisis. Altruism is a powerful force.

t S2LX S dzaSR G2 aleéxr GiGKIF{G odoedd 6 ROé !'a L i
because others are always trying to help me. Facing my issues was hard to do
0SOIFdzaS L RARYQU (y2¢ Kewerezhdyig8ingkocallSNE I 2Ay 3
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they were getting help. So | began to express myself and found out it feels a lot
0SGUSNI G2 0SS 2Ly YR K2ySaildod LT &2dz2QNB y2i
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Chapter Nine
Total Teamwork

Just as PPC youth are formed into efficient and cohesive groups,
staff alsomust beorganizednto efficient and cohesive team®
T Harry Vorrath

Thischapterexaminesthe critical role of teamworln building positive organizational and
relational climates. Many earlyouthwork pioneersgained prominence because ofeltharisma
of their personalitiesindividualslike Janusz Korczakd not just direct their programs; they
were the programUnfortunately,their innovationsoften ended with their tenureWhat is
needed is a way to organize dt&d build and sudain positive cultures.

Depersonalized Organizations

During the 19 Century,Frederickt | @ f 2 N & scidnlifiy' riakhadg#m@nvhicafdrged
the assembly line were adopted by education and youth organiza#i§fishe basidactory-like
structure of schools and institutions has changed little since then. In 1938, sociologist Lewis
Mumford mockedthe notion of making educatioaconomicabr comprehensivén schods
holding1500 to 3000 pupils as@egapolitanperversionb®®! He argued instad for small units
framed to the human scale.
Whenschools served only compliant children and shucked off the tiestoureaucracy
could survive. But therean beno disposable kidsincethere are nowevidencebased strategies
for reclaiming oumost vulnerable youngster§he most reliable predictor of positive peer
cultures amongstudents is thequality of the teamwork environment of staff hus, effective PPC
programs place great empkis ordeveloping a strong, positive staff culture which Hod/
Garner callsotal teamwork392
Despite rhetoricsupportingd KS &G SFY 02y OS Liiatetmarkddfyd 2 NB I y A 1
competition instead ofooperaton N2 § SOG Ay 3 2y SQa (i daedinghéedsY 2 NB A
of youth, and staffeel trapped and frustreed instead of creative and powerfurhus, a positive
staff climate is a prerequisite to a positive peer cultutiere are some organizationaioblems
that must be addressetb create a positive organizational climate.
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DepersonalizationIndividuals do not feel they matter in large organizations which
are not structured to make primary relationships possible.

Stagnation Without a process of renewalhé natural tendency for a closed system
isto move toward entropy, atate of decline and decay.

Youth in conflict Negative youth subcultures fuel fight or flight as youth scapegoat
weaker peers or escape by absenteeism or dropping out.

Staff in conflict Tension between staffindwith administration causeburn-out and
turnover, or numbout with loss of morale.

Communication breakdownEffective enterprises require collaboration, but layers
of bureaucracy and tuffending prevent effective teamwork.

This distressingtatewasdescribed byHowardD | N3y SNJ | & & 2 N R§yHeckbé A 2 v |
populartheoriesthat purportto explain this dysfunctian

Lack of clear philosophyresumablyconfusion would clear up gchoolsfollowed
prescribeal policies andyouth organizationsisedmanualized treatmeninethods.

Lack ofstaff training. This theory assumes there is a specific knowledge base which
should be taught so staffan adoptthe proper approach.

Relationship hangups If only people could get along, problems would disappear.
Solutions may range from encounter grau beer parties.

Problematic personalitiesThe belief is that conflict is caused by troublemakers, and
if they could bepurged the organization would be fine.

Insufficient resourcesPerhaps addingtaff or more layers of supervision would
make things right, but if we aneot organized now, this compounds chaos.

Another popularway to explain bedlam is foroject the blameon disruptive children, bad
parents, or indifferent communitie&Vhile dl such th@ries might have #&race of truth, these
can bea copout instead of reexamining the effectiveness of the organization.

Research by James Anglin on group gaogrrams for youth at risk in Canada found that
successful prograntsave a shared understanding loow to serve the best interests of children
and youth3% Thae must be aongruencef values and principles embraced by stakeholders at
all levels: contractual authorities, executives, supervisors, direct care teams,. ymath
families3®® All need the knowledge and vision to support development of positive peer Cultures.
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Israeli reseech by MartinWolins andY ochanarWozner identify the essatial elementsof
the reclaimingorganizationasmeeting the needs of both the young person and the broader
society3? Ther starkcontrast of reclaiming andon-reclaimingenvironmens is consistent with
Arcle of Courage values seen below:

Belonging Experiencing a community of support rather than being lost in a
depersonalized bureaucracy.

Mastery. Opportunities for learning rather than enduring inflexible systems designed
for the convenience of adults.

IndependenceEmpoweringyoung peopleg KA £ S NB O23y Al Ay3a a20ASiGeQ

prevent harmful behavior.

Generosity Expecting youth to be caregivergtijust passive recipients, dependent
on the care of others.

