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Learning Objectives

specifically in early childhood care.

childhood center.

* |dentify at least five questions to ask to promote a trauma-informed and
resilience-focused mindset when working with preschool-aged children.

* |dentify the four main protective factors of resilient children.

* Describe how trauma affects the deep and outer brain functions
* Identify at least five proactive strategies to implement in an early

* Learn how to complete a trauma-informed, resilient behavior support plan.

4. Prioritize Social-Emotional Skill

1. Focus on Resilience 6.

2. Understand Trauma as an 7.
Experience
3. Foster Connections 8.

Development 9.

10 Steps to Create Trauma-Informed
Resilient Early Childhood Care

Promote Play

Understand the Link Between
Private Logic and Behavior

Collaborate with Families &
Communities

Support and Invest in Staff

5. Establish Safety 10. Collect and Utilize Outcome Data

...Where ALL Children Thrive
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About the 10 Steps

COMMONWEALTH

It is hard to identify the most important step.
The steps overlap...
The steps are not linear...

With each small implementation,
the benefits are significant...

Be patient with the process.

© Starr Commonwealth 2024

There is Not a Magic Wand
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Why Does this

Content Matter?

7 © Starr Commonweal Ith 2024
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Children of Trauma in Early Childhood

* Nearly 700,000 children are abused in  * Over 50% of the nation’s children

the U.S each year. An estimated have experienced at least one or more
678,000 children (unique incidents) types of serious childhood trauma
were victims of abuse and neglect in (34,835,978 children nationwide)

1 .
USSR AR e * 16 million children in the United

there is national data. States live at or below the poverty

* The youngest children are the most level (6 million are under the age of 6)
vulnerable. Children in the first year of
their life had the highest rate of
victimization of 2.7% of all children
that age.!

Source: National Survey of Children’s Health — CDC, 2017

e _
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Children of Trauma in Early Childhood

* Child abuse is deadly. In 2018, an * Yet the statistics indicate a more
estimated 1,770 children died from complex problem where children
abuse and neglect in the United experience multiple forms of abuse. In
States.! 2018, more than 15% of kids were

* Nationally, neglect is the most poly-victimized (i.e., suffered two or
common form of abuse. Three-out- more forms of abuse).

of-five (nearly 61%) of victims were
neglected only, more than 10% were
physically abused only, and 7% were
sexually abused only.

Source: National Survey of Children’s Health - CDC, 2017

© Starr Commonwealth 2024

Children Ages 6 and Under at Most Risk

Trauma Exposure Violence Exposure

* 45% of mothers report their child has heard * Over half experienced at least one traumatic
gunshots (94% say this has happened more event
than once)

* 21% loss of loved one

* 10% have witnessed a knifing or a stabbing « 16% hospitalized

* 20% witnessed violence between adults
(pushing, shoving, hitting)

* 10% motor vehicle accident
* 9% serious fall
* 8% burns

* The younger a child, the more at risk they
are to experience maltreatment.

© Starr Commonwealth 2024
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Epidemic of Childhood Grief

* Given the staggering number of
COVID-related deaths, we are
now facing a silent epidemic of
grief which will have a lifelong
impact on the many children
who have lost a loved one to
death from COVID.

Negative Impact on Well-being

* COVID-19 has had a negative impact on mental well-being
for 70% of Americans.

* Major Depressive Disorder diagnoses have risen by 28% and
the prevalence of anxiety disorders rose by 26% from
January 2020 to January 2021.

* Alcohol and drug use has increased.
* This is for Americans ages 12 and up.

* Impact on our youngest children.

© Starr Commonwealth 2024



National Emergency in Mental Health

In 2021 The American Academy of Pediatrics (AAP), the
American Academy of Child and Adolescent Psychiatry
(AACAP) and the Children’s Hospital Association (CHA)
declared a national emergency in child and adolescent
mental health.

© Starr Commonwealth 2024

Mental Health Practitioner Shortage

* Reports about the supply of mental health therapists according to an
analysis by the Health Resources and Services Administration say that
the United States needs a population to provider ratio of 30,000 to 1
and is coming up short by over 6,000 providers.

* There is a system design issue (access).

* Over 1/3 of Americans live in areas lacking mental health
professionals.

* This means all adults matter!

© Starr Commonweal| Ith 2024
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What is the best place to positively impact
children outside of the home?

15 © Starr Commonweal Ith 2024

> |
STARR Call to Action

COMMONWEALTH

* The National Center for
Traumatic Stress
Network is now asking
schools to play a key
role in addressing the
needs of traumatized
children.

© Starr Commonwea Ith 2024
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What does being
Trauma-informed and
Resilience-focused
really mean?

What is Trauma-Informed and Resilience-Focused
Education?

Itisa
MINDSET

© Starr Commonwealth 2024



Trauma-Informed and Resilience-Focused

Trauma-informed and resilience-
focused schools foster the
possibility of well-being by
restoring and nurturing resilience —
despite other life adversity.

© Starr Commonwealth 2024

What is Trauma-Informed and
Resilience-Focused Education?

It is being curious rather than “all
knowing”

It is asking or wondering:

* What happened or what is happening
in this student’s life?

* What is already right for this student?
* What are the strengths of this student?

© Starr Commonweal Ith 2024
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What is Trauma-Informed and
Resilience-Focused Education?

It is asking,
“What experiences are driving the way this child thinks
about themselves and others?”

And,
“How does that impact the way they behave?”

Starr Commonwealth 2024

What is Trauma-Informed and
Resilience-Focused Education?

« Itis NOT asking, “What is
wrong with this child?”

* Itis NOT labeling

« Itis NOT diagnosing
without first REALLY
assessing

Starr Commonwealth 2024
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What is Trauma-Informed and
Resilience Focused Education?

It is wondering,
“What can | do to support this student most?”

And,

“What are the new opportunities and experiences | can
provide this child to restore and nurture resilience,
despite all they have experienced?”

© Starr Commonwealth 2024

The Most Important Thing
You Will Hear Today Is ...

COMMONWEALTH

Trauma-Informed and Resilience-Focused Educationis a

MINDSET

© Starr Commonwealth 2024
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Step 1

Focus on Resilience

Focus on positive interactions to protect
against adversity and stress.

© Starr Commonwealth 2024
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The bad news is,
TRAUMA is a fact...

The good news is,
so is RESILIENCE!

© Starr Commonwealth 2024
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What is Resilience?

...the ability to achieve positive outcomes —
mentally, emotionally, socially, and spiritually —
despite adversity.

We Begin Here: RESILIENCE

We can’t talk about making a school trauma-informed without
talking about how to make a school resilience-focused.

We may not be able to take away toxic stress and trauma a child
has experienced or will continue to experience in their homes and
communities, but we can create new experiences of resilience in

our schools.

Resilience = Hope

© Starr Commonwealth 2024
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Circle of Courage:
Resilience Model
For Early Childhood

Starr Commonwealth 2024

4 Main Protective Factors
for Resilient Children

COMMONWEALTH

Supportive adult-child relationships
A sense of self-efficacy and perceived control

Adaptive skills and self-regulatory capacities

5=

Feeling valuable to others

© Starr Commonwealth 2024
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About Circle of Courage in
Early Childhood

During early childhood, children develop at varied paces for each of the
four Circle of Courage’s universal needs.

Therefore, we want you to view the Circle of Courage as a learning cycle
and an opportunity to provide children with many opportunities to
experience each of the four universal needs.

Circle of Courage

© Starr Commonwealth 2024
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Belonging

COMMONWEALTH

* A strong sense of belonging makes children feel more
receptive to guidance from all caring adults.

* This is important because even if parents/caregivers are
struggling, there are others there to help them.

* A strong sense of connection to others helps children
develop a sense of attachment. With strong and secure
attachment comes trust and the belief that others are their
to support them.

© Starr Commonweal Ith 2024

Circle of Courage

Belonging
* | am important to someone.
* | belong here.
* They like me!

* | feel connected

© Starr Commonwea Ith 2024
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Belonging

© Starr Commonweal| Ith 2024

COMMONWEALTH

Mastery

* The goal of mastery is to achieve one’s potential — not
perfection.

* This happens when we identify a child’s potential and put
the appropriate supports in place to help the child meet
that potential.

* When success is met, the desire to try new things and
achieve is strengthened.

* Expectations are kept high AND support is provided so that
students can meet those expectations.

© Starr Commonwealth 2024

© Starr Commonwealth 2024
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Circle of Courage

Mastery

* | am good at something!
* lcandoiit!

* If I need help, | can ask!

* There is an adult who will support
me if | can’t yet do it by myself.

© Starr Commonweal| Ith 2024

Mastery

© Starr Commonweal| Ith 2024
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Independence

COMMONWEALTH

* When children are taught and have opportunities to
practice emotional awareness and regulation together
with a caring adult, they feel more in control of
themselves.

* When students are given developmentally appropriate
choices they feel empowered.

© Starr Commonwealth 2024

Circle of Courage

Independence
* | have a choice.

* | notice when I’'m starting not
to feel good (hurt, angry,
worried, tired...)

* | can calm down when | get
upset.

© Starr Commonweal| Ith 2024
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Independence

© Starr Commonwealth 2024

Generosity

COMMONWEALTH

* Children must be given opportunities to develop generosity.

* It is developmentally appropriate for preschoolers to be
mostly egocentric and working to increase awareness in
others.

* During these years, generosity is encouraged and taught
through repetition, role-playing, experiences and interactions
with others.

* Anything that makes student feel like they have value and can
offer it to another person will help them to experience
generosity.

© Starr Commonweal Ith 2024
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Circle of Courage

Generosity
* | have value.
* | can help others.

* |t feels good to help.

© Starr Commonweal| Ith 2024

Generosity

© Starr Commonweal| Ith 2024
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“The developmental
needs of children are
universal.”

Dr. Martin Brokenleg

45 © Starr Commonweal Ith 2024

Resilience

When we focus on resilience, we
find HOPE, SOLUTIONS, and JOY.

When we focus on resilience, we
bring out the best in our students
and in ourselves!

all How can we do this?

Comee o _

© Starr Commonwealth 2024
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Universal Needs

Using the
Circle of Courage

47 © Starr Commonwealth 2024

BELONGING CHART 1 -
Labels

Common Milestone Skill Milestone Met Still Developing

Attachment Initiates interactions with Attention seeking / alienated
others

Friendship Developing friendships Clingy / withdrawn
Plays with others Parallel play

Cooperation Follows most directions Craves constant approval / defiant

with reminders

Affectionate Affectionate Overly affectionate /
Non discriminate attachment

Trust Trusts adults Overly trusting / suspicious /
misplaced trust

e _

© Starr Commonwealth 2024
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BELONGING CHART 2 -
What is Looks Like

Attachment

Friendship

L _

Initiates Interactions With Others

© “Come sit by me”

* Showing excitement toward certain friends,
but willing to play with others

* Greets adults

* Appears pleased when good things happen
to familiar people

* Wants to participate with others versus
alone.

Developing Friendships

* “Wanna play?"

« Enjoys imaginative play with some others

® Talks with others mostly about what they
are interested in

® Copies friends

 Begins to show concems with friends are
crying

# Cheers on friends

 Establishing true friends, with some best

nds
® Wants to please friends

Common . - =
Milestone Skil Milestana et still Developing

Attention Seeking

 "Can't catch me”

® Running and looking back

® Loud (blurting, silly comments)
 Silly actions, playful

© Screaming, hitting peers, swearing
@ Eloping

Alienated

® | don't like you"

 Refusal to attend whole group
® Playing alone

* Hoarding toys

* Will go with anyone

® Eloping (limited co-regulation)
* |gnores others

Clingy

© “That's MY teacher/friend”

® Targeting or hyper-focusing on a single
peer

© Not allowing others near the teacher

® Having to always sit by the teacher

 [nappropriate peer initiation
(hit, pull, take)

 Separation anxiety

® Jealousy

Withdrawn

© “Get away”

© "That's my toy"

* Not allowing others to play

 Often sits alone

® Often plays alone

® Often prefers adult interactions over peers

|

BELONGING CHART 2 -
What is Looks Like (Continued)

Cooperation

Atfectionate

L _

© Starr Commonwealth 2024

Follows Directions With Reminders
® “Want to play a game”

® “It’s snack time"”

® Follows rules, but wants to win

© Sometimes cooperative

® Relies on prompting for daily routines

© Bossy, often tells friends what to do

o Learning to share with help

* |mitates daily routines / teacher directions

Affectionate

#"Hi Mrs. Jensen”

© “Play with me"

© Learning body boundaries with examples
and reminders (when to hug, asking
permission, etc)

© Smiles at familiar people

* Hugging peers

Common : = :
Milestone Skill Milestone Met Still Developing

Craves Approval

® “Look at me"

* Loud

® Overly persistent “helper”
 Showing off, blurting,

® Negotiating

Defiant

© 1 don't care”

* “You aren't my mom/boss”

® |nability to be co-regulated

© Limited empathy / withdrawn

© Will not follow classroom routines

© Not following directions

® Apathetic toward teacher positive support
* Resists /argues

Overly Affectionate

® Claiming (‘this is MY teacher”) towards
adults he doesn't know

© Hugging new adults in a room

* Atempting to sit on adult laps (of unfa-
miliar adults or after being told it is not
appropriate)

* Non discriminate attachment

© | don't like them anyway" embarrassed

® | don't care”

® "They don't like me”

© “Don't touch me”

« Hitting, kicking

® Whining

25



BELONGING CHART 2 -
What is Looks Like (Continued)

Common i ; 5
Milestone Skill Milestone Met Still Developing

Trust Trusts Adult Explanation Overly Trusting

® “Can | help you" (pass out papers, get o Will follow unfamiliar adults
glue)

« Follows adult directions with reminders Suspicious

* Shared jokes and silly actions with peers o “Show me”

 Students begin to realize the actions of o No, it isn't”
peers (may shy away from misbehaviors of o | don't want to go home”
others)

* “They are |ooking/laughing at me”
® Has to figure things out on their own
® Arguing with facts

© Rebellious

« Tattles on others
* Positively tells others about their experi-
ences with those they trust (teacher/peer)

Misplaced Trust

® “Lat's run, come on Jimmy"

® “Mrs. J lies, Mom said so”

 Trusts parents over teachers

® | don't have to”

© Spending time with like-minded peers in
class

# Following a peer who is eloping

® Egging on peers to be part of misbehavior

* Oppositional

© Starr Commonwealth 2024

MASTERY CHART 1 -
Labels

Common Milestone Skill Milestone Met Still Developing

Achievement Persists on tasks with help  Overachiever / underachiever
Success Completes daily tasks with ~ Workaholic / inadequate
help
Problem solving Attempts to independently  Cheating / unmotivated, lazy
solve
Creativity Developing pretend play Mischievous / lack of pretend play
Resilience Willing to try again with Does things over and over /
prompts gives up easily / avoids risks
Motivation Wanting to try Over competitive / failure oriented

Ask for reflection and additional examples from others. In your guidebooks, what else would you
see in your classroom.