Transforming.-eadership

¢KS aSNBIyd fSFRSNIYF{Sa adaNB (KIFG 23RSN LIS2

T Robert Greenleaf

Adults are unlikely to convince young people to help one another unless they model this
ethic of service. Theervant leadeconceptdeveloped by Robert Greenlé&fhas direct
application to building organizations that empower both youth and adults:

Servant leadership represents a significant departure from hierarchical systems of
leadership often employed in educational and social service programs. The premise of

ASNDIyld fSFRSNAKALI Aa RSSLX @& NR2GSR Ay (KS

OKFG 20KSNJ LIS2L) SQa KAIKSaAl LINAPNARGEe ySSR

Consistent with a large body of research, servant leadership enables skef€tone more
trusting, skillful, responsible, and motivated to serve oth&¥fs.

Discussions of leadership frequently distinguish authoritarian and democratic skgles.
documented by anthropologist Walter Milleragicipative leadershipredatesWestern
civilization#°* The French military officer Bam de LaHontajobserving Native Americans in the
17" Century was amazed to discover tribal leaddyad great influence butlid not exercise
authoritarian controlIndigenous peoples hagmarkably progressiveoncepts of leadershi
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Miller noted that Westernconceptsof power were shaped by the philosophy of the divine right
of kings a person in authority was assumed to have some special connection with God. The
language conveys this hierarchical bias, éeimbing the ladder of success I Y R G NA & A y 3
0 2 1Qdnéemporanculture rewards those who overpower ottser

Authoritarian and participative leaders have different views of human behavior which
Douglas McGregor labeled as Theory X and Theatyich are contrasted in the table beloi?
Thesepolarizedlabels arean oversimplification since most managers show elements of both
Theory X and Theory Researchergcreasingly agree that participative organizations are the
most effectiveby tappingthe talents of all. These principles are even being taught to miitar
officers in democratic nations.

Theory X Leaders Theory Y Leaders

People avoid work if they can and need | People enter willinly into work if

the security of being controlled. committed to the organizational goals.
People perform best if closely monitored| People are capable of salbntrol and
and directed. responsibility.

Economic incentives, coercicand threat | Intrinsic satisfaction ia more powerful
foster productivity. motivation than eternal controls

Theleadership philosophy of an organization should match the model of education
treatment being used® Thus, autocratic leadershipight fit adult-dominated behavior
modification, whileservant leadership is atturnkto the goals of empowering youtlstaff who
themselves experience Belonging, Mastery, Independence, and Generosity are able to meet
these needs in young people

Student cultures are shadows of staff cultures. In simple testadf must decide whether
to encoura@ good behavior ofight bad behaviorPersonswith positive outlools view problems
as opportunities for growth. Buhosedesperate to control often evokeountercontrol.

Successful programs transform adversarial cultures by building beliefs and values shared by
both adults and youth. Traditional discipline systems which demand instant obedience create an
us-againstthem climate. Thisnotivatesthe subjugated to keep a uratl front against those in
authority. Changing these entrenched views requires more tiirare-by staff trainingn a
setting that remains custodial and coercit?é.

102



Staff Roles and Behavior

Staff teams can be enhanced by a natural diversity of healthy personalities. Further, children
learn toget alongwith persons showing different stydeofpersonality Threedistinct types of
adultsall have somethingniqueto contribute to Positive PeeCulture

The DemanderThese adultsanset expectations and are comfortable even in
situations involving confrontation. They aseenas strong and not easily intimidated.
Youth accustomed to manipulagauthority need  learn to relate to this type o
individual Whilethe demandingstyle can be useful, these persons must not become
uncaring, autocratic, or hostile.

The SootherThese persons set a relaxed tone and keep the group climate from
becoming too stressfullhey nurture more easithan they confrontandcangain
voluntary cooperationYouth with authority problemsee them as easily manipulated.
This may be signal that the soother may need to develop a more authoritative
presence. A possible limitation of these adults is mgkhe group too comfortable
when youth need to be challenged.

The Stimulator These adults add intensity, excitement, and fun to groups which can
help buildesprit de corpsYouth need some joy in their daily experien@slthe
stimulatorfunctions as an atidepressantlf agroup becomslethargic, creative
activitiescanmotivate group involvement. A limitation is thdte stimulatormay get

the group too wound up and create unwanted behavior contagion.

Since youthmay beattracted to adults with differenpersonality types, all who woiik the
field of child and youth workan becomerelationshipbuilders When selecting staff, a key
consideration is what natural qualities or skilleuld make this person attractive to ytht
particularlythosewho are relationship waryeffective youth workers are not just focused on
treatment of problems, but creatg richenvironments for learning, growth, and fun.

Adults in authority drawrom their own folk psychology and life expermasto develop
their style of working with youthBut sometimes our intuitive approaches to discipline may
be ineffective and even fuel more conflict. The power of peers can confound our most
valiant attempts to reachesistantyouth. Positive Peer Culturieas been specifically
designed to reversthe negative group dynamics which pit adults against yotitis
requires rethinking our approach, viewipger groups as a resouraestead of a riskHere
are sixcommonresponses of adults in authority to thpwer of peers:
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what is going on in the subculture of youth.

Conflicta52 ¢KIG L aleéeoé Ly GKAA O2yiGSad F2NJ LR
resist control fuelingconflict cycles.

Permissienessa [t 8em do theirown (i K A yhage dults ignoe the reality that

youth need the benefit of mature adult guidance.

Surrenderd ¢ KSNBE Aa y20KAy3a L OFy R2T GKS& 42y Qi
deprive young people of the benefit of theirigance.

Joining the oppositiond S G Q& ®é S ! vitiltieépie virtual peers lose their

authority and risk involvement in inappropriatelationships.