© Starr Commonwealth 2024
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Common . .
MASTERY CHART 2— B
Achievement Persists on tasks with help Dverachiever
H H el did it" | know/knew the answer"
W a t It Lo o S I_I e * “Look at my painting” ® “The answeris ..."
 Pride in accomplishment ® Always raises hand and wants to answer.
® Persists on tasks with help ® Frequently wants to be line leader
 Shows interest in personal goals (learning * Blurting answers
to ride a bike, swing, write) # Answering for others
« When done will help a peer # Upset when it is not their turn /
© Willingness to try not called on
® Shows off new skills
Underachiever
® [ can't doit”
* Never wants to volunteer or participate
© Lacks persistence to difficult tasks
 Picks easier toys/activities
* Gives up easily
 Depends on caregiver prompts
@ Passive
® Limited interests
Success Completes Daily Tasks with Help Workaholic
« | did it, all by myself" « “I'm not done yet"
® “Look at my tower” © Perfectionist
* Wants to complete more tasks by them- © Always wanting to be a helper
selves, more independently © Has to complete a task to move on
 Excited when they have success * Difficulties transitioning
« Often wants to try to complete tasks * Rigid about routines
« Increased effort with positive praise
Inadequate
® "l can't doit”
« | haveto go potty”
® Limited effort
@ Task avoidance

|

Common
Milestone Skill LR Still Developing

MASTERY CHART 2 -
What it Looks Like (Continued)

L _

© Starr Commonwealth 2024

Problem
Solving

Creativity

Attempts to Independently Solve

& “Can | have some tape"

* ‘I can do it”

 Experiments with cause/effect

© Shows some awareness of faimess
(good/bad choices)

o Learning to ask for help when nseded

* Beginning to negotiate solutions to
conflicts

* Uses small lies to get out of trouble

 Attempts multiple different ways to
solve a problem

Developing Pretend Play

 ‘I'm a cat, meow”

o “Let's play house”

« Acting out scenarios

* Explores new environments

 Plays “mom" and “dad"

 Leaming what is real versus make
believe

* Imitating peers and adult daily actions

« Willingness to explore new materials

Cheating

® “Johnny made me do it"

© “Whatif | don't”

 Limited confidence, consistently looks to
other (ties to copy others art work or building
projects)

o Imitates peers

* Hides worksheets

 Hitting peers to take toys

* Eloping to aveid tasks

 Tests limits

Unmotivated, lazy

© “lcan't find it"

oNo’

® Usually watches others play or sits off to the:
side during choice time,

* Repetitive play

@ Doesn't engage in a variely of activities

 Limited interests

Lack of Pretend Play

® “That’s not what it does”

 Closed set toy preferences (items with only
one function and/or exact answers - such as
puzzles)

© Limited imagination

* Repelitive play

o M. Potato Head's eyes have to go inta the eye

slot
# Scripted daily routines without variance

Mischievously Creative Actions

® “Itwasn’t me"

" didn't draw on the wall"

® Drawing on walls

 Getting needs met in alternative ways

® Cutting up other's papers

© Climbing on furniture / restricted areas / fence
« Taking teacher's items

 Touching off limits items on purpose
 Rebellious

27



MASTERY CHART 2 -
What it Looks Like (Continued)

Resilience

Motivation

© Starr Commonwealth 2024

Willing to Try Again with Prompts

o “Let’s try again”

* Tying again

© Not giving up

© Returning to an activity after failure /
Rebuilding blocks that fall down

 Answering a question again after
getting one wrong

o Willingness to volunteer

o Trying new things

 Appropriate apprehension about new
things, with willingness 1o try

Wanting to Try

o “lcan doit”

® Desire for increased for independence

 Eager to patticipate

o Grabs items quickly

o Wants to please

o Speaks positively about themselves
and their skills

Common E ) 5
Milestone Met Still Developing

Does Things Over and Over
©“I'mnat done”

| need my (blanket, toy, marker)"
* Repetitive play (trying to master)
® Perseveration on activities

© Perfectionism

® Rigid about routines

Gives up easily

‘| can't do it"

© “Johnny knocked my blocks down!”
 Keeping self occupied in other ways
® Asking for teacher ta do it for them
* Shuts down after wiong answers

© Gives up after blocks fall down

Avoids Risks

®“lcan't doit"

 Appears shy / quiet / timid

 Embarrassed fo attempt

 Imitates the answers of others

© Will not attempt tasks perceived as difficult
 Appears fearful

Over Competitive

| don't want to play any more”

© “That's mine"

® Always has to win and becomes upset if he
doesn’t win

© Upset if they don't get their preference

© Upset when corrected / gets items wrong

© Walks away from activities they may lose

© Failure oriented

* ‘| can't do it"

*No"

© Self loathing

* Minimal effort to attempt

* Continues to play during work times

INDEPENDENCE CHART 1 -
Labels

Self control Able to regulate self with

© Starr Commonwealth 2024

QOverly controlled /

Manipulate / easily mislead

reminders lacks self control
Assertiveness Confident in skills
Responsible Rule following with

reminders
Leadership Helps others

Bully / powerless

Common Milestone Skill Milestone Met Still Developing

Reckless or macho / irresponsible

© Starr Commonwealth 2024
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INDEPENDENCE CHART 2 -
What it Looks Like

Self Control Able to Regulate Self

with Reminders

* “Mrs. J said sit on the carpet”

s learning to label simple emotions.

 Sticking to a task for lon ger periods of
time with help

 Beginning to express feelings with
words

& Temper tantrums decreasing

» Following classroom expectations with
reminders and explicit teaching

Common ) )
Wilestone Skill L still Developing

Overly Controlled

* “Jahnny isn't on the carpet”

want snack now"

© 'l don't like carpet time"

© Has to control everything-has to be his/her
idea, perfectionist

* Difficulty complying with adult directions.

* Wants to do something different than what
class s doing.

 Negotiate, demanding cettain toys/pesple,
touching things off limits, lays on the fioor /

MAssertiveness  Confident in Skills
* “Can | be leader”
« “Johnny, do it lke this™
 “Stop that, Johnny"
© Asks for help with reminders
 Stands up for themselves

refusal towalk
© Lashing out when upset

Lacks Self Control

¢ lcantdoit”

© Too passive/refuses to participate, shy, gives
up easily,limited effort

 Blurting, touching items

& Overly seeking energy release outlets

* Activity level interferes with ability to complete
tasks

* Appearing rebellious / impulsive

« easily persuaded by peers

o Crying
 Task avoidance (Bathroom breaks)

Manipulative

* “Johnny made me do it"
want snack now”

* “N000000"

© “Don't touch that"

o Lying

© Enjoys games, but will often attemptto e Demanding certain ways / items

change the rules as they go
* Has opinions

L _

* Negotiating

 Physical contact (hit, push)

& Scream, yell, loud

« Taking toys from peers

 Stays outside

o Easily misled

 “Johnny told me to"

* Believes what others say, follows along with
* Will go with any adult

|

INDEPENDENCE CHART 2 -
What it Looks Like (Continued)

Responsible

Leadership

Rule Following with Reminders

* “Mrs. Jensen said it is carpet time”

* “Come on guys”

* “Yes”

ens while others speak with
reminders

* Follows classroom expectations with
reminders

 Taking care of their own items (hang-
ing up coat, putting away toys)

* Taking care of their own needs (foilet-
ing, washing hands)

* Attempting to please teachers

* Asking for help when needed

Helps Others

* “Come on, Johnny”

* “Johnny didn’t come to carpet”

* ‘L will help you”

* Assisting peers, sometimes looking
overly helpful (completing the task for
someone)

* Verbalizes rules of the classrcom in
play and peer interactions

« Will taftle on peers

L _
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Common - ) -
lestone Skill Milestone Met Still Developing

Reckless or Macho

"] knew that”

'] already know that"

© Rough housing / horse-play
 Climbing, eloping

 Excessively rough wrestling / movement
® Tells on ALL kids breaking rules

® Swearing

o [rresponsible

| lost my shoe”

© “Where is my coat"

o “|'m still playing”

® Frequently loses items

* Mistreats supplies without awareness
® [gnores clean up time

Bully

® | hate Johnny"

# "Go get my coat”

@ Tries to tell others what to do

o Tells on ALL kids breaking rules, demanding,
targeting certain kids, not leaving others alone

* Often makes fun of other students

® May target students who appear more compe-
tent than they may be

* Powerless

© Often allows other kids to tell them what to do.

© Will not voice an opinion

o Appears disinterested / lazy
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Generosity

continue to grow and blossom over time.

* Remember that it is age appropriate for preschoolers and early childhood
students to be mostly egocentric and working to increase their awareness of
others. During these years, generosity is encouraged and explicitly taught through
repetition, role-playing, experiences, and interactions with others.

* At this age, all students are demonstrating “emerging” generosity skills that will

* Limited generosity skills are not necessarily an indicator of trauma/broken circle
or unmet need at this age since it is an age-appropriate development.

How to Assist

Taking Care of Others

Awareness of
Other’s Needs

Kindness/Gratitude

Praise

Sharing

« Verbal modeling and prompt-
ing please / thank you

« Donating toys to nearby
classroom

« Role playing
« Verbal modeling
« Prompting

© Lessons on emotion
identifications

* Lessons on what emotions
come from certain situations

« Role play reactions

* Repairing relationships after
events happen

* Model reactions

* |dentify favorites /
we all have differences

® Class building wide kindness
activities

© Notice / comment when
observed

© Model
* Prompt
© Natice when you see it

© Modeling

* Prompting

* Comment on students sharing
& in the classroom

© Noticing when students share

EROSI Y CHAR 6 : i cfclaza
enerosity ® Classroom Jobs ® Passing out paper, snack assistant,

door holder, check in with athers, ta-
ble monitar, high fiver, complimenter
o “Everyone say Thank you to Mrs.
Jones for coming in today”
© Rotating toys with other classrooms
with a charity lesson plan

® Pets, stuffed animals, babies

© "I am going to help Johnny find his
shoes”

@ “Can you help Johnny find his shoes”

© Books, flashcards, puppets, videos

o Repetition, repetition, repetition

® Cause / effect stories

® Guessing games

® Role play opening gifts, getting help,
being laughed at, losing items

© Verbally describe apologizing, role
playin whole / small group

© Qver exaggerate your adult reactions,
followed by explanations

© “You like dolls, What does Johnny
like"

® Making cards for others

® Pen pals

© Thank you handprint activities
® Thank you cards for visitors
 Read books about kindness

 Model, model, model
© “Johnny did a great job, let’s cheer for
Johnny

© Share your snack with a friend

® Ask a student to share some of the
toys/materials

 Point out when other people share
without being asked, WOW

© Starr Commonwealth 2024
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- T 00
Circle of Courage and 10 Steps

ov& OF Coy, * In this course the Circle of Courage will show up again

& G and again.

* You will see how the steps reinforce the importance of
providing as many experiences as possible for the
children in your care to have these four universal
needs met. The proactive strategies you will learn in
steps 3 — 6 will help bring this to life.

* Before we move on to Step 2, we will give you one
specific tool you can use to help with the universal
need of belonging in your students.

e _

5:1

Interactions & Noticing
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5:1 Interactions

* Critical ratio is 5:1 — pay attention to a student more often when they
are on task than when they are not.

* How you notice the student is less important than paying attention to
WHEN you notice the student.

* Students who do not get attention at home will seek attention in any
way they can.

* Research shows that educators notice students more when they are
not on task or are misbehaving.

5:1 Examples

Noticing when student is on task (e.g. hi there, happy to see you today, who is that
character on your shirt? )

Praise for following expectations (e.g., “You got it!”)
Appreciation (e.g., “l love it when you make me laugh!”)

Acknowledgement of character strengths when displayed (e.g., “You are so kind to
check on your friend when she is sad.”)

Positive greetings in the mornings or after breaks (e.g., “Welcome back... I'm
excited to see you."”)

© Starr Commonwealth 2024
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5:1 Examples

Gratitude for good behavior (e.g., “Thank you so much for helping
clear up the paper scraps.”)

Taking a moment to check-in with a student (e.g., “How’s your family?”
“What did you do this weekend?”)

Smile or give friendly gestures — often when student is on task and/or
following school/classroom expectations.

e _

66

Circle of Courage
Staff Self-Assessment
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= Pagelof
- %"" Early Childhood Circle of Courage® Staff Self Assessment

Name: Date:

Directions: Please rate your implementation of the following four universal need interventions: Belonging, Mastery, Independence, and Generosity based upon the
following scale: 0-Not yet i 1-Rarely i d, 2-Sometimes i 3-Almost always implemented, or 4-Always implemented. After you rate
the interventions, take a look at the numbers you selected for each intervention. Focus an one or twa interventions from each universal need category where you rated
yoursetfwith a 0, 1, or 2 for the next several weeks. Feel proud of the i ions you are consi: i ing almost always and/or all of the time. Well done!

0 1 2 3 4

Rate your implementation of the following Nt Yat Rarely ot s Mars

interventions to support BELONGING Implamantad | Implemented | Implemented |  Abways | Implamantsd

1.1 greet each student by name every day during arrival (or returning to-¢lass)

2. | have asked each student what they want to be called, if they have a nickname and how to pronounce it.

3.1 strive to establish a positive refationship with EVERY student {trust, connection, understanding) and
assume each student is deing their best.

a | use student interests to my advantage.

b. Iincorporate humor into lessuns (at student’s ability level).

c. | teach with enthusiasm and passion (attempting to make connections through fun and engaging
learning).

4. have daily classroom large group meetings with a moming message.

5.1h for classroom meeting: with my students’ assistance.

6.1 practice p ial i i i meatings with my students.

a. | provide compliments during classroom meetings.

b. | provide statements of gratitude during classroom meetings.

c. | provide “get to know you™ and other persanal responses during classroom meetings.

7. limplement the 5:1 positive/negative interactions rule. (| always ook for the good in every situation.
I natice what is going right. Have at least 5 positive interactions for every 1 negative interaction).

8. | offer specific verbal affirmations for students who are making other students feel a sense of belonging.
(i.e. “Wow, Billy, | like how you are sharing your toys with Johnny and included Jenna in your play”)

e _

Pagedof9

Rate your implementation of the following Kulnhl 'b:lb' Sum:ﬁms M':m Ah:m

interventions to support MASTERY Implomented | Implemented | Implemented |  Aways | Implemented

1. | post and review classroom rules regularly (with icons and visuals for early non-reading students).

2. I self-reflect and ask mysell, “What am | teaching and reinforcing?”

3. I self-reflect and ask myself, “How am | treating my students, peers and parents? Am | modeling the
behavior | want to see in my students?” (Perseverance, calm, patience, generosity, empathy )

4. | ask myseli, “Do all students understand the rules and have the capability'social skills to cany them out?™
5. When giving instructions, | provide clearly stated and specifically identi jons, with visual
stpports.
a. | pre-teach expectations with role modeling and repetition.
6. | repeat expectations frequently {verbally and with visual supports).
p based praise (which provides reir to students for actions

ey
8. | consistently offer students oppartunities for peer-to-peer feedback. (How did that make you feel? How
did Johnny react when that happened? How did he feel?)
.| pravide modeling and reminders for manners with peers.
9, | use fiexible student groupings to teach and reteach as needed.
10. | use students as resources (such as peer modeling, peer assistance, and examples).

11. | celebrate accomplishments and goals collectively with enthusiasm.
12. | get to know all of my students’ strengths and interests.

13. | make sure everyone knows each other's strengths and expertise.
14, | check in with all students frequently and offer individualized and specific feedback for each child.

15. | promte a growth mindset by focusing on how much students have leatned and remind them of the
power of the word, “yet” (1.e. maybe you aren't there yet, but you are making such great progress).

16. As aneducator, | am always in the pracess of learning,
17. | provide myself with opportunities for self-care on a daily basis.

e _
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Rate your implementation of the following [ 1 2

Mot Yot Raraly Sometimes
implemanted | Implementad | Implemented

interventions to support INDEPENDENCE

1, 1trequently pause and check in with my own level of emotional regulation.