Respectful AlliancesWorking togethetp¢ | 2dzy 3 LIS2LX S I NB SyfAadas
and cooperatingwith adults to meet the needs of individuals and groups.

Teamwork Primacy

| realize how much my own outer and inner life is built upon the labors of my fellowman, and
how earnestly | must exert myself in order to return as much as | have ret®ived
T Albert Einstein

Most research on teams draws from Western cultural viewpoiviigh reflect
individualistic rather than community thinkirf§® As Stephen Brill has noted, our society has
built a cult of getahead meritocracy instead of a culture of serviteA special issue of
American Psychologiktghlighsthe research base for building teamwdt® Thesedemocratic
principlesdo not only apply to programservingyouth. Manymight be surprised to learn that
teams are the nucleus arourvdhich themodern military is organizetf?

When theU.S.military shified from a mandatoy draft to an allvolunteer professional force,
it was necessary tmaximize the effectiveness of units while operating with a more streamlined
staff. Furtheras tasks becammore complexteamwork wasnore critical Thus,leadership
changed from bosdike management of subordinatet® helping teams develop their
effectivenessSumming up the power of teams, researchessiclude:

Teams can be more effective than the sum individual team members. Cohesive
teams (strong bonds amongembers) perform better and stay together longer than
do noncohesive teams. Teams can absorb more task demands, perform with fewer
errors, [and exceed] individual performanté.

Theodore Newcomfwho inspired research oRositive Peer Culturgtatedthat humans are

so thoroughly socialized that virtually all their problems must be solved by working with
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others.*!! Hfectiveteams are ale to manageconflict This includesask-based conflicthow to
best achieve team goals) anglationshipbased conflic{interpersonal tensions}*?> When
personality conflict is high, group® ot achieve their goals. But when interpersonal harmony
reins, conflicts about how to best perform tasks can oftencbnstructive. Thus, effective teams
manage conflict by fostering understanding and treating all members with respect.

I LINAYS | dadzYLWiA2y Ay GSFY@2N] AAY a¢NHzad |
O2f t I 0 29Nt irustanhdpE develop if peons of different backgrounds ateeated as the
out-group. This calls for more than training in tolerance but ratthereloping cultural humilyt
beingopen to learning from one another and eliminating power imbalarféés.

Teamworktapsdiversetalents andperspectives to solve complex problef8While birds
of a feather may flock together, a team of thiakke clones has limited expertiseWhile a
shared consensus on goals is essernia@ms benefit fromvariedexperience, training, and life
maturity. Further,buildingpositive peer cultures broaderise definitionof expertiseto include
the missing experts, those young people and families we s8fve.

While staff in education and youthwotlpically operatedasindividuals there is growing
interest in developing teams thesesettings*’ PPGorovides a format foplanning and
problem-solving which focuses aneeting growth needs of studentB1 Helping People through
Teamwork Howard Garner describéise essential role o$taff teamsin building positive youth
cultures*'8 Participative democracgpplesto both staff teams and youth group®ne cannot
have a cohesive team of youth and a chaotic or dispirited group of btaféad teamwork
primacybecomeshe top organizational goalGarnerproposes that staff measur@am
effectiveness against these guidelines foral teamwork

wTeams shoulthcludeall staff whoregularly serve specific groupf students
Administrators may briefly join teammeetings for direct communication but should
not stay to run or monitor these meetings this undercuts team effectiveness
wThe number of adultservinga groupof students should be kept to the minimum
Large numbers of transient workers prevent team cohesiveness and interfere with
developing close bonds with yout®rdinarily an individualserves onone team.
wTeamsare organizational units witboth responsibility and authorityeducational
and treaiment planningenlistsan interdisciplinary team that brings together the
expertise needed to execute effective programs.

wStatus differences should leinimizedsoall team members havepportunity for
input into team decision making. The team will haédjular meetingsand Garner
proposeshat all members take turns serving as chairperson.
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Theteam meetingagendacoversfive topics 1) communicatonsbetween team and
administration2) periodicreview ofprogress withindividual students, 33trengtheningthe peer
group culture, 4strengthening the teamworkulture,and 5) other practical logistics.

The team is responsible for monitoring its own functioning and resolving confMeisr
problems in team functioning might requitargetedattention outside ofregulaty scheduled
meetings.Likewise, there may need to be separate meetifuygreatment planningstaff
training, crisis situations, and oth&sueghat cannot be handleéh team meetings.

Thereis wide disparity on how many staff aeagagedo managegroups. On one hand are
correctional settings where officers patrol large groupasicallyusingcrowd control methods.
Atthe other extreme are programsith suchhigh staff-to-youth ratics, this can stifle peer group
development. Ault densitymay beprescribed byegulations sometimespaired with
professional distancenythologywhich renderstaff impotent, whatever their number$:?
Certainly staff need to feel saferal have adequate backup in crisis. Baototheringpeer groups
with too many staff is adultism that disempowers youth. Too many adults with transient
relationshipserodestaff teams and group cultures.

Michigan researchers citmanybenefits that accrue fron total teamworkin PPC20 All staff
feel part of the actiorandreceive encouragement, emotional support, and insight from
colleaguesTeam members develogkills and expertise by learning from one another in a
climate of trust.Viable educational or treatment plans are developed and consistently
implemented.The need for backp staff is diminished as teams manage problems and conflicts.
The failure rate for students andturnover of staffplummets. Finally, staff feel they are
contributing to youth which is why they originally went into this work.