Page6al9

4

Always

Implemented

2. Iteach and practi d body skil
relaxation and access to coping skills.

emotional awareness every day to promote

2.1 act out and role play situations i pre-teaching, before situations arise,

b. | provide at least 2-3 whole group calming/break activities each day.

3. During classioom meetings | practice naticing and naming feelings with my studenls.

4. | provide students access to sensory tools such as fidgets, weighted lap pads, exercise balls.

5. | provide students with an opportunity to lead one anather in emotional awareness and regulation
practices.

6. | give students a choice of how to cope when they are having a hard day.

a. | pravide chaice buards visually (1o dectease the need for auditory processing and sacial interactions).

7. | offer frequent apportunities for movement throughout each day

a. | prowide universal strategies ( allow students to sitin different positions, heavy work opportunities,
fidgets. etc.)

b. | plan structured movement into the daily schedule / lesson plan.

c. | provide purposeful movements duting transitions.

8, | seek out additional proactive breaks for students who have more sensory needs.

9. | attune myselfto a student's body language in order to gel a sense of where they are in terms of
emational regulation.

10. use affective statements and questions (including “I” statements, restorative questions, and
directives with rationales ions attached).

11 Ipost ’ daily (wi y icons for

12. Iengage students in reviewing the daily schedule.

13. I refer to the visu; ng each transition and i throughout the day.

14. | give choices whenever possible.

15. include students on decision making.

e _

Rate your implementation of the following L 1 2 3
interventions to support GENEROSITY

1. | speak regularly with my class about what generosity means to allof us.

Fage8ot 8

4
Not Yot Rarely Sometimes Aimost Abeays
Implementad | Implemented | Implomented Aiways Implemented

2. | display visuals in my classroom that support generosity.

3. loffer specific verbal affirmation when other students are showing generasity toward another student.

4. | offer classroom jobs to all students.

5. | practice solving problems during large group.

4. Plan/role play responses to situations before situations arise.

6.1 practice giving compliments during large group.

L ities for students to help each ather and shawcase their strengths.
a. | create the ies with other classroms/
81 it notes or ion to lies, school and
greater community.
2. | provide oppertunities for students to help deliver notes/cards to observe reactions of those who
receive items.

9. | promote care-based leaming prajects. Letting the students' passians be the driver (letters to friends/
family/peers, classroom wide care days, trading toys with nearby classrooms, etc).

10. I'teach and practice empathy eercises for self and others (including role play and modeling).

ali ly books about g ity ypathy during read alouds.

11, | model kindness and generosity.

12. When a student is struggling with a behavior, | use visuals to offer them a suggestion to redirect their
energy in a helpful way {to decrease the need for auditory processing, including modeling, pictures.
choice boards, cues, pointing, etc).

a. | provide proactive strategies. offering cognitive shift activities (For example, ask them to help clean
the table, set up supplies, turn the lights off, etc), when student begins to show signs that may lead
to behavior.

e _
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Step 2

Understand Trauma as an Experience

Awareness & Understanding Trauma as an Experience —
What has happened or is happening to affect a student’s thinking, behavior or

interactions with others?

71 © Starr Commonweal Ith 2024

- T
Let’s Take a Closer Look at Impact

e _
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What one word or image stands out
when you hear the word grief?

© Starr Commonwealth 2024

What one word or image stands out
when you hear the word trauma?

© Starr Commonwealth 2024
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GRIEF

* Sadness from loss or death

* Can work through bereavement process
¢ Short-term sleep difficulties

* Will talk about memories, person who died, left,
etc.

* Irritability and anger is developmentally appropriate
and not destructive.

© Starr Commonw

Grief vs. Trauma in Early Childhood

TRAUMA

* Terror and horror from sudden loss or
unexpected death or experience

* Unable to work through bereavement process
* Intrusive nightmares

* Avoidance (memories, reminders, talking about
person who was victimized or the experience)

* Irritability and anger that is destructive

* Self-blame: “it was my fault”

ealth 2024

Broken Circles,

N ‘
Indep@ndence Q
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Unmet Needs
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Adverse Childhood
Experiences Study

(ACEs)

© Starr Commonwealth 2024
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Adverse Childhood

well-being.

Emotional

y. 3

-

Sexual

L
Emotional

Mother treated violently

a

Divorce

Experiences (ACE) 3 Types of ACEs:

StUdy | ABUSE || NEGLECT | | HOUSEHOLD DYSFUNCTION |
: L - - 4 ‘@ 1

Large investigation to assess ‘ (%] el LI

the aSSOCiationS between Physical Physical Mental Tliness Incarcerated Relative

childhood .maltreatment ° a 9 i

and later-life health and . o o -

Substance Abuse

Source: Centers for Disease Control and Prevention Credit: Robert Wood Foundation

© Starr Commonwealth 2024

ACE Study

Early
Death

Disease,
Disability, &
Social Problems

Adoption of
Health Risk Behavior

Social, Emotional,
& Cognitive Impairment
Disrupted Neurodevelopment

Adverse Childhood Experiences

Social Conditions / Local Context
Generational Embodiment / Historical Trauma
Conception

Mechanism by which Adverse Childhood Experiences
Influence Health and Well-being Throughout the Lifespan

© Starr Commonwealth 2024
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Trauma is...

Any experience that
leaves a person feeling
hopeless, helpless,
fearing for their
life/survival, or their
safety.

This experience can be
REAL or PERCEIVED.

© Starr Commonweal| Ith 2024

We Can Experience Trauma
in Many Ways

COMMONWEALTH

The causes of trauma are
less important than how
trauma manifests in a
client’s life...

It is important to understand L‘,
we can experience trauma in /i
- Y

many ways.

88 © Starr Commonwealth 2024
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Types of Trauma
Type 1 —Single exposure

Type 2 — One type of exposure
that is repeated OR exposure to
‘ one or two different events

| Type 3 — Toxic Stress (ongoing —
chronic and prolonged exposure to
stress and trauma)

Dot o _
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Brain Science

91 © Starr Commonwealth 2024

Stress Response System

SHORT-TERM LONG-TERM
STRESS RESPONSE YOUROHBODY STRESS RESPONSE

Stress affects Stress affects
HYPOTHALAMUS HYPOTHALAMUS
sends neive signals to releases ACTH to
ANTERIOR
SENALECERE: PITUITARY GLAND
sends nerve signals to sends ACTH to
ADRENAL ADRENAL
MEDULLA CORTEX
secretes secretes
ADRENALINE & CORTISOL &
NORADRENALINE ALDOSTERONE
leads to can lead to

KENKOU.DE

e _
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I
Brain Development

parietal lobe frontal lobe

occipital

temporal lobe

cerebellum

pituary gland

brain stem

C e o _

Deep Brain Functions

* Sensation
* Stress Regulation

* Memory

Starr Commonwealth 2024
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What was the DANCE?

Stress Regulation

These three functions must “dance” together.

C e o _

COMMONWEALTH

Outer Brain Functions

* Thinks

* Learns

* Recalls information
* Pays attention

* Solves problems

* Makes decisions

* LEARNS

© Starr Commonwea Ith 2024
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Trauma’s Impact on the Brain

COMMONWEALTH

OUTER BRAIN DEEP BRAIN
(Thinking) (Sensory)
® Language ® Senses
® Reasoning * Affect
® Understanding * Emotional Regulation
® Processing * Memory

© Starr Commonwea Ith 2024

Trauma is a Sensory

Experience

Trauma is a Body Experience

98 © Starr Commonweal Ith 2024
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Trauma and stress are stored in our central nervous system.

This is why we refer to trauma as a body experience.

Our Bodies Do Remember

This is why sometimes the

behavior and reactions you
see TODAY look odd or like
unreasonable responses to
the current situation.

®y 008 D
¢ =
&~ & D

Starr Commonwealth 2024
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Zoe Remembers

Removed — Part 1 (Revisited)

101 © Starr Commonwesal Ith 2024

Proactive Strategies to Healing Trauma and Promoting
Resilience with Tier One Supports

Connections ‘ Social & Emotional
' Skills

Safety

C oo e _
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Step 3

Foster Connections

© Starr Commonweal Ith 2024

Stressed vs. Secure Attachments

STRESSED ATTACHMENTS SECURE ATTACHMENTS
* Chaotic biochemical changes * Growth facilitating environment
* Interfere with brain’s coping mechanisms * Strong Neuronal Connections
* Problems with: * Integrates Brain systems
o Emotional regulation * Strengthens the capacity to cope with stress

o Relationships
o ldentity formation
o Capacity to cope with stress

e _
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Attachment experiences directly
influence optimal brain
development (including
maturation of the right brain —
development of coping responses
— if not taught, will not learn)

© Starr Commo

The Importance of Attachment

The maturation of the brain is
heavily mediated by interactions
and the attachment relationship
with the primary caregivers.

nwealth 2024

Bids for Connection

* We know how much stress changes the
brain...

* So do acts of caring, teaching, learning, and
love!

* Kids learn and grow when meaningful
connections are made with adults they can
trust

* Like a tennis match... Serve and return...
Accept and make bids to connect.
Repeatedly!

¢ Remember the 5:1 ration of positive
interactions and noticing to
redirections/corrections.

© Starr Commonwealth 2024
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Connections and Belonging
in Action

St. Clair RESA/Port Huron Schools Early
Childhood Center

© Starr Commonwea Ith 2024
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Connections

Assessment

109 © Starr Commonwealth 2024

Teacher/Student

Interviews

* This is a picture of me

* All about me
* Handprint

110 © Starr Commonwealth 2024
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112

Classroom Meetings

Are part of most school days

(e.g., morning meetings and/or classroom circles)

© Starr Commonweal Ith 2024
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Classroom/morning meetings

* Every day — predictable — could be
morning or 2 — 3 times per day.

* 3Things

o What you are doing well. (great job
with hallway expectations, working in
small group)

o What’s new. (changes in schedule,
visitors at school)

o What you will learn today. (science, a
certain letter or shape)

* About me (favorite color, food, etc.)

S _

Step 4

Prioritize Social and Emotional Skill Development

114 © Starr Commonweal Ith 2024
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Trauma-Informed Resilient Schools

Understand the impact
stress and trauma have
on children’s bodies and
their ability to regulate
emotions, behavior, and
ultimately learn.

Social & Emotional Skills

Difficulty regulating emotions can lead to a
host of problems in the school setting:

* Poor impulse control
* Aggression

* Trouble interpreting the emotional signals of
others

* Chronic uncertainty about the reliability of
others

* Lack of a predictable sense of self

* Difficulties with concentration and learning

© Starr Commonwealth 2024
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Social & Emotional Skills

* School MUST be more than
standardized tests, they must
enhance social and
emotional learning.

* School is often the ONLY true
socialization environment for
children (especially those
living in poverty).

© Starr Commonweal| Ith 2024

Social & Emotional Skills

* Improves attitude towards self,
school, and others

* Enhances positive pro-social behavior

* Reduces conduct problems
(e.g., misbehavior & aggression)

* Reduces emotional distress
(e.g., stress & depression)

* Improves academic performance
(e.g., test scores & school grades)

© Starr Commonweal| Ith 2024
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Symptoms & Reactions

*They are easily startled.

*They are sensitive to sounds,
sights and senses of touch.

*They might cry easily.

*They have a hard time
remembering things.

*Their behavior might be hard
to regulate.

*They usually have trouble
“using their words”.

© Starr Commonwealth 2024

Overlapping Symptoms

Hypervigilence X X
Inattention X X
Detachment X X
Irritability X X
Anger Outbursts X X
Distracted X X
Restless X X
Impatient X X
Impulsive X X
Limited sense of future X X
Difficulty Concentrating X X

(Weinstein et al., 2000)

© Starr Commonwealth 2024
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VIDEO

Meerkat, Tiger, Owl Lesson

St. Clair RESA/Port Huron Schools Early
Childhood Center

© Starr Commonwea Ith 2024

Mirror Neu

rons

.
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Co-Regulation may be Necessary

* For traumatized children,
developmental age is more

* What were the child’s early
attachment experiences?

* What kind of dance did their
developing brain experience?

If they missed it,
they need it NOW!

© Starr Commonwealth 2024

important than chronological age.

Time Out vs. Time In

TIME IN
_ TIME OUT
(Co-Regulation)
* Kids act out because they WANT attention * Kids aFt out because they NEED
attention
o i t
Ime apar * Time together

¢ Withdraw attention/disconnect . .
* Give attention/connect

* Very little opportunity to learn
4 PP ¥ * Learning opportunity

* Child is left to regain regulated state on their own
& g e Adult is present to help child regain

* Punitive, shame, rejection regulated state
* Ineffective * Growth, empowerment, acceptance
* Effective

© Starr Commonwealth 2024
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How to Do a Time In

* Invite child to sit with you, go for a walk with you, go run an errand with you, etc. (if highly child is
highly aggravated — do not touch).

* Make eye contact (if possible, do not force).

* Remain calm.

* Be firm but kind (these are not mutually exclusive).
* Tell the student you would like to help.

» Acknowledge/validate the child’s feelings; tell them it is okay to be angry, upset, etc. but it is not
okay to hurt themselves, hurt others, disrupt the learning environment, etc.

* Address misbehavior only after the student is calm but refrain from lecturing.
* Assist the student in identifying one or two strategies and move on.

* Revisit and practice strategies.

© Starr Commonwealth 2024

Post Visible Examples

\
é Calming Down Strategies |

N

RaIE S 3
Yoga Big Breaths

® 5“

Y

Hand Hug / squeeze Draw

i

B

© Starr Commonwealth 202
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In Classroom - Comfort/
Calm Down Corners/Spots

* Use as an opportunity/option, not
a directive.

* Do not use as a consequence.

* A place to find comfort/sense of
safety and regain control.

» Offers some privacy, still within
view of an adult.

- * Introduce and allow students to try
it out before they become upset.

© Starr Commonwea Ith 2024

)

Emotional Awareness & Regulation

* What is my experience in
the here and now?

« What messages is my _#Pr‘zc‘bl_ ce

body sending me?

MUST PRACTICE!

© Starr Commonweal Ith 2024
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Step 5

Establish Safety

© Starr Commonweal Ith 2024

Impact of Safety at School

Many children in the United States do not grow up in homes
that are fully protective, do not experience a safe and
supportive neighborhood, and do not think that their school
is a safe school.

Yet, when they do think THEIR SCHOOL IS A SAFE SCHOOL,
the positive effect is profound, regardless of the other
adversities the child experiences.

© Starr Commonwea Ith 2024
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Restore Safety & Power

Terror is the experience of
feeling totally unsafe and
powerless to do anything
about the situation...you
must restore safety &
power.

© Starr Commonwea Ith 2024

Limit Opportunities for Students
to Feel Anxious and/or Threatened

SAFETY
..SECURITY
..STRUCTURE
.CONSISTENCY

Every child knows what to expect all of the time!

Comee o _
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Safety

It is not what you think children “know”
about feeling safe. It is what they
experience as safe.

* My teacher will be even-tempered

* My schedule is pretty much the same
everyday (if it changes though, someone
will let me know as soon as they know!)

* When | make a mistake, someone will
help, not call me stupid

* Nobody will tease me

* | have a friend to play with.

© Starr Commonwealth 2024

Traumatized Children will
Always be Wondering

* What is going to happen next?

* |s something bad going to
happen?

* What is she going to say or do?