The Impact of Staff Teams

Martin Gold and D. Wayne Osgood

We have demonstrated that group norms and climate affegf RA @A Rdzl f Q& | R2 dza {
now turn to the likely source of these differences among the groupe staff teams
responsible for themAlthough all 45 groups were nominally using Positive Peer Culture,
implementation varied substantially from group to group in the different settings. We believe
that thesevariationswere due largely to differences among staff teams.

The virtually random aggnment ofyouthto groups created the opportunity for the quasi
experimental design of this study. Itqaasiexperimental because we researchers did not have
control over variations in stafiehavior. Natural iiferences occurregdand we recorded thee
Because the research did not alter the treatment program, findings more plsigsgheralize to
similar groups in their natural states.
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Staff Morale. Organizational psychology suggests tmportance of staff moraldf positive
student adjustment is theapl of the program, then this should be related to staff morale as
research has shown. Our original plan was to measure several different aspects of staff morale.
To our surprise, this was not practical becausewhigableswvere so highly correlated thahey
were not distinct. It seems that a wide variety of factors are clustered together in a general
pattern of positive or negative feelings about the program or joius,we formed a single index
of staff moralewith items measuring four staff charactstics: TeamGohesion Team
Involvement Belief in Program, Belief about Potential for Refd#iere are key findings:

Autonomygiven toyouth. This is an important aspect of how stegmswork with young

people. It reflects the absence of authoritarian staff control over students.

Youthdecisionmaking. Our interest in group participation in dag-day decisiormaking

came froman early study of group dynamics by Lewin, Lippitt] White *?> Groupswere

better behaved, more productive, and happiara climate otlemocratic decision making.

Treatment versusccountability. To measure this emphasis, we asked questions such as

Gl 26 AYLRNIUIFIYG A& Y AYQ(lddowAingpartar? isldeNpingy R RA & (
aGdzRSy GaQ SY2 lturged but theSelwérdanhcaniadietory as staff who

found one importanembracedthe other as welllronically,when staff emphasized the
boy<Emotional problems but not their behavior, baysre more distant fronstaff.

We were interestedn how staff teams affect groupsbut it was also possible that staff
were responding to the bedvior of studentsn their groups. Howevesstudents were constantly
turning over while mosstaff remained on theiteams for several years. This suggested the
primary influence was staff on youth. We measured staff morale, autonomy given to youth, and
youth participation at three points over the span of a year. These were all highly correlated
indicating team behavior wasable.

Saff team morale was strongly and significantly correlated with mgnoyip properties.

When teams enjoyedigher morale, their group reported less delinquesiues, more

acceptance of the program, more group autonomy, and greater group comesisd husthere

is considerable evidence that when staff members feel better about their jobs, their group has
more prosocial norms and a more positive group climate.

Staffmorale was very closely related to the autonomy staff report giving to grodps. T
correlation is so strong &.89) that the two concepts are not distinct from one another.
However, group participation in decisionaking had no effecit seems feelings of autonomy
result more from ongoing informal relationships theormal decision making.

We have found that certain practices of staff are more likely to develop prosocial groups.
Our findings are strikingly similar to those describing a democratic style of lead@?sinig
effective parenting of adolescents! The style that mostmcourages prosocial groups is called
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authoritativein the literature on parentingThe most effective management style appears to be
one that upholds high but reasonable standards of behaRa&sponse to problemsiigused
with concern for the feelingsral motives that prompted the misbehavior.

PPC maintains that the groups take responsibilityofginaviorof the members. An effective
staff team usually has to hethe group practice autonomy becauseamyyouth are not good at
it. We found that it made no difference how many specific matters were decided by the students
NF GKSN) 0KIy GKS adlFlFFod 2SS AYyGSNILINBG GKA& | &
inconclusive talkd h 1, gréup, howareyouyAy3 (2 RSIf gAGK (GKAAaKE
need active, albeit democratiteadership from staff.

In thesesettings,physicalcoercion among the youths or by staff seemed rarely a problem.
However,groupssometimeswent overboardin making individualsubservient tqpeer
pressuresGroups are more likely to adhere to prosocial norms established in their group if the
staff and the group give them space for sadintrol. Prosocial peer group norms lead to better
behavior and prosociahange in attitudesind values. These changes carry a®youth seek
more positivereference groups in the community. These studeadsotend to look more to
adults than to peers for approval and do not admire delinquent behavior very much.

This study suggesthat socid bonding may be inherently prosocidttachments appear to
matter whether these happen with youth groups, with childcare staff, with teachers, with
caretakers, or with community reference groups. If @greduce psychological and social
isolation and assist youth in forging these prosocial bonds, we can help them to return to us as
members of the community.

The essential question was whether treatment programs of this sort were indeed able to
establish paitive youth cultures. The research evidence is very encouraging. Youth were
uniformly found to view their living environments as sa&#@onger youth groups with greater
perceived autonomy were generally more positive gmdsocial. To practitioners, thiset of
findings was an important validation because it meant that the conditions, at least for effective
group treatment were met#2°
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Planning Resrative Outcoms:
StrengthBased Assessment

Mark Freado

Deficitbased assessmermismatched to Positive Peer CultuRdanning
Restorative Outcomes (PRO Assessment) is designed to meet Circle of Courage needs
as shown in thisaseof a student removed from several schools because of peer céfflict.