* Am | going to get in trouble?

* Is the teacher/friend upset with
me?

* Who will be there?

* What will we do?

© Starr Commonwealth 2024
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Visual

Expectations

137 © Starr Commonweal Ith 2024

Visual Expectations

* Teach expectations

* Post visual expectations

* Remind students about
expectations/re-teach if needed

* Practice expectations

* Notice students when following
expectations

quiet

4

hands down

play then clean up

eyes on teacher

-

© Starr Commonwealth 2024
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Daily Visual

Schedule

139 © Starr Commonwealth 2024

Visual Schedule

e _
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Routine
& Rituals
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ACTIVITY:

RITUAL: When routine includes:

* Connection

* Fun

* Meaning

Example: Line Ups!

* Teacher yells, “Spaghetti!!!!”
(signal for students to line up).

+ Students respond, "Meatballs!!!!”
(while lining up).

Turning Routines into Rituals

© Starr Commonweal| Ith 2024

What are other
routine tasks you and
your student do
everyday? How can
you turn those
routines into rituals?

© Starr Commonwealth 2024
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Staff is Visible to All Students
Throughout the Day, in All Areas

4

© Starr Commonwea Ith 2024
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Step 6

Promote Play

© Starr Commonweal Ith 2024
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KEEP TALKING
AR
e

There is an Epidemic Sweeping the Nation...

Students are lacking access to “play” in record numbers because of a
variety of factors:

o Lack of resources

o Increased “academic time” at the expense of recess, etc.

o Safety issues

o Lack of time for parents/caregivers and educators to spend on play
o Lack of attention given to the importance of play

Play revoked as punishment

© Starr Commonwealth 2024
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The Power of Play - AAP

“Recess serves as a necessary break from the rigors of concentrated,
academic challenges in the classroom. But equally important is the fact
that safe and well-supervised recess offers cognitive, social, emotional,
and physical benefits that may not be fully appreciated when a decision
is made to diminish it. Recess is unique from, and a complement to,
physical education—not a substitute for it. The American Academy of
Pediatrics believes that recess is a crucial and necessary component of
a child’s developmentand, as such, it should not be withheld for
punitive or academic reasons.”

- The American Academy of Pediatrics

© Starr Commonweal| Ith 2024

Trauma-Informed Resilient Schools

COMMONWEALTH

Recognize the need for
recess and breaks from
instruction to allow students
time for rest, imagination,
movement, and
socialization.

© Starr Commonwealth 2024
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Statistics

COMMONWEALTH

Research indicates that play
breaks of 15 minutes or more
yield:
o Improved teacher ratings
of classroom behavior
o Increased attentiveness
and productivity
o Improved ability of
students to retain new
information

© Starr Commonweal Ith 2024

Brain Breaks
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(@)
Ef‘ Playing Helps Children Reach Their
VN4 Fullest Potential

COMMONWEALTH . .
* Optimal learning

environments provide
o Academic enrichment

o Opportunities for physical,
emotional, and social
growth

Play-Based Activities ﬁﬁﬁ]
QuIED

into Learning

152 © Starr Commonweal Ith 2024
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Step 7

Believe the Link Between
Private Logic and Behavior

Private Logic is Developing and is Impacted
by Staff

© Starr Commonweal Ith 2024
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Private Logic

* Private logic is the way a person views themselves, others, and the
environment around them as a result of their experiences.

Assessing Universal Needs

© Starr Commonwealth 2024
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BELONGING

Attachment Initiates interactions with Attention seeking / alienated
others

Friendship Developing friendships Clingy / withdrawn
Plays with others Parallel play

Cooperation Follows most directions Craves constant approval / defiant
with reminders

Affectionate Affectionate Overly affectionate /

Non discriminate attachment

Trust Trusts adults Overly trusting / suspicious /
misplaced trust

© Starr Commonwealth 2024

MASTERY

Achievement Persists on tasks with help  Qverachiever / underachiever
Success Completes daily tasks with  Workaholic / inadequate
help
Problem solving Attempts to independently ~ Cheating / unmotivated, lazy
solve
Creativity Developing pretend play Mischievous / lack of pretend play
Resilience Willing to try again with Does things over and over /
prompts gives up easily / avoids risks
Motivation Wanting to try Over competitive / failure oriented

© Starr Commonwealth 2024
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INDEPENDENCE

Common Milestone Skill Milestone Met Still Developing

Self control Able to regulate self with QOverly controlled /
reminders lacks self control
Assertiveness Confident in skills Manipulate / easily mislead
Responsible Rule following with Reckless or macho / irresponsible
reminders
Leadership Helps others Bully / powerless

© Starr Commonwealth 2024

GENEROSITY

* For preschool-aged children, it is age appropriate to be mostly
egocentric.

* Generosity should be encouraged and explicitly taught through
repetition, role playing, experiences, and interactions with your
students.

* Limited skills in generosity is not necessarily an indicator of trauma at
this age, since it is an age appropriate development.

© Starr Commonwealth 2024
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Behavior Support Plan
FOR EARLY CHILDHOOD

E |
RAUMA-INFORMED, RESILIENGES MTr

Behavior Support
MED

A strength-based, non-punitive approach to
supporting your students

161 © Starr Commonwealth 2024

Behavior Support Plan Components

* Step 1: Function of Behavior Assessment
* Step 2: Universal Need Staff Assessment of Child

* Step 3 (Optional): Additional Staff or Parent Universal Need
Assessment

* Step 4: Creating your Behavior Support Plan

* Step 5: Evaluation

e _
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Function

f B h ) 1. What are this child’s challenging symptoms, reactions, behaviors? List no more than 3-5 to start.

2. What are the goals? Do you want to see a reduction in behaviors, symptoms, or reactions? Reduction in frequency, duration,
intensity? Be as specific as possible.

3. How do private logic and universal needs being met impact this child’s symptoms, reactions, behavior?

© Starr Commonwealth 2024

°
Early Childhood
. Hssessor, Check one: Parent[ ] Teaches[] Practitioner[]
Universal Needs o i il
~ 1 MILESTONE MET - — 2 NOT YET DEVELOPED —
] Initiates interactions with others  |[] Attention secking [ Alienated
d ssessmen 0 oospns scie ) ong ] Wi
§ Follows directions with reminders. (Craves approval [ Defiant
Z | Attectionate [ Overly affectionate ] Non-discriminate attachment
ko Trusts adults explanation ] Overty trusting ] Suspicious.
[ Je1mom [ ezrom
[ Persists on tasks with help ] Overachiever [m]
[ Completes daily tasks with help | ] Workahalic [ Inadequate
] Attempts to independently sobve  [[T] Does things over and over / [ Mischievously creative actions
= problems Gives up easily
é Developing pretend play ] Lack of pretend play [ Unmotivated / Lazy
= Willing to try again with prompts |[TJ Over competitive [ Avoids risks
O] Willing to try O Cheating O Failure oriented
[ wamom [ ] wzrome
Able to self regulate with reminders Qverly controlled ] Lacks seff-control
w
€ |0 Confident in skils ] Maniputative O] Easily misled
§ ] Rule following with reminders L] Rechless or macho ] Irrespansible
& | telps others [ Buly ] Powerless
=
= [ rrom [ Jrerom
= |0 Intentionally being ] Intermittently being (] Not being taught
Z taught daily taught weekly
- G-1TOTAI G-2 TOTA
e e
]
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Universal Needs Assessment —
Educator Report, Evaluation and Plan

@ Behavior Support Plan for Early Childhood — Generosity

What we will do How we will do it/frequency Who will be involved Resources or support needed

[ Speak to the student about generosity.

[ Display visuals about generosity.

(] Offer verbai affimation when student demonstrates
generosity.

[0 otfer classroom job ta Student.

[0 Practice problem solving in whole groups.

[ Role play generosity actions and reciprocal responses.

] Give compliments in whol group.

[0 Create class-wide / building generasity opportunities.

| Create care notes to friends/amily.

[] Have student be a part of delivering care packages
and cards.

[] Teach practice empathy erercises.

[ Choose books about empathy and generosity for
lessans.

] Model kindness and generosity.

[ Offer strugeling student aptions for redirecting
energy.

] Provide proactive strategies for student.

Starr Commonwealth 2024
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167

/‘\ Step 8
Collaborate with Families and
- Community

© Starr Commonweal Ith 2024

When Caregivers and Families are Involved
in Their Child’s Education, Students:

* Have better social skills. * Adapt well to school.
* Show improved behavior. * Attend school more regularly.
* Have better relationships with * Complete homework more
family. consistently.
* Have higher self-esteem. * Earn higher grades and test
scores.

* Have positive attitudes toward
school.

e _
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* Tips to engage families

* Parent/caregiver academies

Caregivers and Families

* Send pictures home using a platform such as .
SeeSaw

* Start a principal or classroom newsletter

* Invite families to visit the classroom or school
to sit in on classes, view artwork, research
projects or classroom projects.

* Host special events/family events — student of
the month assembly, game night, movie night .
or an activity like dodge-ball or a corn-hole
tournament.

© Starr Commonwealth 202:

Tips to Engage Caregivers and Families

Schedule an open house.

Create a family room, lending library or
resource center for parents to show them
they are welcome in the school.

Distribute surveys to get to know them.
Home visits.

Calls home — “good things”

© Starr Commonwealth 2024
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Caregiver/Family Academies

* What caregivers and families need to know about stress and its impact on
learning and behavior.

* Creating the experience of safety with your child.

* Strengthen the bond between you and your child.

* How grief impacts students.

* Resilience-building activities for kids of all ages.

* Strategies to support caregiver self-care and wellness.

* Ready...Set...Relax: Helping you and your child relax.

Community
* Mental health * Connection to local police
« Pediatricians department
e Other
i Eha vie
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Mental Health

Collaborate with Early On and Infant and Toddler Programs:

o Home visits for children (0-3) with identified area of delay and their families.

o ECC will then be aware of the child entering their school.

o ECC takes families on community outings once per month.

Pediatricians

ACE’s Screening Initiative:

* Pediatricians screen for adverse
childhood experiences to identify
students who experience trauma that
may be impacting physical health and
educational experience.

* Pediatrician office alerts school district
early childhood caretaker ahead of
time.
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Local Police, Fire, EMT

* If you have a school resource officer, make sure they receive this training.

* If you don’t have a school resource officer, contact your local police department
and develop a relationship with them.
o Ask them how you can partner.
o Offer them trauma-informed training.
o Implement "Handle With Care" initiative

* Invite police officers, fire fighters, EMT to visit center once per month — eat in
café, play on playground, join classes during gross motor time, read to classes,
bring car/truck/ambulance to tour, talk on radio, coloring sheets of police, fire
and emergency responders.

Other

* Instead of field trips, invite community
agencies and businesses to visit the

center. Playing and learning is my superpower:
o Karate Instructors o Superhero Day instead of Halloween
o Musicians (celebrate that the children have learned

basic expectations in the center - e.g.,
) arrival/dismissal, hallway, playground,
o Artists mealtime, large & small group)

e Instead of celebrating holidays o Kindness Day instead of Valentine’s Day

leb hild d wh h (celebrate all the social and emotional skills
celebrate children and what they learned, children make cards and drawings

accom p|iSh. for firefighters, nurses, patients at local
assisted living homes, etc.)

o Master Gardeners

© Starr Commonwealth 2024
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I H
Other

* Reading month

o Invite community members, I
parents/caregivers to come in and
read to classes, have a drive-
through with book characters.

* MSU Extension Nutrition
Program

o Invite them to come in and work
with classes

S _

Step 9

Support and Invest in Staff

When School Staff feels safe, valued, cared
for, engaged and respected, learning
increases and staff satisfaction and retention
are enhanced.

178 © Starr Commonwealth 2024

© Starr Commonwealth 2024

89



¢ Distress indicators
* Internal and external resources

* Tips to make staff feel appreciated

© Starr Commonwealth 2024

Distress Indicators

* Personal
o Isolation
o Cynicism
o Perfectionism
o Mood swings
o Irritability
* Work
o Avoidance of tasks, peers, students

o Missed appointments
o Not returning calls, emails

o Tardiness, absenteeism
o Lack of motivation

* Emotional

o Anger

o Sadness

o Depression

o Anxiety

o Prolonged grief
* Physical

o Headaches

o Stomachaches

o Fatigue

o Difficulty sleeping/eating

e _
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Internal and External Resources

* Nature * Strength
* Community + Humor
* Hobbies/activities )
* Memories

* Sports/exercise/movement
* Intelligence

* Friends

* Animals/pets * Agility

* Work * Spiritual practice
* Family * Talents

Reflection Questions/Journal Prompts

* Why did you make the decision to do this work? Is that reason the same
today, or has it changed over time. Explain.

* What are your professional strengths?
* What is your philosophy of what it means to teach and support students?
* What aspect of your job is most challenging?

* Do you need more support to be your best self professionally? If so, what
do you need? Who can help support you?

* If you could choose one or two words about how it makes you feel to do
the work you do, what one or two words would you select?
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Tips to Make Staff Feel Appreciated

* Secret teacher friends — assign secret
teacher friends for anyone who wants
to participate. Small treats, notes of
encouragement are given to the
teacher several times throughout the
year.

* Gift cards to local restaurants or coffee
shops — ask for donations from parents
or local establishments.

* Set up a coffee bar and snacks in the
teacher’s lounge.

* Posters, social media posts or
newsletters to the school community
featuring an educator of the week or
a group of educators each week
depending upon the number of staff
in your building.

* Regular handwritten notes from
administrators, PTA members, parents
and students given to their educators.

* Bagel or donut Fridays.

nonwealth 2024

Practicing Resilience Course & Resources
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Step 10

Collect and Share Outcome

185 © Starr Commonwealth 2024

Resilient Schools Project

Resilient
Schools
Project

o e _
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ARTIC

Attitudes Related Toward Trauma-Informed Care
(ARTIC)

* Trauma-informed practice adoption largely depends on staff
attitudes towards trauma-informed concepts and the
workplace’s support of trauma-informed practices.

* Remember, trauma-informed care is a mindset!

© Starr Commonweal Ith 2024

EC-TISQ

EARLY CHILDHOOD
TRAUMA-INFORMED SCHOOLS
QUESTIONNAIRE

COMMONWEALTH
STARR.ORG
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Gains to Meet Immediate Needs

* Teachers are creating safe and secure classrooms by implementing
routines, positive daily schedules, and utilizing soft lighting.

* Teachers have shifted from focusing on challenging behavior to
noticing wanted behaviors.

* Staff are using restorative language and time-in approaches to co-
regulate where students where highly dysregulated.

* Teachers are creating calm down corners in the classrooms where
students can self-regulate.

* Teachers are using brain breaks and movement to engage students.

© Starr Commonwea Ith 2024
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Improved School Culture and Climate

* Decrease in chronic absenteeism.

* Improved sense of belonging by students.
* Improved social and emotional skills.
*Increase in student engagement.

* Improved staff morale.

Positive Outcomes for Students

* Improved social and emotional skills.

* Improved student behavior and self-regulation.
* Fewer stressful classroom situations.

* Improved school engagement.

* Improved school achievement.

* Improved feelings of teacher and school support.

© Starr Commonwealth 2024
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Positive Outcomes for Staff

* Improved understanding of student behavior.

* Improved self-efficacy.
* Improved relationships with students.
*|ncreased collaboration between teachers and staff.

*Improved feelings of administrative support.

e _

* Increased use of trauma-informed and resilience-focused practices.

Summary

info@starr.org
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