Positive psychology offers an alternative to traditional approaches that focus on deficit and
pathology Strengthbased assessment recognizes that each child draws on internal resources
and external supports to cope with challenges and meet needs. Thak,segnificant person in
0KS OKA f HSidforntatina tha? Guiaform outcomes.The goal is taneasure what
matters most rather than using simplistic schemes to label the child.

Traditional assessments address risk but ignore resilience. PROmMeaskesagages the
young person and other stakeholders in identifying resouthascan be used to solve problems
and find solutions. This philosophy embodies values of dignity and respect in the belief that all
young people have potential and promise. Yfoand familiesare viewedas the ultimate experts
on their lives. Since assessment is based on universal needs, this appigs settings and
disciplinesncluding

SchoolsEducational planning and positive behavior support
Social&rvice Casemanagement and care coordination

Mental Health Treatment planning and therapeutic intervention
Juvenile JusticeRestorative planning and disposition hearings

Thescope of the assessmeistadapted to the seriousness of the problem and the time and
resouces available. There are three levels of increasingly more comprehensive assessments:

Level 1: Support: Resolving Conflithisassessment provides a rapid way to manage
critical incidents by responding to needst@ad of reacting t@roblems. The goal is

to connect with a youth in conflict, clarify problems, andrel®p immediate
solutions?#?’

Level 2: Growth: Planning Positive Futur@is is the mainstay in educational and
treatment assessment. Youth, staff team, and ilgnoollalorate to develop plans for
growth. A useful tool for teams the CLEARroblemSolving format?®
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Level 3: Reclaiming: Transforming Liv@sese highly intensive plans are used when
life-altering decsions are beingnade about a youth (e.g., school expulsion or
placement in a restrictive setting). This is a team efilavblving extensivelirect
communicaion with the youth and significant others.

PRO Assessment addresses two key questions: How did this young getgo this critical
situation? What is necessary for restorative outcoM&ke answers to these questioase
found through the following process

Examining Recordddentify patterns to form hypotheses about the function or
purpose of behavior. ihaterial in files is primarily deficit based, other sources of
informationwill be discovered througRRO Assament.

Scanning the interpersonal ecologyldentify sources of strain and potential support
from family, educators, and other who work with the youth.

Exploring timelines in behavioDiscussing challenging events opens a window onto
0KS LISNAR2YQa LINAGI GS f 23 kdtoniygvantadSa s | yR
strengths and resilience as well as problems.

Formulaing a plan. Restorativeoutcomes addresthe needs of the youth and the
community.The focus is othe vital signs of positive youth development, nagnel
Belonging, Mastery, Indepeence, and Generosity.

Since there are many ways to interpret behavior, it is important to ecbexk information
from various sourceasincluding members of the staff team and other adults or peers that know
the youth well.For theyoung persorio become a primary data source, one must be able to
build trust and connect with theouth in conflict.

StrengthrBased Assessment in Action

PRO Assessments are reported in narrative farhe.followingdiscussion uses a case
example of Jason, a teyear-old student who had been removed from three schools because of
violent behavior. Jason frequently made threats to other students. Teachers report that most
peers fear himand he has been repeatedly suspended for fighting. At the time of the
assessmente waspermanently excluded from school and receiving a once weekly visit from a
homebound teacher. A team of a teacher, social worker, psychologist, special education
consultant, and parent collaborated to produce an individualized educational progr&n (IE
A brief ecological scan set the behavior in an interpersonal context:
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Family. Jason lives with his single mother and thigear-old halfsister. Mother struggs
with health problems including asthma, diabetes, and obesity. Until first grade, the family also
AyOf dZRSR KA& Y2U0KSNRa 028FNASYR CNIyl 6K2Y W
was incarcerated for violating probation and Jason no longer haiscowith him.
Peers Jason has a history of conflict with peers. He has few friends either in school or the
neighborhood. He is quick to react with aggression if teased. He clearly needs to learn how to
make friends and be part of a positive peer goou
School Jason has above average ability and normal achievement. His school problems are
related to conflict with peers and some teachdre had difficulty infwo previous schooland
wasexpelledafter onlytwo months in his last schodHis problemsre social rather than
academic hool reports tend to describe his behavior difficultieslaiberateand antisocial
Community Jason has contact witincourt worker and reports monthly to a community
mental health social worker. He was evaluated lmpart psychologist who gave a diagnosis of
GSIH-Nf&SG O2yRdzOG RA&A2NRSNE |yYyR RSAONROSR Wk &2y
LISNB2YylFfAGE RA&AZ2NRSNIPE 1S Aa NBOSAQGAY3 y2 YSR
In examining key developmental events, mother répdhat Jasorad anormal early
childhood. He was weblehaved and showed no unusual developmental problefedoved
school untihisY 2 4 KSNXDa 0 2 & F NA S yabon bebah acting gutiin schdol adtlA a 2 y
AYAGALFLE @ FT2dzZ3KG YaRBIB®K2 A1 AR addzZFT | 062 dzi
Mother reports she switched schools three times to give him a fresh start, but problems
LISNBAAGSR® ! FOSNI WFHazy FadrO1SR FYy20KSNJ OKAf R
charges with the police. A court worker advised the principaiaotact police if Jason bame
F3aINBaaArABST aSOSYy AT GKS aoOKz22ft 2NRAYIFINARf&E g2
Since theyouthisthe] S& a2 dzZNOS 2F AYTF2NNI 0A2Yy S 'y AYLRI
private logic{ Ay OS KA & aRIR¢ STl WFHaz2y KFa o6SSy I FN
says he worries about her health and is very nurturing, voicing fears that somethingppiérna
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hypersensitive to any sign of peer rejection. As Jason describes it, a typical incident begins with
some perceived provocation from LISSNXY» ¢ KA & GNAIISNBR FSStAy3a
R2y Qi tA1S YSzZé 6KAOK A& SELINBaasSR Ay y3asSnNI |
SOSYy AF L R2yQliG 3ASG AyiG2 okirdzakREeaii 8¢63ONHAW
wkyad G2 221 tA1S || araae oé
Jason seems to have a conscience and yet puts on a front as a bravado bully. He does not
pick on weaker students, but reacts if he feels hurt or provoked, even attacking larger children.
JasonsdX AaL aA2NI 2P KBITE ¥2 v8iKBXN®EG 1 S GKSy | dzA
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fact, Jason is bright and responds readily to adults who give him attention. He is very protective

of his youngr sister and takes care of her when his mother is lwasly other tasks. Jason likes

to read and is artistic, although he mostly draws scary monsters. He is physically well developed

and occasionally goes to the community recreation center. Jason is&kardmals and has a

dog who is a constant companion during the long days he is at home on school exclusion.

Beneath his tough exterior is a thoughtful, sometimes caring person.

The foregoing information provides the basis for establishing goals fartigrdason is not
the usual bully but is very fearful and insecure abloeiliongingand expects rejection from both
peers and adults. He displayathsteryin the classroom and had no academic problehs also
showed responsibilityby taking care of his ran and sharing in household duties. Jason sedw
potential for markedgenerosityas he likes to help others and is very attentive to his sister.

However, he rarely displays this warm side at school.

Specific interventions were designed to strengthen J&&n 6 2y R& A G K OF NAy 3
positive peers. Jason was transferred to a small alternative setting. The school psychologist
worked with himonselo f I YS | 62dzi KA&a FIFGKSNRDa AYLINRAZ2YYS
rejection. Any recurrence of peer cowetlibe@mean opportunity to develop social skills and
selfcontrol. Staff trainedn RAP problersolvingprocesed these problems to help clarify
cognitive distortions and develop prosocial skills. To strengthen empathy, d@smiven a role
hosting newstudents and tutoring a younger peer.

PRO Assessmedobse not give a diagnostic label but tells a story. maisativedescribes
how Jason got onto this trajectory of antisocial behayaod taps his strengthgonnectng him
with caring adults and peers in an environment in which he can grow and thrive.
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Chapter Ten
True to Principles

While many respectful methods can build on a shared value base, it is a mistake to
mix PPC with coercive methods such as punishvesed baavior modification or
highly confrontive peer group interventions. The important point is that any added
element must meet the core principles of the Circle of Courage resilience model
where the goal is to develop Belonging, Mastery, peshelence, and Gerosity*?°

T Derek Allen

Flexibility and Fidelity

I / KAYS&S LINPOSND |ROA&ASaAaY a.S adalftglr NI |a |
details. AdaptingPositive Peer Cultur® anew tting creates both risk and potentialhere is
considerable discussion of what qualifiesrag PPQvhich some seasstrictly following the
Positive Peer Cultulmok*3°Vorrath himself fueled ta pursuit of purity, conerned that
changes would contaminate this modBlut behindthis apparent rigidity wathis principle:

Positive Peer Culture is not a program bwtay thathumans should relate to one another

Change is inevitable when a program model is adaptegt@musorganizationsor
populations. Howevemne needs to distinguish between proposed changes that promise to
enhance effectiveness and those thrattycompromise core principle3here is no limito
creativity in peer programs that stay true to core principldere we contrast changes that have
been adopted which enhance Positive Peer Culture with those that may impair program fidelity.

Changes that Enhance

While ro single methoatan meetthe needs of all youthit is possible to blend compatible
approaches to strengthen the power Bbsitive Peer Cultur®! For example, counseling
methods ofMotivational Interviewingouild intrinsic motivation byhelping youth explore
reasons for change in their livé®¥ And, Life Space Crisis Interventiorovides therapeutic
strategiesto communicatewith young people in times of crigiparticularly whemproblems
cannot wait untilayouth hasopportunity togethelp ina group meeting33

The evolution of research and practice has increased effectiveness of peer group programs.
The most dramatic change came when coercive peer pressure was replaced with peer support.
Here are othekeyexamplesof positive changebased on Michigan researdft
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Familylnvolvement Earlyprograms focused solely on the group but largely ignored
family bonds in the mistaken belief that peers were more important than parents.
Butresearch has shown that close relaonship with acaregivethasstrongpositive
effectson life adjustment

SchoolEngagement Students with emotional and behavioral problems have the
highest rates of school failure of any disability gro8phool failure has toxic effects.
But evenif other areas ofife arechaotic,schoolengagement puts a young person on
a pathway to success.

Individual Relationships An earlymyth was thatclose staffstudentrelationships

might compromise peetreatment. Butaloof staff cannot ceate positivepeer
cultures.Besetyouth, in particulameed warm relationships with caring adults to heal
from trauma and abuse.

Individual Therapy. In some arly peer group programsndividualcounselingvas
thought to interfere with groupsButbesetyouth have needsot readily satisfied
solely by geer-helpinggroup*®® Further,someissues arenore complex thampeer
groupscanmanage

Differential Treatment. Youth with pecific personality problemsmayneedtargeted
attention to benefit from PPCSuch igarticularlytrue of those who avoictlose
relationships**® This includes beset youth with trauma histories and youth ensnared in
antisocial values and behavior.

Changes thatmpair

Most educational and treatment programs are eclectic, mixing methods from different
sources that seem to offer promisklanywho workwith kids in conflicusegreen thumb
approaches basenhore on folk psychologyhan formal theory*3” Some of these practical
strategies are successful. HowevancePPJs a total system, one mushsure that novel
methods do not conflict with the goals btiilding a psitivestaff andpeer climate Here are
examples of changes that can compromise ssstul peer helping:

Clashing modelsSome have trietlb combinePPC withincompatiblemethods One
setting used a point system to reward youth wéokeup in peer group meetings,
turning helping into pay for performanci another casethe bestbehaved youth
earnedthe rightto skipPPQneetingsithe grouplost a helper athe honorstudent
couldabandonpeers in needUnderstaffed correctional programs have tried to
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justify physical restraint by peers which is rank with risk. The test for aagerof
methods is thathesefoster respectful relationships.

Evidencebased trivia Programs may haveme statisticallysignificanteffectt yet
negligiblepracticaleffects. As Land Julian show, developmental relationships are the
active ingredient in all successful interventions with youth att&lother

approaches, even with evidendmsed labed, have limited impactThe standardfor
success is not trivial change but transforiat*3°

Autocratic drift. Theinitial excitement about group treatmergparked a surge of
programs invarious settingsWhiledramatic changewere common,manyprograms
had a limited shelf lifeLeadership changes and popularizatiorzefotolerance
policiesresulted ina shifttowardsadult domination?4°

Mix and Mismatch Some programs cakll themselves Positive Peer Cultet in
reality were punitive \ersions ofbehaviormodification#4! Vicki Agee describes how a
resistantpeergroupwassent to bed early or forced into a twaday marathon
confrontation Thismindsetis seenin the title of! 3 S BokiTreatment of the
Violent Incorrigible Adolesceff Shecoinedanothercynical label for youthAversive
Treatment Evadersneaning kidsdultsfind aversive.

Settings that permitstaff to become aversivare usingprimitive folk psychology instead of
informed professional practic&hisdistinction is explained byD,a youth whocompared PPC
with hispreviousplacements irprogranms usingpoint and level systems

Behavior Mod gets you to do the right thing by making gémaid of the
consequencebut PPG@llowsyou to figure out on your own to make the right
decisions becauseis the right thing to do

The Science of Trauma and Resilience

There has been a gulf betweessearchon relational traumaand resilience science.
Literature abouttraumaoften ignoresadvances imesilienceand the reverse is true as wellhe
narrow preoccupation with trauma is a deficit and disorder mindset. prnoanotingresilience
without addressing relational trauma neglethe needs obur most troubled youthThe most
effective interventionscreate a synergy dfauma and resilienceesearch Here are three
examples which define trauma and resilience in terms of Circle of Courage needs:
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Traumalnformed Resilience~ocusedCaelan Soma and Derek AllgrStarr
Commonwealth linkrauma andwith the Circle of Couragmodel of resilienc&? This
synergy permeate§ (i I NN dandNkBiring pragiaridsvith schools, residential
treatment, and communitybased pograms*4

Trauma and Resilience in the Other 23 Houkdoward Bath and John Seita nakat many
trauma modelsare designed fotherapists buttheir book, The Three Pillars of Cafecuses
on those whawork directlywith youth#4°Bath has extensive experience with Indigenous
youth in Australiaand Seitais a former youth at risk who is nowesilience researchet

TraumaWise Youthln schools and treatment settingsd often, young people themselves
produce trauma by peer mistreatment. PPC seeks to devetapa-wiseyouth whotreat
one another with respect. Youth learn to usatural helping strategieto connect with
peersfor support, clarify challenges, and restdonds of respect4’

Simplicity versus Complexity
Albert Einsteirsuggesed that everything should be as simple as possible but not simpler.
ChrisWalter of Camphill Schools in Scotladéscribeghe Circle of Courage in the terms:

One of theadvantages of using this framework is that it not only rests on solid
research evidence but also feels intuitively right as a description of universal human
needs. It is simple without being simplistic and can be appreciated and understood by
young peopleand their families without use of complicated psychological jartfén.

Keeping things simpleountersParkinso® & Whichis the tendency forwork to expand and
become more comple¥® Instead ofincreasingeffectivenesscomplexitymakes it more difficult
to target core goaldrain staff, and maintainprogramquality.
Peer group programs haveot been immune fronParkinso Baw For exampleUK
researcheMasud Hoghughi createalcomplex70-paged a I & 0 SNJ / 2 R Sréatnerd NJ LI |y
interventionsby mergingPositive Peer Culturand a myriad of other modef8° This complexity
precluded its practical usefulneds.Benjamin Franklifa 62 NR&Y ¢ KS Y2aid SEI|
made ofwisdom spun to fined*&!
The first rule in helping profegons isddo no harmBrendtro and Nesglentified ten
potential abuses and misuses péer-group programg>? John Gibbinterpreted this to show
that troubled teenscannotbe effective helpersvithout additional formal trainingHowever this
research described failures sfaff, not incompetence ostudents Still, the hypothesis that
formaltraining would make youth better helpers merited consideratidne EQUIP Program
operated with two parallel sets of group meetings run by different sta@tiree days a week, a
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coachran peer-helping groupsTwice weekly mequippertrained youth insocid skills, thinking
errors,anger managemengnd moral decisioamaking?>?

Initial researchsupportedthe efficacy of the EQUIP prograitowever, e failure to
replicate these findings when the peer helping component was reduced or omitted is
particularly telling.This became clear when the Ministry of Justice in the Netherlands chose
EQUIP as the treatment model for all youth in their facilitiésdi®s shoved it was not
implemented in the same careful manner of the original developers of EGYIP

The ethic that meetings are sacred was sullied by frequent cancellation of group
helping sessions

Peer helping groups were the biggestsualty, only meeting one third of the
scheduled times

Meetings were supposed to lastnainimum of an hour but were timed as
averagingonly 44 minutes

Various group leaders rotated through sessions precluding opportunity to build
stabletherapeutic relationships

Perhaps most tellingtaff working directly with youth were not trained to develop
positive youth cultures.

Thecomplexity of runningnultiple types of meetingsonfounded the core goal of peer helping;
these programs had low fidelity and negligildagterm impact#>°

Harry \orrath often warned thatPPC will fail if it becomes a program instead of a way of
relating to one anotherThe acive ingredient in successful peer helping groups is simply peer
helping, not formal skill instructio.he Netherlands version of the EQUIP program neither
equipped youth as effective helpers nor created a positive peer cutiflenow seems clear
that peer helpingdoes not requirecEQUIP meeting# programthat tries to add too many bells
and whistleswill collapse. Complexity makeddifficult to train staff and youthand gain their
commitmentto the program.

Measuring What MattersMost

While many endorse the importance of building positstaff and youth environmentdew
measure progress towards that goRludolf Moos of Stanford University was a pioneer in
scientific evaluation of climates in schools and treatmemfanizations'®’ A climate is defined as
a relatively stable set of social perceptions by participamggrticular environmentsA
standardized instrument fogvaluatingenvironmentsin PP@rogramsis now availablé>®

The Treatment Environmental Sunagsweloped at Starr Commonwealth was standardized
on a national sample of,254 students and 712 stafi 28 peer-helping programsRudents and
staff anonymously compte environmental sureys on geriodicbasis. Results track climates in
individual groups and programs which can also be compared to the natiomals A factor

117



analysis othe 49items in the survey identified eight variablefich arelisted belowwith
sample descriptors

Treatment Factors

Staff Effectiveness

Staff know what they are doing.

Staff see problems as opportunities to help students.

Treatment Effectiveness
Group meetings help students.
Students are learning to solve their problems

Intimidation (eliminate)
Students in the group pick on other students.
Students in the group are afraid of each other

Counterculture (eliminate)
Students keep their problems secret from the group.
The group makes decisions only to look good for the staff.

Relatiorship Factors

StudentStaff Relationships

Staff try to get to know students personally.
Staff respect students.

Communication
Staff listen to what students say.
Students can openly express personal feelings to staff.

Staff Involvement
Staff areinvolved with students in activities.
Staff make schoolwork interesting.

Family Values

Staff think that families are important.
{GFFF GNB (2 AYLINROGS aGddzRRSy(iaQ FlFYAte& &Addz i
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Effective programs develop specific procedures to provide feedback to staff and young
people so that this critical information can be used for continuous quality improvement.
Otherwise, surveys of staff and youth become tedious and even threatening. &opé in
one setting, surveys were discontinued because staff found them too demoralizing. Howell and
Lipseyproposed these principle®r evaluating and improvingrogramaquality:

A written manual describindesired goals and strategies
{ i@drnfd opportunities keyed to this program protocol
t N2 OS R dzNXeffectiieBessi &athing thése goals
Procedures forarrective actionif lapses are identifiet¥®

Quality Control

Without careful management, the most positive treatment
philosophy can mutate into malpracti¢®.
T William Wasmund

In a panel discussion atational conference, group work pioneer Gisela Konopka called for
research to identify abuses and misuses of peer group methods. Brendtro and Ness accepted
this challengeTheyconducted qualitative research to identify potential problems in maintaining
the integrity of peer group programkading toguidelines foeffectivepractice.

Peerhelping groups operate infall rangeof educational and treatment environments.
Brendtro and Nessurveyed terPP(rogranst two from each of these settings: public schools,
alternative schools, community group homes, private residential treatment centers, and public
juvenile correctios facilities. Structured interviews with staff and youth formed the basis
recommendations for effective peggroup programs.

These group programs in four Midwestern states served adolescents from agés le,
female, and ceeducational groups were all represented. These youth presented a range of
challenges within their homes, schools, and communifiésderate poblems inschool
adjustment, delinquency, and substance abuse were common across all settings, with youth in
residential placements presenting the most severe problems.

Information was gathered in structured interviews with staff teaamsl separatelyvith
youth peergroups. Questions were designed to elicit oggly RSR RA & OdzaaAz2y s> F2N
82dz sSNE GKS RANBOG2NI 2F GKAA LINPINIY |yR O2dz
interviews were conducted at the program site by one of tegearchersvho recorded
commentary from the discussion. Interviews generally lasted about an hour. Participants in the
staff interviews typically represented three roles: group leader, teacher, and program
administrator. Youth groups averaged ten members.
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